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ABSTRACT ¢ '

. ',Designed as a resource for prciect directors and

K others vho must implement career educaticn products, this handbook is
i4-divided into two sections: "a procedural guide and a set of thirty
illustrated techniques. A glossary of terms and an introduction
explaining basic assumptions, purfposes, uszes, and philosophy of the
handbook precede the procedural guide, which is divided into seven
steps.: Intending to lead a career educaticn advccate through the
process of implementing a product, these steps include estatlishing -
incremental objectives, profiling influential elements, selecting

~ appropriate implementation techniques, timing and sequencing the

- actions, initiating the actions, assessing the impact of the actionms,
‘and reformulating the strategy. The technigues secticn contains ideas
‘for influencing others to accept career eduéaticn, The techniques
have been ordered in three modes: infcrrative techniques, perstasive:
techniques, and directive technlques. Included with each technique is -

the following information: definition, tackground discussion,

3cription of the technique in acticn, and advantages ard

‘disadvantages of its use, (For a repcrt that describes the N

conceptualization, development and evaluation of this hardhook see
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’ J HOW TO USE 'ILHE HANDBOOK - o Do
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The handbook is divided into two sections: the procedural guide, and the set of 30 lllustrated
techniques. The procedural. guide contains seven steps designed to lgad a career.educatian advocate
through the process of implementing a product. These steps delvé into’ such basic problems as the.
selectlon of the person in the schoql system who must be influenced to use ctareer éducation’materi-
als, etc.- You will want to read these steps carefully to understand the cycle leading from the estab- -
lishment of’an objectlve (step 1) through the reformulatuon of the |mpﬂementat|on stratng (step 7).

The techmques SBCtIOﬂ as suggested. by the title, con‘talns |deas for mfluenc,mg o“thers t accept
career education, The techniques are tools which should be used. earetgily e(ren cautiously, V.8 .

skilled educato: Tﬁe 'techmques' should be used for.specific ob)ectlve ahd-under. specuﬁc pndltlons %

only. Rarély wquld a smgle techmque apply to many dnffere ;yp‘ ,of sntuatuons;‘ Fore ample a :
,t:cwspaper article is fine for the purpose of mak| g ‘averyone awal pf & new program itis gt ap: f : “ E
- propriate lfor evaluating the desnrabillty of continuing the career 'ucatubn program ‘q'he 30 tech- -

- nigues jn.this section should be used as a resource: the techmques have been placed m a format whlch
aI oWs you to spread them out for consuderatnon L CE A :




-v"f:z' ) o . e B . .. v
. N,-’ ."”j"'f:, . ’# \ ) Cooe . ‘.,
Advocate—ﬂv‘le term; ”advocate” is used lio Fefer to anyone who has accept e responslbnlity of:
' influenclng ‘others to'Lise career gducation products and materijals; M often in this handbool,
;s use;l syponymously»wrtb the position of local. dikctor of a career educatlon project. “The
. , local d|rect rpla’ s\;:n |nd|v|dual fn the positnon of mmatlng actndns to |anuence .
g;)thé‘l”s{,

=l\

% R
’Client—-Most often: lﬁt‘hns han book the term "cllent” refer's to 'the person- or persons who are ex- .
&4 zfctpd by.the: advocate t the q;areer education’ matenals Thg term "client” should be |
terpreted broadly as the audleace which includes administrators, schoot board members
»!members of the.community, students, teachers, gwdance courlselors arfd .others who are in
‘a posutlon 16 use.the prod ct The client may beina superordmate as well as a subordlnate
o " position to the-advocate. The tdchniques are-used by the advocate to lnfluence the client to
Q" 'l.‘.; . _accept career education, The ctrcumstance;('of |mpIementatlon vary. wndely from settung to

settnng ‘This makes tRe selection of techni )

es a unique event. SA

[ ) ~-"

. lmplementatrol\-—Thls term efers to educat;onal o;(tpUts or. products Educatuonal products unl|ke
v - refrigerators, are.not, mechanical deviges which gan,be “instélled"’ ina mechanical fashion.:
+:Rather, they are, matenals such’ as, rrlculum guldes Whneh requlre ‘a knowledge of the in-

E tended user’ (students in most cases). aswelldda. knowledg of the curriculu ImpIementa

A "~ tioRisa _process which requnres skill in mterpretmg Ilkelly onsesof users d in assesslng
condmon.s A product is: ”|mglemented” if |t is belng us%d and Irked \/
’ A

ey slmll'grv oblem. Itis not the solution to a’pro Iem but,a meaEs toward the resolution of a

g’ problem Freqbently, products-in educatlon takg thedorm of curriculum ,duides or other pro-
cedures td make the teachung learning- p@cess ore effective. A product also can be congum-
. able materlals such.as a workbook or overhead projector slige _As used in th|s handbook the :
term :riproduct does not refer to students . 4 .

Strategy-'a-”Strategy as used in career educatlon'lmplemerltatlon réfers tQ. thetdevelopment of the
. combined use of techniques, and an. mterpTetatlop of userresponsgto the broduct 50 as to
achleve attentive and effectuVeJcareer educatlon |mplementat|on (S

: f -

Techmque-—A techm ue is a discreet act|on taken t hleve a, I|m|t'ed’ enab Ing 0|S mcremental

objective (an in rmediate’ objectlve ‘designed to héip you achieve de{ subsequent or
*-terminal objective). A technlque is specifid to’the objective being achieved Usually, objec-
tives erI vary dependlng upon the stage of the implementation process. . Sk efore,, it'may be
necessary to use a different technique to achieve similar results late i ject (when time

"-..and money is limited) than in the begirining of the iject te h’nlques in this.hand- .

‘book are each classified as either informative, ‘persuasi iye; Such a classification

must be tentative because the manrer in which.z tecl;_frlgy-knjs,. ,depends upon cohditions

and. gircumstances present at the time of use. At is di and pwise to prescrlbe the use of

- a technique in advance because the condltrons in.an, |m mental'lb

to day . o : ' ,’

-".'
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’ trorron four major questlons and answers. The answers to these questlons be-

‘ e specifu;atlons for the andbook as it was being developed I
‘ ‘0 What a‘re the Assumptlons Made by the Handhook Developers? ) | . )
‘ - 'Vl;hat is the Purpose of the Handbool:; ' ) Co ’
o b Should Wse the Handbook? : . o " ' S '
%hyﬂevelop a Career Educatlon Program? ST ‘ ’ e

o The goa/ of thls handbook isto he/p users an ticipate some of the prab/e s’ sua/l{/ exper/enced
by career. aducation advocates and select implementation techniques to overcoqre these problems.
""The applrcatroff'of these techniques to your home setting cannot beiprestribed.) Too many factors
unknown to.the authors must be taken'into account during the formulation of an: implementation '
strategy to make the handbook presquptuie However, this handbook does suggest some general uses -
.of thirty |mplementat|on techniques. Somie of these techniques require bold initiatives on the part
.of the implementation edvocate.. We hope the comments related to the techniques give you confi-
dence i in using them. Itis p055|ble for.a project director to be too timid in attemptmg to mfluence
persons n"nportant to t.he success of the rmplementatlon effort : _) o

Perhaps it lsoapproprlate at th|s pomt in the' mtroductlon for the authors to affirm the/r be//ef
in.the fundamental integrity of the individual, both advocate and client. ‘Implementation activities
which result in the product being accepted by the client .and incorporated into the school district -
usually take place in arratmosphere of trust and mutual respect. Teachers and other users of the

, product can subvert career education if they do riot bélieve in it. A person may abuse the privileges -
-, and respopsibilities of professlonal conduct in the short run and appear to be successful;’but the long
run stayjng power of a career education ptoduct may well depend upen the honést and forthright
positions which shouid-be- taken by both advocate and client. The quality of the interpersonal re-
latioMghips among persons in an educational organization must-be’ maintained, for it can contribute
’ greatly to the ease of implementing career educatnon products. : , . e

. °
N EY

s ’ What Are the Assumptlons Made by the Handbook Devel0pers? o SO '

*

The handbook was delimited jn scope by the developers in an effort to. provnde quallty mforma-
tionon a selecrced set of problems faced by career education project directors.-Certain aspects of
~ program planning and evaluation were excluded, Four of the followihg: fnve steps, inherent in the
conduct of any research and deve‘lopment pro;ect are not included in the st -of work for the'
handbook Only the /mp/ementatlon of carger education products forms the focus.of the handbook.
l Phllosophlcal Commltment 10. Career Educatlon o ~
2 A‘ssessment'Of Need for Change in Present System |

R XY

-

P,
N gt .




. L ) ‘\\ ' i . B * . ’ ’ . ! .
3. " Search and Selection of Career Education Products - .~ -~ .. - .

te L %y . . ’ ‘

4, lmplementatio‘n"of Career Education Products - ,' N

’ - - N : e T B . L.

T 5. 'Mamtenance of Career Educatlon o : ' S .

.
-

. oo ,"c"‘
' N

- R

]'hé deyelopers-have assumécu,hat a problem has already ‘been ldentlfled by those lndlviduals
who are: funding‘ the imyplementation of the career: educa’aon prodUctls) Itis unfortunate thét too f
many. times the details of: the problem are-riot made explicit, because preblem identification fre- .
quently hdlds the key to potential resolution, You' should determine,for yourself the problem -
whlch rs belng resolved by the use of the- rmplementat"lon technlques 6 :

Another assumptlon made by the produ uct developers is the exrstence ofa re/atrve/y valid and-.

' reliable career education product to be imblemented in.an. {dentified setting. This assu mption is es-;

pecially tenuous since valid and reliable products are difficult. to develop. . Nevertheless, |mp|ementa-
tion of aquality product(s) should be the goal of product developers USers,have a r|ght to expect

LN

suchquallty oL - : , : < T

_ Is sensitive to the problems-and needs of- the intended users of the product. -|f you are few-in your
- position; it will be more difficult for you to know the situation as well as a person who has been " '
- with the educational agency for a longer period. of time. However a project ditector who is_percep- -

tive to thanges in the way others respond to his/her actions can take note of the situation and search

A third assu mption made by the handbook developers is the presence of a pro/ect drrector wﬁa» )

for logical explandtions. The handbook is a resource tool for project dirgctors to use in planning;. “.

analyzing, and evaluatmg therr formulatcon of career equcatlon product plementatsgon strateg;es

. i
’ . S !

What is the Purpose of the Handbook?

-

.

ThIS handbook is deslgnedase resource for proleot d|rectors and others who.have as thelr mis-.

'sion the implementation of career education products. It is-written at an operational level not at the-

conceptual level. It'should help you, as project directors,  plan for- careef educatlon activities by sug-

~ gesting the need to consider variables which may often ‘be overlooked. It can be used as a too/ for -

recording events for. the purpose of /atenanalysrs The examination of past mistakes and successes

" can help improve yout future use of implementation techncques Speclflcally, the handbook should

. help’advbcates of career eduoatlon e . A

e descrlbe career edu(:atlon products ina manner whlch is appeallng to the mtended users

' 'dragnose barrlers to systematlc prg@’ess in the. rmplementatron of products _ ". ‘

e pIan for |mplementat|on actrvntles with time and cost cbnstralnts N
® select lmplement—atlon technlques to attam |ncFemental,object|ves|n the |mplementat|on
strategy , : . S S

-® evaluate the unpact of product |mplementat|on actlvmes " R N
This handbook is process oriented, not product spec|f|c The use of a partccular career, educa-
t|on product usually requlres rather specific |nformat|on whlch is umque to: the product e.g., a

o

)

S



‘. ~ - ’ " I . 8 - =
a curnculum unit usually |ncludes resource matertals Wthh aid the teacher in uslng the materlals
‘ -Umque lnformatlon on how to use such materials-is not included in this tandbook. . 'Fo expect the
handbook to address the leQl’Slty of products and the,dlfferent kinds of user, settn ngs is hlghly un-

-

2
.

o realistic. - ;_ ) . o
. - '. \\‘ » . N - ) o . -
. The handbook can address |mplementat|on problems It should help advocates conslder such
. questlons as: .

. When and th should teachers be allowed release time to coord|nate career educatnon
- actwrtles7

e ° Should materlals be developed mhouse rather, than purchased ‘from an outside source?
0',Should‘ detalled |nform_at|on be made avaulableto\the commumty?
> PO . J “t S . )
.o : . When and .ho"w should a member of the caréér education program staff be replaced? 2
® Should the local representatnjle of the teachers union or association be asked to endorse

career education? o A » p

Who Will Use the Handbook?

: - This handbook can be used by all individuals who advocate the use of career education products
in public schools or other agencies where educational activities are conducted. This advocaoy may
take the form of active support for the use of specific products, or it may take more subtle forms,
such -as the informal approval bestowed on a-product by an opinion leader. The handbook is seen

‘ ‘reference in the formulatcon f an implementation strategy Such;a-reference may be distributed
by, ate consultants to local prolect directors or the handbook may be used by teacher educators to
teach implementation techniques. However the pr/mary intended use is by career educat/on prO/ect
directors in school d/str/cts so funded.

The handbook is most useful at the local level of school systems where teachers and other. indi-
wviduals have direct contact with students.” It may be used by administrators to organize a program.
However, the handbook focuses on the selection and use of implementation technlques not the for-
mation of advrsory councils, curriculum development .and simular activities.

lndnvnduals in many different types of educational agencies will also find the handbook useful
“if they are influencing others to accept career education .

1

. Why Develop a Career Education Program?

- The rationale for career education stems from a call for educational reform which would effec-
| lively address both the social concerns of education and the individual learner’s personal develop-
“ment process. A commitment to such reform can be found in local school board resolutions and
state legislative mandates which reflect a-.thorough understanding of the developmental processes.
inherent in a comprehensive career education program. Effective career education programs require
an agreed-upon comprehensive definition of career education, as well as procedures which enhance
basic ph|losoph|c concerns
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Some of these concerns are identified in the following statements, but the responsibility for
~ generating the policy statements. supportmg career educatlon rests with you and other leaders at the
Lo state and local levels. - . . ) : '

s -

-\.'qur Educat|on' ADefinition o ' L : , : \

z‘ ) A defmrtron of career education (whcch achieves a ”flt" with the rat|onale for educatnonal re
fori, which is conceptually developmental, whcch extends educational experiences beyond the for-
"mal educational systems and yet which does nodt purport to encompass the universe of an mdcvudual S
- way of life) would proceed as follows:. . : -

Career education is the totality of experiences throygh which one learns about and
prepares to engage in work as part of her or, h|s ‘way of living.
There’ are essentlal cOnceptuaI and programmatnc concerns inherent in sfich a def|n|t|on of ca-
_reer education. If you see the four concerns discussed below not as tested ‘truths’ to be accepted * "
., “in all situations, or for all constituencies, but primarily as descriptive aspects of any consideration of.
. career education planning and |mp|ementat|on then your work may progress dellberatnvely, attentlvel\/
and.realistically

“

Lt ’ L . P

* Some Baslc Ph|Iosoph|c Concerng o

.

1., Career Educatlon as Part of PersonaI Develogment
S -

Both career education and personal development involve matuirational patterns which dﬂ
, / . fer from’individual to individual and from year to year. For example, work values become
B [ ' part of an individual’s value system early in life, and these values are subject to change.
‘ .- Likewise, occupational exploration and decision-making are continually.influenced by the
» ' individual’s environment and culture. S|m|IarIy, changes in the mdlvcdual S personaI ob-
: jectlves influence career choice. Jf

2. Career Educatlon as a TooI for Addressing a Chanqmq Occupatnonal Arena

If students can relate what they Iearn in schooI to personally-valued hab|ts they will more’
easily be able to adapt to a society in which technology is advancing, and occupations are
changmg, with.unprecedented speed. S

Today’s cosmopelitan society requires career education which attends to p/uralistic work
values, not to one work eth|c so that |nd|vnduals can better address their reasons for work-
ing at all.

-~ - . ‘
Also, since "'work’’ in our society includes activities which are unpaid, career education must
concern itseff with the work of the student learner, volunteer worker adult Iearner -and fuII
time homemaker . ,

3. Limiﬂions.of Access to Career Devélogment . .
- -
Occupatnonal stereotyping, socmecononuc status, alienation among students and teachets
- and workers, parental attitudes, and excluslon of certain potential constituencies from

l
1 EIements of these concerns may be found |n the U S.0.E. Pollcy Statement on Career Educa \
tion, 1975. - :




.

. career education programs are all hnndrances to personal career development and mformed
N~ . occupational choice-making, . .

[ : ‘Occupational stereotypnng does little to capacrtate females and mrnor|t|es to enter occupa-

| ~ tions traditionally closed to them (e.g., for females, the machinist, pilot, and auto mechanic

‘ ) _occupations, and for mingrities, the higher skill level and professional jobs). Low socio-
economic status can successfully limit even an individual’ s perceptions of opportunities.
Alienation among works can at best be momentarily compensated. Parental attitudes
are often powerful forces which can significantly alter a student’s independent’decision.
And the exclusion of handicapped individuals, the old, the intellectually gifted, the poor
“and wealthy, and elementary and graduate students from career educatcon programs can .
onIy inhibit the growth of human resources in our socnety

~

4. Implementatlon of Career Choices Throug Career Education

The social objectives of career education must help individuals to: °
® want to work t )
® attain skills necessary for work as it is at present » .

. ® engage in vg_ork which is individually ard socially satisfying CoLw

M The individual objectives of career education should make work:
- ® possible -

® meaningful ~ ;. .

© ® satisfying throughout the |nd|vndual s life span
. .

o Attentnon to this I|st of concerns should allow you and other educators mvolved in career edu-
cation implementation to address the total development of the student as an individual. There is
strong emphasis here (and in The 1974 Education Amendments—Appendix A) on preparat|on for

yr gainful employment and participation in socrety In the Amendments career educatlon '
‘/ ‘ ; . . . ' B N B v. ' s ¢ v""
: e relates the schools to society - o o S

.-

® provides career development for all children

s
® makes subject matter relevant
® bridges the gap between education and employment/the community's

Rl

® teaches skills for coping with change ‘_.;'}'g .

® " makes educatlon relevant to emponment and socnety :

° eI|m|nates distinctions between vocational. educatnon general edUCatlon and academ|c
educatlon ' .

The above concerns and definitions are guides, SUb]eCt to interpretation by state and local agen-

cies.” Most state agencies have published statements which further define career education. Local
education agency personnel-should communicate with their state coordinator of career education.

'

-

I
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Frequently, promotional material may, be obtained from the state office for distribution in the
local community; some states have developed rathg’r extensive;materiafs for local project directors
of caregr education who are extending career education into neighboring school districts as well as
their own. - - o °

" The Annotated Resources section at the conclusion of this procedural. guide provides a listing
of some of these materials. At least one state, Texas, has published a list of over 175 learner out:
comes in nine areas of career education. Such a list can be very helpful if you are in the process of

- defining and refining career education in your local school district.

: Many materials developed at the national, state, and local levels promote career education con-
cepts. Many attempt to relate student activities to k situations, e.g., the establishment of a place-
ment office within the school to assist students in finding employment. Some of the products are
likely to relate work opportunities to personthuaIificationj and. characteristics; $hus, many of._,_t’hé.
career education experiences may be highly individualized, ¢alling for diagnostic tests and follow-up
counseling. The placement and supervision of students on the job may require teacher-coordinator
skills unfamiliar to most educational staff members. For these reasons, materials are needed which
are designed to support career education (é.g., inservice packages to train teachers in the integration
of occupational activities in course materials). ¥our take, as a change advocate, is the implementa-

tion of these materials in the local district. - . o .

4
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DE\{lGlN'%AN IMPLEMENTATlON STRATEGY

o’
The next section of this hakxdbook is divided into seven steps. These steps are intended to .
supplement your knowledge and experience as an advocate of career education. You shou|d find

the information useful in the processes of 'planning, |mplementmg, and evaluating your own actnw@s'
as a career education pr01ec{°d|rector
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Strateﬂ Development Model

A brief descnptron of the stratégy development, modeI shouId heIp to |ntrod${he reader to

. the primary dimensions. It contains elements of program plannjng, |mplementat|oq guidelines and
assessment procedures. The model contains seven steps ysually followed in a somewhat sequential

“manner. However, application of it in a career education program interacts with the environment
making the procedure dynamic and subject to change, e.g., a career education adv%ate may estab-

_lish objectives for the project not knowing the depth of feeling against career -educstion among some
of the school faculty. Profiling the bellefs of the faculty could cause the advocate to scaIe down im-
plementation objectlves The seven steps are: .

1.  Establish incremental objectlves' - .

t 2. Profcle vnfluentlal eIements o . o B : ..
3 Select an Appropruate Implementatlon Technlques [
4. Tume and Sequ?nce the Action S ‘_ o n ; | A
& JInitiate lt_he Actions I o _—‘/\. - CL . : c
- 6 .Assess the impact of.the /;ctions L I K B - R I

N i

7. ' Reformulate the Strategy.

A brief overvnew "of each step foltows Sl | | .

Y ; a . o,

1. Establush Incremental Objectives - , . St v

AR r . A

. S
Each career education, advocate needs an end goal for implementation of the ca:;k education”
program e.g., the téaching of a career education unit at each grade level of the involvement of
career education activities in each subject area. This step is designed to establish these imple-.
mentation goals. However, the goaIs keep changing as the program moves toward the o jéctivags.
This makes objectives tncremental in nature. P . - KV
. . L N

s

An mcremental objectuve is an. objectuve whlch is specific to
a time and place. Objectives may be established for a day,
a week, or a year. They are incremental because past per- .
formances influence future expectations. A new time (to-
morrow) or different conditions (new students) change -
|mpIementat|on objectives.

L4
'

There are many factors which influence the specification of implementation objectives. Only
the advocate can determine what is realistic for his/her particular situation.

‘ . ' 8
. . . i iy
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20 Prof|Ie Ianuent|aI Elements L ('. .
- ' ‘ | »

A ch program contalns umque conditions which need to be examlned before m)ratmg |rppfe
= . mentation procedures These condltlon may bei the avarlablllty of career education materi-¥ '

< als, the existancewof-learniog resourcece ters'in the cemmunity, or theinterest of the*faculty
' in exploring learning activities beyond the classroom. These are only a few of the potential elg-
ments which need to be assessed before initiating a career educatnon |mplementat|on program

40 . . -

' 3 Select an Approprlate Implementatlon Technlque

This step in the model, more than the others, relies on the ability of the career educatlon agvo- ”
. date to. synthesuze factors influencing hiis or her change strategy and to formulate a plan.of ac-

tion. Selecting the appropriate technique calls for a ‘knowledge of the snuatron and, on.occasion,

a wclllngness to take risks by asserting career educatlon priorities when |nteract|ng wrth people.

. . > ‘ ‘- 4 :’\\__, 1 . . .. . - ‘
4. Time and Squence the Actron g o . S . oo

"

N Frequently the dcfference between success and farlure is the t|m|ng of the actions. Once again, Cos
LY ~vonly the career education advocate i igin pOSItIUn to make these judgments. The advocate must

know the pers n(s) to be |anuenced the. proper function of the technlques and the degree of -
rgency to properly time the rmplémentatcon plan: - -

- C X R o,

A

« * This step réfers to actually |mplement|n the plans formulated to thlsgolnt Persons other than :
A

’B. In|t|ate the Actlons U 'K

N

" . the career educatron advbcate usually are |nvoIved in launching prograin activities.
14 .
, 6 Assess the\Tmpact of he Act s . o E
- . . ’ '
NE l\.lke step one, th|s step is, fundamental to the success of an |mplemental strategy Each actlon

must be assessed and consequences related to future implementation plans and objectives. As-
1sessment may be very simple, such as visual observation of the impact of a Speaker on an audi-
ence. Or it ‘may be complex and time- -consuming, such as the evaluation of.career education
. units. The career education advocate is responsibie for relatlng the results of the assessment to
"the use of future |mplementat|on techmques ‘ R - < .
. ,

7. . Reformulate the Strateqy ¢ . o ‘ ) '

LS

v )

'Each cycle of program |mpIementat|oq provndes an 0pportun|ty for strategy reformulatlon It
~  may be a sma)l cycle such as the use of,a correct technique for influencing a specific audience,’
' or'it may be more extensive such as the%se of different career education materials to imple-

ment the concept’in a school settnng R aEdIess of the scope, time should be'set aside to at- ’
.tend to this step. o - o
< -j . . ‘

Your attentlveness to the steps and processes discussed in thﬁs.handbook can simulate life ex-
« - periences on the job. Real life associations with other persons who are equally concerned about the
quality of education proV|de rewards. /We believe that yau want the sat|sfact|on of havnng career edu-
cat|on |mplemented in your school syStem '

v

- ' e

, As you, read through the steps nd processes you should be able to mput.cé‘taln |nformat|on
about your school district into the i pIementatlon pl such as: :




S e

.se/ect/on of a technique. |t won't do any good to use

7 suggest ways you can build evaluation into your'i
~ sequencing of techmques~|s very much an art form a
“radicaify the intended consequences of using a technique) As a career education advocate, you should

. o L ' I
4 v
> .

.". -.‘_v_ -, ‘..._“ _ oL ":’:r . . - $ o
. 1. _administrators wrlllngnessto.endorsetheconcept ’g TR |

‘l‘ . ._“ /\ . : ’

2. strength of the commltment among teachersj;))r career edu}:atlon - .
™ 3. potentlalcommumty,partlcupatlon in educatuonala,ctuvutles B . Y

We believe this handbook can suggest techmques for yfour conslderatuon in an implementation = -
plan The techniques booklet contains 30 ideas labeled as informative, persuasive, or directive. You
will want to usk such labels cautiously, because specific local circumstances have much to say about .
how a technique is perceived by the,client audylence ep’3 in this procedural guide recommends
guidelines in the use of these. techmques Proper d/ag%‘)’hs of the prob/em must precede effective

‘correct’ techmque for the wrong problem.
(Step 2 discusses procedures.on timely |dent|f|cat|on of the proper decision- maker as weII as other .-
similar problems assoc\|ated with the |mplementat|on settmg )

ad -~

, The |mplementat|on of the plan requires much mterperSonaI interaction with pbtentlal u’sers
of career education materials in your school. district. You must ba able to work with administdators
and teachers equally well. “Also, your staff réquires time for coorgination of implenféntation activi-
ties.. Thus, an dbility to meet deadlines, and a sense of priorities which change from day to day, are
essential charactenstlcs of a career education product advocate - . I
‘v ”

Evaluatuon plays a centrathhe effectlve \e ané reformu/at/on of techmq ues." Steps 6 and -
lementatuon plans and actlons The timing and.
present tm:; Unexpected events may aIter

be prepared to ad;ust objectives or change techmques asa result of ese events

1 . n
- !

o
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v - ~ What Are the Key Considerations? - o
The objec ives you ‘set for use of career education products act as reference p0|nts for determln-
ing the success or failure of the |mplementat|on strategy. Objectives are extremely important because ' .

theyfgdide al! other activities., They influence the selection of |nstaIIat|on tactics and the procedures
you,use in |mplement|ng these tactics.

Any person charged with responsibility for a career education program should establish-integ-
me(iiate, or incremental, objectives, and be prepared to establish new enabling objectives as the pro- ~
-gram continues. "All of these objectives should be based on three fundamental-considerations:

the desired behavior \ ' . °,

~

the conditions present and , 4 _ ‘
A . . “)
the stand‘ard of quallty expected ‘

e .;1.‘.

>

Wse conslderatlons should be rxsent at all t|mes wheneyer new objectlves are establlshed
.
. " For example, if you wanted to establlsh the |ncremental objectlve, ‘a faculty meetlng will be
. ‘held to inspire elementary school teachers to show |nterest in learning about career education imple-
mentation this year,”’ you would be conslderlng (1) the behavror desired .on the part of the teachers
“(he., demonstrations of acceptance and-enthusiasmy, (2) whether‘ihe teachers’ workin iditions
would allow them to do: something with their, insp ratron durlng the yé’ar and (3) th lity of the.
hoped for results on the part of the inspired teachers. ' 4
» If you wanted another objective to state that “an’article or announcement |nform|ng the public™ -
of career education activities will be placed in the weekly paper an *ajlérage of once per week,"”’ you
would consider (1) the publlc s behavior upon reading the article or announcement, (2) whether or
oot the condition of “‘an average of once per week’’ would be too frequent or infrequent, and (3)
the quallty} of the information the public was to receive. N
: 4

\

- X ' LY
What is the Desired Behavior?

El

The content of the objectives of a career education’ program should derive from the present
practices and expectations of the educational community as well as from the behavior desired. The
philosophical commitment to career edugation already should be given.  Your tas5 as a career edu-
cation advocate, is the determination of the nature and scope .of the |mplementat on activities which
will result in an effective use of career education materials. You must help determine what the users

. should be able to do with career education products; and you can do this by establlshrng incremental
*  implementation objectwes The following questlons may be heIpfuI to you in stating implementatian
objectives: :

. ®  Are the activities listed in your |mp|ementat|on plan essential to the conduct of career
v education?

A 320
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@  Are the'persons to be ‘in.vdlved:'in' the activities capable of achieving the objectives?

® - D6 the implementa;ion objectives occur in a logical order? . . e

®  Canthe tmplementatlon activities specified in the objectlves be observed, (measured)? '

(i.e., Are.action verbs used in formulating the ob]ectlves?) ) o

References which you may find helpful in formulating and stating-incremental objectlves mclude
. the followrng B _ _ R & . v

Mager, Robert F. Preparing Instructional Ob/'ecf/'ves; Belmont, CA: Fraro Publishers’, 1962.',

b * ) .

_Vargas Julie S. .Writing Worthwhile Bel&yiora/ Objectives‘. "New York, NY: Harper &~'Row 1972. .

C
Alvir, ‘H . /ntroductory Guidelines on How to Develop Learning Ob/ect/ves That a £/ear and
Interesting Course Outcomes & How to Develop Perfermance Based Curricula That Aré Relevant
. & Cost Effective Professional ‘Campetencies. Albany, NY: Films, 1974.- (ED 102 421)
. . B v - )d" . .

» . . g .

' UnderWhat Condutlons W~|II th; Implementatlon Actlvmes Take Place?

;Most career educatlon advocates who are dlrectung a project fmd}themselves operatmg under

-, rather severe time and money: ‘constraints. Rarely do you ever have enough time or money to de-

velop the best posslbie implementation strategy. Therefore, it bécomes essential for you to deter-

" mine w“hat objectives can be met under existing conditions. Sometimes this means:

sy
" @ accepting Ob]ECtIVES which, are. less deslrable thar&)nes you really want to achleve N

1

L e .delptmg ob]ectlves Whlch would be worthwhlle bu't Iess essentlal than tt\g ones whlch are
' SChbduled in your' plan o o . ’
\

’ -
) t . .
° -

mstalllng only a part of the product ' . o ¢,

A

> A

Before you dan begin formulatlng specific objectives, you will need to carefully analyze the per-
ceived'needs of the people you serve. Thé objectives in your pfan should reflect potential barriers

which you expect to encounter as you implement career education products in your school dlStrICt .

-Your-ability to set incremental objectives which can be attained successfully, depends, in large meas-

ure, upon an accurate duagnosls of condutuons present in the clrent school setting (step two in this
hanglbook).

Lot L )
C " . . . N
. y

The condrtlons you identify in the client setting may faculrtate or. mhlbat the usg of career edu

' catron products.". Fpr example, the presence of |dent}{_able opinion leaders among teachers or coun-

selors in a schod! system should help a career education advocate identify. vo|unteers for’small scale
implementation activities. The presence of factions among teachers in a sc oot dustrlct polarized

along ethnic, social, or sexual lines (i.e., the well-protected “‘turfs”’ of homeeconomics and industrial *

arts) should be a warning signal to a career educatidn‘advocate. An implementation strategy for heter-
_““pgeneous populations requires careful monitoring of public information abeut the. pro;ect and exten-
sive ¢oordination of. |mplementation pland with represehtatives of vested mterest groups.

You should take every opportunity % sort out those conditions in the client setting which are
mgst important. - The objective is not to efd up with several hundred specifications of. condmons

. but, rather, to |solate a few key considerajons such as the followmg

. R
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- ° Is there a regular time during the schooJ day when teachers and coor‘dlnators are able to .
~ plana program together? ' ST K il
' \i,

- L ' ' . Lo ’h

o . What polncles exlst to mhlblt or fa(llltate the use of”consultants from the communlty?

@ . .Are funds suffnclent to hire substctute teachers in.orderto release teachers for currlculum
development activities? ™~ . ) . .
. @5  Can volunteers be used in the school system? [ o
L _If outstde funds are being used tn the implementation ‘project what assurance go you
. have from theyschool administration that career educat|on will contlnue once, the speclal
' appreprnatnons are depleted? ,

N ',t» . ~

o o
The meorporatlon of career education into the school organization at every level should be the ulti-
mate objective of each implementation plan. ‘Your objectives should reflect realistic cond|t|ons which

" are operatlng to slow down or speed up the accentance of career edudation. e

3 C s
" The followmg Implementatlon Case Sjudy can provide you with s|mulated practnce in |dent|fy|ng'
-positive and negative conditions prior to formulating objectlves As'you read the case study, conslder :
! ' what positive and negative factors are I|kely to influence your select|on and statement of mcremental

—f‘ob‘]ectlves A dlscusslon of such factors follows the case study. ,

- Imgﬁamentation Case Study
You are the prolecgdlrector at'the end of the flrst year of a thre ear |mplementat|on ef-
fort. It is September 1975 (the prdject started in Sept\emberﬂ974y During. t_be first year,
career educatlon materials were intréduced into one of the high schools and its feeder ele-
mentarwschools in the major city in your eounty schod® district, a town of 50,000. Another
. high school in this city is to use career education materlals in all subjects taught by the end
' of the third year of the completed prolect : :

-

. .
In addmon to this high school in the primary- metropolltan center -there is one high school
in each of two communities of approximately 20,000 in "the county.: A drstant'e of approx-
|mate|y 20 miles separate the three towns. You are responsrble for obta|n|ng use of.theca-~ |
reer educatlon prqducts in these commun|t|es as well as the ma]or‘trade éemer of the county. ’
g § -': . Results durrng the first-year ‘of the. lmpiementatlon effort were Iess than. spectacular Ten
’ teachers in.the twenttheacher high school have tried the career educatlon curriculum ma-
. -terlals Only half of the ten teachers are com Ilmentary toward the curriculum units. Some
Y 'teachers are openly critical of the time and engrgy’ whnch has been spent during the last year
' ont prolect ‘The admlnlstrators have granted most of the requests.you have made, byt
.they are not W||I|ng L) endorse the product to teachers. Communnty Ieaders have not &x-
pressed an opinign about the project. .
No advrsory committee or steerlng committee has been formed Some money has been pand
to two coordinators {located in the county superintendent’s offlce) tor work on the prolect "
but but very little has come of their efforts’ ) ] P

. 7;':»1 .




Reports to state staff have lagged. The ones which have begn made show the project to be
‘behind schedule and using fund° at-a faster rate thati'was budgeted at the beginning’ of the, A
1+ project, To make matters worso thére amwars to be alikely cut®f 10 perdent in the state o
\oney promised to tHe Iocal district. You have talked with thg schoel board one tinte gbout” ,
_tRe possibility of budgeting more funds for the e project, but the meeting ended without a. . o
definite commitment. It appears “unlikety that any local fundé will be allocated to career
education without evidence of teacher aceeptance of career education materials. -

. \ . 'S o . N\ : \

The following posi\tiv’e and negative factors are deseribed in the Case study: ’
Posmve. The project director has one year of t‘xp( rlt‘lf(‘(} "Hns shoul'd ald, hxm/her n diag-
nosing future probiems i the cmiplementation. wtunq Undoubtedly, he/shg_has established

conta%ts ‘with admlmstn.to:s and some teskbiersin the county system.
not against career. eddicition, and they ulnnmstmtors are in deO\’ of it

.

The community is
Now, they must be

4 .
. .

. come advocates of the pry)dt\l T e .

" Ne tlve Only five teachers are \/Vl“llll to.speak oul for career ed
ga 4 |

Cation. We don’! know

if they are opumon Ietldus. i ther se hool H(’“\iﬂq‘

Ihp threé commmnities in the county

system are some disfance apart, thus making tenchels meetings after school diffietult. More *
--money is. needed 1o maintin the program at the same tevel as last year, and thus far, the ca- R

o ‘Teer education coordination stati have proved ineffective. R c

A

" The two- year.time frame is rolatively short.

v

Actions to mobilize the teachers in eaoh of the”

high schools must ba taken |mm<~(l|.nv|y These. actions must be least cost measures. The .
implementation,strateqgy wi l fuve to do without eXamples of SUCCESS! in the home s¢hool
district. Perhaps some te d('hr 5 andd studvms can. be mvnted in from other dlstrlcts to advo-

[

cate career education.. RV TR Cos o o s

, 3 ..
What Stdndard of Excellence 15 Acceptable?

. ' A f . »
B

. .

®.
. Poor qu l|liy }n‘lfmm\ﬂ( HURRITIVIN Iu)l e ac n()ldl)l(‘ ]ust l)cmusv no funds ex1st to refme the
o performance or pm(hu ts One way of S mdnn; pooT, (Ll ity is to obtum agre gment on mu,nmum, .
levels of performance at the time the o sgiynment s made. lmpleme rmmon objectives can. help you S
st 4lhllah sufficient detail to allew an independent vhserver 1o know |f such standards hdve been met.
w ) /
(jo:mnonly, writers of e mmmn.w; objectives \‘peviiv'(‘ritm i tor acce ptance in the statoment
of the objective. For exagnnle, o sjuflent may be required to type at tho rate of 65 words per min-
uté with one error betore passing a tyg:ing class. Or a welder may be rec lunod to execute a certain
type of weld in a specified pernod of timeayhich will withstand so. many pounds of pres%ur(, Criteria o
such as “words per mmutv" and Cpotinds ot pressure’ are relative ly easy Lo measure. Thoy (‘xhnbit
-,obsérvable proper tu‘- Whu 1 are not proesend in m.my PSYC lu)lol]lml vmml)lv
C;n’um mlm:tltuir'\'ii:o(lruc't'- rmpleentapion objeceves shoald be w!’ill(:n i a manner whichy al-
lows for accountability. J&ﬁiun-: exanipies of correct and icorrect objectives fol‘lowﬂ? v

Y

e - . N, .. S
s . . Y . ra
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conn ECT  E S lNCORRECT b
. P . “ . ‘ . . = . ' '. \ Au_..'l -" {
w . e Atleast 10° pércent of the‘ pupnls in . e Puplls in the school dlstrl t wnll be e
S o the school district will be éxposed. o _ taught career educat' : R S
. "-“to'career education units by the e e o
( . end of the school year : o o W
. ® At least 50 percent of the hlgh \school ', _:‘_-‘.‘l"each\jrs 'who,.w gradefthelr
: - teachers in the pilot progre *"er’l par~ -7 skills will be able to ; |C|pate in ln- ' ¥
ticipate-in credit conrsés -of Qtie- week o service training. - . - R
-+ duration the week before school be- . - .
ansm the fall. . : C { L : o, ‘
The career‘ education pro\duct implementation objectives should contain evaluatwe criteria for deter- T
‘L mining when the' objectives habe befen attained. Even if the statements are sofmewhat arbitrary the "~ .0

performance criteria provide.feedback to the advocates on how well they are‘doing. The extent of
the advocate’s performance i in the lmplementatlon effort can be expressed a number of ways Some et
_examples follow: . S . SR o
v ] C .Q'.,"'- N N ' e ' A '. ; R ‘ . .
= Minimum standards ,€.9., number of people contacted .»’ 7 - ) ‘

O o
R Maxrmum number ol peumssable errors e. 9. number of teachers rejectmg the umts

Specuflcatlon of time stan(lar(ls dg date by Wthh the |mplementat|on techmque is to be
lmplemented L S S L

.1,v' [ . \

= Tolerance, e.‘gj;{ the ability to withstard ambiguous evaluations .~ %™ : L
—— Expected per(“.em successful, e.0.; number of studénts placed_ in jobs

P The following list of nm;lementdtlon c)b]e(‘tlves mclude criteria for evaluatlon (performance

.CrltEI'la) Con T . o y e

v

A monthly newsletter will be developed and dlstrlbuted to help 70% of the teachers in Central A
High Schoaql respond favomhly to nnplementatlon of career educatlon SRR

. A

Kl

. Three of the ten hlqh schoojs if the county thus year wull |mplement career educét,_ N un|ts S .
wrth 7 "6 successful stuclont 1)0rlorrmu1w ! -f_" {. - ‘
- ! ot la.‘,;:.:‘-»' !
. ‘lncenthCS will by used whll :h wrll encouruqe 80% partlclpatlon |n the career educatlon‘ prograrp
' ‘thls year» v : . g

.

'

Of c0urse the measurement of viriables such as partlupatlon must be operatlonallzed with" L
: lnstrul‘nents for collectlnq data. ' T

What Language is Appropriate? ‘ . .

l.‘< . B N ~ , - . . hl:‘-;,. , IR

Implle(l in the prcvu)us paragraphs is the need to make oblectlves behavioral. Verbssuchas
“understand,” “"know,” and “like"” should be trasnformed inte actions which can be abserved. For
* vxdmple J clmnqe advomte shotld underst: un(l ”lt.‘ lmpou tance of a t)oo(l n‘ldtlonshlp with the. Ch‘ent

§3 B

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

¢4

“his/her chances of |mpact|ng ‘on the attltudes and behavuors of clients. Cie

‘ objectlves because there are many special interest groups to be served such as

~ - . | g

. . oo R f L . R ’(,

‘populations, those whom he/She serves. His/her understanding and appreciation of this relationship

. canbe operatlonalrzed by observing the priority given. to'client diagnostic activities in his/her instal-

. lation ptan. Therefore, one implementation objective which may be placed in a plan during the earlyr
stages of development is the solicitation of advuce and mformatlon from the clrent audrence

Career education lmplementatron Ob]ECthL‘S must be operar/ona/ this reqmres that the advocate
write in. the actrve tense. Some verhs which rommonly appear in unplementat1on -objectives are the
following: “f A ,

S
iy -

1. The p‘rinci'pal will endorse .
. . l“

) 2 ‘,‘Advice from . . . will beso//'cited . , 3
3. An admihistrative order will be given . . ‘ ’ oo
4. An in‘c(entiveof .. . willbe offeredl‘(. | o b
- These “action verbs” call for behav/or'wh/'ch' can beobserved e -

The%nguage should be as specnfrc as possible W|thout l|m|t|ng the |mplementatlon of the plan
Precise statements make it easier to know if the objective has been achieved. Do not.ald limitations

~such as time, for example, unless time is® an /mportant factor which should be consldered when ac-

complishing the oblectlve M,

Why Emph.asize lncrementalObjectives? o e

R e s
. . L

lncremental objectlves are necessary inan lmplementatron plan because (1) complex varlables
confront the change advocate and (2) uncertainty is associated with future events. By formulatmg
objectives which address short ‘range activities, the advocate can control his/her resources and |mprove

ca

! ,.w
" The complex formulation 6f an implementation plan requires the establishment’ of |ncrement

“ ¢ >

1. admlmstrator who agreed to the mutlatrgn of career educ%mn Hctivities

I -

2. teachers who may or‘may not be enthusiastic about therprogram

3. community represen?tative who may not know what is happening.
There are other groups who have.a stake in the outcome of e program: the students, the sponsor
(if different from the school drstrrct) and specral representatives in the community, such as poten-
‘tial employers. A. plan contaln’mg mcremental objectives is needed to cope. wnth these multiple tar-

i get audienges.. . . Z 5

)
~

K Uncertalnty is the second reason for an. /ncrementa/ |mp|ementat|on strategy. .Career education .
project directors rarely are in a position to control many of the events which influence acceptance
of their product. Therefore, objectives must be flexible (i.e., stated actively and clearly, but able
to be changed) in order to take into account unforeseen c1rcumstances such as:

%



\ L
| 1. theadvent 6{"%”laur;es‘of funds e ' 11 / R

:z the lack of availability of facilities S ST
3. ,fhe i.".“,’bilj.i,tﬁy of personnel to perfor.on planned scopds of work | - T o

™

AII of the abéve examples stiggest a need to adjust objectives ffé" uently. R alistic objactives are )
- important if gtaff morale is to be maintained. Objectives should be of maderate difficulty (staff

* should have at least a 50-50 charice of reaching them), and should be consistent with other activities .

v . : ; . . ) . A
- in progress in the local school system. The career education project should be part of the school dis- ‘
- trict, not somethjng set aside to use up fundsqust because they are available. :
.. To summarize, incremental objectives for implementation plans should: . -, = .
- ) - Ry L | . . :
'® be-operational . ‘ ‘ | ’
‘ o ' . - A' ' . : . ! ,
~ @  specify observablé behavior ?
. e bewritten independently of other objectives; but be consistent with the ‘terminal objec:
Vo tives for the total educationalk:plan | : - '
o s ) i ’ ‘ . w o
®  express realistic levels of performance.
'Y ', involve a moderate level of difficulty (i.e., attainable) ' ','
®  be sequenced logically Coo |
‘®.  be fle_xible"(i.e., able’to be changed according to changing circum tances) = Qo
® ‘relateto time and cost constraints
N s ‘ ' ' o A .
- % ’ . v ({»\:, v
N : :]
N ! ) -
' ‘
\( 1
. [
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' lee a motion picture producer a cereer educatlon advocate must always be aware of

’

e who are the key pIayers T e I
. the expedtetions of the audience . ..:Ewl';‘-‘ o e e
. N , P o N " . . . . “ -

e _where problems are Iikely to be encOuntered C o R

e whothecllentsare g - : ' SRR ‘ - , 3

we

R what technrques should be used to resolve SpeCIflc problems - ( _
o The handbook does not propose to answer. aII of these needs but it does suggest procedures for ar-
rlvlng at some of the answers. E , , iy .

" i, . . v . N \‘, a

Vv 0

. The second step in an rmplementatron strategy (proflle the mfluential elements) suggest three
‘ essentlal elements for your cons|deratlon ' .

L o

, ' ® the product to be rmpleme’nted, ‘ T
‘ . : : . ‘.
. ] ’ L § o : . . -
. ®. - the client to.be served : : N -
T e . the rOIe'of the.aivocate o o N v .(,

: These elements are important whenever an |mpIementat|on technrque is belng Selected They are’
‘ equally applicable for a new program introducing a career education product to a community, or
for.an |mplementat|on effort which is’ beglnnlng to phase out. We have emphasized the importance
- of these elements by listing them in.the discussion of.each technique in the techniques booklet at
* the end of the handbook. In short, we want you to keep the client, the product, and .your rolqln
. ‘mlnd whene,ver you attempt to unfluence others to accept career educatlon

|‘\

¢ What is the Product Bel_g lmplemented7

o %

‘Like any good salesperson an advocate must know the product being promoted We assume
_ that you, as an advocate of career educatioh, believe in the concept; but you need to make your
clients aware of the technical qualities of the particular package you have available to use
¢

1. © Has the product been developed in an agency similar to yours7

2. Has it been freld tested do 'you have results avarlable? ‘f

w

Is the product dlrectly related to student Iearnrng? If the answer is yes, what i§ the ap-
propriate grade level? : . Coe ,

4., How much time does it take to Use?

5. . Will teacher's or others being asked to use the product need to Iearn new s'kills?

You can determine the.answers to most of these questlons before you go into the field to im-
plement the product. Such background information.can’ make you more credible as a change advo:
cate. Also, the product you are advocatrng may be under development. |f this is the case, you will
not want to give an unqualified endorsement of the product . , o ‘

~ 23
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- presentation ‘is known and respected by the potential user group, hisor her comments are likely to

er kinds of products. - * -
ice of successfully in-
manual for reorganizing
ves of students in a signifi-

A product whlch is or/ented to student use ‘has an advantage over,
Decision-makers are more Ilkely to endorse a produc’t which can show evid
fluencing student cutcomes. They would likely not endorse, for example,
the schedule of classes in a high school- which may or may not to

¢

Funher you need to know whether the product has potent/a/ for organized acceptance or non--

. acceptance either within or outside of the organization.  Teachers, principals, and superintendents
represent powerful forces who'can lobby for or against a proposed new product. To address this”

concern, a favorite approach of many successful change advocates is to identify a person who is a.

member of the potential user group, persuade this person of the merits of the product, and request

this person to present the product to the intended user audience. If the individual selected fdr the

carry more weight then yours. The use of such “opinion Ieaders”'to persuade audiences glves the
product. credlblllty ’ ‘ R -

The ease of |mplementat|on of a career education product should not be the primary concern

of the change advocate. However, if the product is of sufficient quality, it should be implemented

. regardless of the reorgamzatlon and adjustments required. However, it is rare to find a product which
"has no potential liabilities. Therefore, the change advocate can ease the burden of implementation -

- by ad/ust/ng the product to fit the local circumstance or scaling down the néw product to implement

only a part 4t a time. When one does this, he or she must take care not to damage the integrity of
the product. Some career education innovations are complex, with interrelated subparts. If one

_ part is omitted, the entire product suffers. For example, it would be difficult to imagine a student

foIIow -up service Iacklng a reliable‘means of obtaining answers from students. A student questlon- .
naire or other instrument should be cons|dered an essentlal part of a product.

Knowledge of the product to be implemented is essential if users are to understand the bene-
fits and problems likely to be associated with its use. The advodate'of a product should try to learn
as much about its history as possible; he/she nguld have access to information on field trials, pilot
studies, and other data which would tend to indicate its reliability and validity in field settings. Con-
versations with the product developers can reveal details in the operation of the product(s) which

. would be helpful to anyone contemplating is use. You, as product advocate, should be alert, how- .

ever, for developer biases regarding product uses which may not be practlcal for the specific audience’

or settlng .

" You must also be aware that not all products have been developed to the same degrge of soph|st|

cation. For example a curriculum unit which-has been tried in two or more different settings and re-

vised at least once is likely to be more developed than one created and used by a single teacher in his
or her classroom. Further, consumers vary in their ability to usé underdeveloped products. A teacher
who is well grounded..in the’ sub;ect of the curriculum unit'and alert to deviations which cause the
learning of inaccurate concepts is in a better position to attempt an underdeveloped unit than a be-

.ginning teacher whose expertise lies primarily in subject matter. Also, some teachers are more rgsource-

ful than others; they are likely to supplement meager teaching materials supplied with the unit with
additional aids or ideas drawn from their own éxperiences. And finally, some school districts are bet-
ter prepared to use and test underdeveloped units than others in that they have procedures which

" allow systematic evaluation of instructional materials. All these conditions contribute to ‘the I|kel|hood

of successful use of. underdeveIoped unrts in school systems.
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- Furthermore, just as you should know as much as possible about a specific product’s development
" ‘and use; you should also be able to describe career education products in an, appealing manner to po-
_- tential users and be able to highlight desirable features of such preducts. You may want to.consider . -
. . the following descriptien as a model or base for developing your own description. - * ' o,
o X B . . . X : - 5 ' e o
. - Career education products offér the possibility of bridging the gap between schoolingand = *
v - employment by providing occupational and pre-occupational ‘gxperiences in busipess ang . -
-, " Industry for students. These experiences would be conducted under the supe(visigp ofa
~ qualified educator who is in a position to design edicationa| experiences which relnfqrce‘
v the values held by the l_sju‘dent. These real life e’xperier)ces should provide g knowledg8 °
. " base for decision-makirlg later in life as the individual [éarns to cape with changing ocey.
pational demands and societal conditions. - o e o

¢ . , . . -

‘
>

Who Is the Person(s) To B Influenced?

~ One can hardly think of a more important questior.for the advocate to ask at any point in the
. formulation of ani implementation strategy. ‘Just as the film progucer is looking for,a star, the ca- '
reer educatien advocate is looking for authorities and opinion leaders to try the product. The se-
lection and use‘6f most of the implementation techniques contajned in this handbook depend upon
_ an accurate diagnosis of-the client setting. : : g :
\ '* - The establishment of an incrementél objective (Steb_ 1) implies the idengification of someone-to
be influenced. Sgmetimes this-person is a sponsor who needs information on the progress of them--
DIEme_ntation'axy. Depending upon the source of the funds, your sponsor may be one of the .
s following: - ' S AR '
ol : . 1 " VY . o :
- @ State-Coordinator of Caregr Education- I e

1 » ¥

£

° Rgsearch Coordinating Uhit Director

®  State Consultaht for Vocational Education
®  Regional Service Center Project Director

®  Assistant Superintendent for the School District

.+ . ® President of the Local Teacher's Union :
. , i _ . . )
- Frequently, you must influence other educators such as: . ,
o : o AT
®  classroom teachers
®  Dbuilding principals, .. . - . -
. ’ ot i N . -z -
® guidance counselors -
® curriculum coordinators .,
® school probation officers - '
, Q - .
S Ya , '
, 3.
» I8
25
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'ry‘btllbW"'has# stake i'n‘c':eree'r eddcatibn: T

s 0 : halrpeJBOn of the adwsory councnl : S ) Lo

.1} aremdl nt of the school board o | o
i : ’ 1 . - ' o ’ v o

0 ' eadé-of't:ivft: essociations . A /\ ' ‘ .

o . bblr.on'iqns workers and ofﬂcuals ' g
y ‘ _suness and mdustrlal representatlves ' .. ' .' '_ ;., . )
] s resentatlves of communlty action groups

ks

o potentralstudents .

You may cnoose various ways to |nfluence the publlcs th are watchmg the success of the im-
plementatlon activity. But, you will be more successful as an advocate of the innovation if you are
‘ able to accurateTy |dentify the appropnate persons to be’ contacted during the pro;ect

It should be emphaslzed here that it is the student who needs to be kept in mlnd as the object
of'career education materials and procedures. Typically, the student has limited poWer which can
be brought to bear on implementation activities, but this.should not imply that you should forget’
the A for student satisfaction. In the long run it is this satisfaction whlch acts as one of the best
) atlons for the career educatlon programs. ‘

_ Yvou should conslder also, that the'nersons to be mfluenced do not live and work ina vacuum
they havgdimitations like everyone else.: Sponsors may be removed from the implementation activity

understand the reasons for changes in schedules. Teachers in.aschool system have special-
ized areas of expertise; they may not appreciate the need for career development activities. Parents
and others in the community may accept career education with open arms only after they are con-
vinced it will make their children more competitive in the job market. Such limitations of perspec-
tives and positions need to be-taken into account when formulating an implementation strategy. For
example, you may discover that minority leaders in your location have been openly skeptical about
career education. They have seen career education as a tracking system designed to ‘’keep minotities’
in their place.” They fear that it would channel minority, students into low-paying jobs rather than
prepare them for academic education after high school. You would therefore, want to address these
concerns and attempt to overcome a potentlal barrler to |mplementat|on of careér education. Some
possible ways of doi ng th|s would be to:

-

® . organize an advisory council with minority‘members on it v

® communicate with leaders of minority groups to determlne potentlal reactlon in the com-
munity to future public statements about career education. N .
1\ ’

B ’, "-l26v\. o :
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. '<deve|op a pubhc informatron campalgn WhICh aims to destroy the myth of a tracklng system
<. . for minormes

x »
o promote the appeagances of mnnorrty students (who have had successful careen educa*n
expenences) at civ meetlngs school agsemblies, etc.

S

e : The Orgamzatuonal Settmg

A change advocate must plan carefully to include all of the i lmportant persons in his/her solici- -
ation of support and approval. Particularly, this applles to his/het superiors in the qrganization. For
example, if a mid-management person, such, as a $ehool prlncrpal is bypassed in the decision-making
*process, it could prove to be disastrous for the project in that school, This rule also applies to officials
ity The advocate should know who approves what decisions. 1t may he|p to have a checkhst*whrch
reminds you, as tHe advocate, not to overlook key officials in the organization. -

Some school systems are hlghly organlzed and structured for close superwslon of Iearnmg ac:
tivities. Others’ seem to delegate authority to a greater extent. SOmet|mes it is easier for a change
advocate to work in acentralized authority situation. You know, then, that the endorsement of
_ thé top manager in this situation can bring about use of the product,. The onIy question is.one of '
" the permanence of-the use. Frequently, product users cooperate only under supervision and revert
to prior activities which-are more consistent with their.bel#efs-and attitudes when they are unsuper
vised” You will need 'to be on guard for such ceremonial adoptlon Use of the product is likely to:
‘be far more effective if the goals of the.innovation can be mtemalrzed by those indnvuduals who are
expected to use it

.

CIose supervrslon of teaching faculty may or may not result in more effectlve use of the prod-
uct; utilization may depend upon the amount of agreement between the teaching staff and the
administrators. No amount of “close supervision’’ can.be effective in forcing a teacher to use career
education -materials: The installation and use of career education. mstructlonal products must come,
in the long run, from a commntment of tlﬂ teaching staff.

Relationships among admrmstratlve varlables and |mplementatton act|V|t|s are not well, known.
- Research into these pracesses have failed to yield clear, convincing evidence of a positive .nf|uen¢e

on the acceptance of the product. However the following tvpes of variables and comments may need

to beconsldered S

¥ ,_" Complexity—A district with many autonomouys departments. Each department may man-
o age its own wark, somewhat independent of central offnce authonty, making district-
wide |mplementat|on more dlfflCUlt

° Centrallzatlon of Decision- Maknng-eA complex orgamzatlon with leadership d|spersed
throughout the administrative and teaching staffs is likely t6 require more |mp|ementa-
tion time than a smaIIer organlzatlon with fewer decuslon makers.

®

. Standardlzatlon ngrd adherence to routme schooI Procedures and guidelines, makes pg\
product adaptatlon daffmult - ‘ o . “ »

- ® Heterogenlty—A teachmg staff with diverse racial backgrounds and educational ph|Iosoph|es
requnres seIectrve communrcatlon and extenalve use of opinion Ieaders
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--at the-state and regional levels as well as to,those who are fund|ng the product implenjentation activ-: .
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- __O' Slze -Large school systems tend to have slightly more flexrbility |n\the use of resources v
* . than smaII schooI systems School staff tend to be more specnallzed in large school sys-"&

tems... ¢ : S S L - o
- 'Y ‘ Affluence—There is an unclear I‘elatlm;lshlp in dlffumon research betWeen affluence and
the'use: of mnovatlons . _ C -t

+
»

The Commumty Settmg

.‘, N

Many of the varlables listed previously can be applied to the situatlonal constraints of azcom- ~ *

munity. Small rural communities are more likely to be conservative in their.outlook than metropoli-
ytan centers. A change advocate must determme the pacge of implementatnon activitres appropriate for.
the community. . , . ( _ e e

As'a change\a’dvocate you shouId recogmze that you are both, proflling a commumty and m-
fluencmg its readiness for career education. By releasing’ |nformat|on through the mass media and.
‘creating mechanisms such as advisory councils to communicate with the community, you are raisin
the community’s level af awareness about career education. Always, persons in the community ang
- he school district are ih a'dynamic relationship with their-environment.. You need-to be sens|t|ve
. to this reIatlonshrp and responslve to the client’s state’of readlness for career education

Any commumty will have opinion leaders, persons who are respected and 'sought after for advice.
You should identify these opinig
organization and implementati
school board who has: been in th
to you. "

¢career education. Usually, a local merchant or member of the
nmunity a Iongtlme is in,a position to identjfy opinion leaders
. : . I . '

You need therefo.re to determme clvents perceptlons of career education. You-can do this by
takmg advantage of faculty meetings in the school to ask questions. Appear,ances at Rotary Club
. meetings or other gatherings in the commumty can give you an opportunity to prorhote career edu-
cation and ask questions of persons present. A more formal means of soliciting infarmatior, the yse
~ of an advisory coungil, has already been mentioned. This council should be Jepresentative of persons
in your school district. These persons should be in a position to gssist you in locating businesses
. for student work experiences and in interpreting community needs regarding the-school program.'-'

Another means of determlnmg cI|ents perceptlons of career educatlon is a formal survey. Thls
_ could either be mailed or used in a door-to-door campaign. ‘Whatever procedures are selected they
_should be cost effective for your time-as well as for the use of funds. )

. i
Kl

. " How Much Influence Does the Advocate Hava? ‘

‘Typically, career education.project directors have obtained their influence from one of two
sources: their positions or their personalities. In reality,.influence is a little bit of both. The career
education project director sheuld be able'to command the respect of the administration and the re-
~ sources necessary to implement products. This could be done by-funding the position at a:mid-

. management level’within the district. On the other hand, career education project directors who mix
and mingle wuth teachers, who Have had experience as a teacher, and who |dent|fy with students in.
the classrdom are more I|ker to have mformal influence. - - ’
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leaders as soon as possible and strive to get them involved in the « -
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Formathhority

Some project directors advocate career education on a part-time-basis while: marntainif’tg other T
. respongibilities, This has. the advantage of providing some job security to'the advocate with'an im- . = .
plom.nﬂt’ion pro]ect end date, but it may also contribute-to less emphasis being placed on caregr . .~
eduebilim Usually, forma| authonty is associated wuth administrative positions in the superintendent s ...
- of principal’s office. - P .

. .
- ; ! - £

. N
~ A career educatlon advocate wuth formal authorlty may have d|ff|cu|ty~ identifying with those
whom he or she is paid to influence:’ t;he teachers and others using career educatign materials with -,
“stydents. Those in positions of formal authority Have an advantage in the use of the directive im-
' plementation techniques. Most directlve techniques dah be used best by thase wigh formal authority
While this type of technique has limited application in most imp|ementation settings, a concerned,”

rasponsive advocate in a cﬁitlon of fo"mal authority should be able to determine when such tech-

niques can be most effe and use them conscrentlously T e
: I ) G, e .
I : ‘ o :
~ Informal Esteem - IR S N L
- 4 . :*7‘ ’ ‘! ) ‘ ’ i : I * . /
Respect from one’s peers comes with years of experience in an .implemeritation setting and a

genuine desire to serve people. Career education advocates who come from\y teaching staff of a .
local school have an oppdrtunlty to possess this informal respect and estaen‘i‘ .A person who. is brought
-in from the outside, or who is not known by the clients, frequently does not have the same opportunity
" to develop mformal esteem tluring the |nit|al stages of the project, .
“An advocate has an, Opportumty 'to extend his or her mfiuence to other persons in the system as
the |mplemqntat|on process movesfrom initiation into full-fledged- implementation. The administra-
. tive support so necessary to initiation can tai}e the form of endorsement and approval of |mpiementa-
tion agtivities.” Peer groups of teachers should be influgnced by opinion- leaders to favor, career edu-
cation, thus extending advocacy of the product. Eventually, implementation activities shou!d‘occur
in the community where business and professronal leaders can take up the banner for career educa-'
tion. Much of this influence process is informal and personal. Relationships between people provide -
- the advocate with a powerful means of |mpIement|ng career education products.
You will want also, to examlne y0ur ability to promote the implementation of career education
products through interpersonal relationships. Are you perceived by the client group as “one of us?”’
This |dent|f|cat|on with the client reference group is very important. A change advocate was once
" told by one group of clients that you can’t come back from a-place you have never been.” The 2
clients were telling the advocate that he/she had never related to them well personally, nor perceived -
- himself/herself as a member of their group, and was not likely to be considered a member now. This:
distinction of being labeled an "outsider” (this distinction can be.applied to “insiders” too) can hurt .
a change advocate in his/her relations with aothers. You should make every effort to adhere tosome * -
of the customs in the school and the community which make you more acceptable to the people you
serve, and to develop your personaI nnteractlon skllls ! _ .
For example, a career education advocate who is most effectlve in |anuencrng others is Ilkely
to have tertain gharacteristics. He or she would be personable, easy to talk with, and sensitive to
‘the perceptions of other people. He/she would possess a knowledge of the career education product
and an ability to make dec|s|ons quuckly and delegate authority to other members of the project team
The opposite problem of "beung too close to the situation,’ can aIso plague a change advocate
Clients may feeI they know ‘you so well that they can ask favors and exoect speclal pr|v|Ieges This |

.
.
.,.

. . )
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. is%_rpitfallwhlch'mustbg avoided, becaufl objectivity is an important virtue to maintain in this posi-.
= tion. Yau need sufficient "distance” from your clients for your advice to prove itself reliable and :
- cofrect. . o A , S
_The advocate’s role is truly of a marginal nature; that is; he or she must maintain respectability - .
in at least two camps: product, dévelopers must-have sufficient confjdence in the adyocate to share
information congerning #pblems in product development; and the ultimate users must fel that
* the ddvocate can understa id and empathize with their pesition.” The advocatg is a link betweén the

_ . hroduct developer and the product user, a role which sometimes requires the translation of technical

“«>~ "information about the product into practical, useful:terms, . I o
' . ‘ c ¢ o R P -
Implementation strategies, therefore, require acgurate profiling of the situation to détgrmine

, - thedesirable characteristics of the product, the identification of persons to be influenced, and.the, -
. _:Gharacteristics of the advocate. ]mp!eméntation"_;echﬁiq ues can be selected and used more effectively
“"if barriers can be anticipét,ad_ta;jdsf;{eilitgt‘i_yé-’;factors are identified and used. Listed below are several

_ - guidelines for change advocates . _ S
.- Knowledge of the Product . =~ . . S
: o @ -, Be a,lér,t"fqr evidencé subst’éhtiating ¢lajms made for the products. W
oy ) o . . o . . : & LY
®  Try out parts of the product separately whenever possible. .
Y ‘B'é objective about the product.
®  Describe the ,pin_'oddg;t in handouts which can be left with clients.
Familiarity with the Oﬂﬁzation :
~ ® " Become familiar'with different sections of the organization. =
. ®. Identify the influential persons in t__hé 6rgani#aﬁ6n. L ) o
‘ . . o - . ' ) E . . 7 to . . . . N . -
L Set aside time to talk with these individuals. | . . ' o
@ Wofk‘tq obtain some assurance of job sta_bilit\"{.. e T R
. . : N . . o i r' B N . : :
FamiIiJrity with the Community “ D o e T Lo
® - Reside in the”comm‘unity whenever bdssible., i[{ Lo e ,
® ‘Become acquainted with businesspersons in th% community on a first name basis. oo ’
- @ Join a civic or service club in the community.. | o . .
. . ; o , Lok A
» @ . Take steps to become accepted by ethnic popdlza:tions in in the community.
‘ ! . . [ ) ' »
. l /L c g k . e . 2 ..
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Amount of Authorlty ' S L

e Write a ]ob descruptnon for yourse|f if you do not have one

.~ ; S Conn
] i .

. .F',rep -v'..‘--.budget ann monitor expedltures closely. . * : - - .

ho, @ |dermf. yourse|f and the |mp|ementatlon activities as c|ose|y as possible with the orgam- Lo
> , zation where the career education product is being |mp|emented ‘ v
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"~ The déyd[bﬁmerit ‘of an implementation.plag must include the selection and proposed use of .’
individual techniques. - The selection of techniques is the last step in planning which leads directly - /{r
b into the implementation of the plan. I S

PR

" An ,lmplé;ﬁgp,tatio_ﬁ_ plan is‘absolu'tel_y' Ee‘ces;gr,y_liﬁprder for a project director to rem'aip in cqnf N
trol of uses of time and funds allocated for the implementation,process. Without an appropriate imy -

plementation strategy the change advocate is left to rely upon his own intq%and personél iudﬁ?" v
T

{.

- ment:..The absence of a well.planned strategy is analogous to a school with udents. In otherjﬁ o
- & .words, a'strategy is the foundation for bringing'about change. "™, | 7 i
) A S . b T o ” . . , ;

S . ‘ B
R . B B . T ’ . & :. ' " ~‘.‘ .. 'fll, 2 : 4 .’..» g L
;" --More will be said about the plan when we discuss initiating the actlon_s;(l-t:hé-ne)'(t, sgep)'._ But, in
.. ipractice; the chanhge advocate will want to be ready to_switch techniques al,iq,;gdjust objectives when- kA
. ‘ever new information inditates this is desirable. Therefore, the availability. 6f a-monitoring sygtem = -F

. - for determining the performance of staff affociated with the implemetrtation p‘roces;v.'is_?s.sgn;"é_l.'_ IR

(Mere will be said about evaluation in step 8:}. . .

i '

e el 4 K . 4/

- You will want to begin to develop'a way of:looking 4tan implementation event (relat{Bnships,
_ . between yourself—the advocate—the clignt; and the pradugt). Consistent with the notiongfan =~ °" -
incremental objectiye, you should begin to think ‘in:terms of an incremental time frame. jmplementa- Hw

tion techniques aregoing to be selected at a'point jn time. Considerations influencing yglr decision 75

'to use a technique will be based on the information you have at a certain point in- time. S
. : . ,4 ‘_ . ) .

o N

/ L, R What Are 'the_ConditioF?for Implementation?
a . | Suppos; y;ou fmd yourse["f: in the following situation.

_ . Youare planning to introduéé carger education information to the,entife staff o
high.school during an inservice education meeting scheduled for earlylseptj bef:; Yo
-have_cledred this with the principal and superintendent. But a clause in the current cant’,
‘tract of the teacHers subjects all professional iriservice activities to the recommendations =
- - of a standing committee ‘of:teachers and other professionals in the building. There s in-

4 sufficient time to clear yog‘r intended ilngg'r,\trgic‘:e training with the committee.

S

>

You can tell clearly*from this that another technique for creating awa

¢ss of career education among

the specific faculty of thé school will be needed. : Cas g .
' Techniques have very limited and 'Spve((":if.i(; uses in an implementation strategy. A te(,:h;nique may
be used~ ‘ ‘ < B [ \ :
. . . N ’ .‘ -ud .- R ! o o0 - i .
w - - ®  “toprovide infornfhtion 5. ¢ R R ;
{ . : . - * ! L N . ) T B ‘ - .
' ®  tosstirfillate staff to meet deadlines « ' [ e
® to encourage high quality.performance . j 2
e “to minimize the risk of failure : !
. -t 'gernllerate ldea:i A ’ o L "Y e LT y
® 'toensure use'of procedures | el TR A : T
q) . B . i ) v I ’, . ‘;‘ A " ‘ o ’ ) '~~\\.\
: P ‘ ‘, B : Mo
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V\)e could list many different and sometimes conflicting uses of implementation techniques. But,
the reason for selecting a technique depends upon the conditions present at the time of use. For
example, a newly hired and relatively unknown career education project director could issue a memo-
requesting information from professional staff and receive very little information. An opinion leade®
could release the same request with)much better results. Listed-below are examples of conditions
which influence the selection of t hniques. - _ o ’

The Stage of Implementation

Advocates who are introducing career education products to users for the first.time should use
different techniques than for repeat performances. Likewise, a newly begun implementation program
in a school district should cohcentrate on the release of product information for the purpose of cre-
ating awareness among poteritial users. You will be concerned later in the project - with.evaluation and
trial use of the career education materials. ' ' _ ' '

The Product Audienice ) E i '

- One.of the keys to.the selection and use of implementation techniques is the identification of
the “proper” client, the person(s) who is likely to increase the use of career education with the least
investment of time and effort by the advocate. Sometimes a personal endorsement from an authori-
tative figure such as the superintendent of the school system can do more to persuade school staff of
the urgency of the need to adopt career education than large amounts of information on its mqrits.

che_r conditions which influencg'the selection of ifnpl'émentatio_n techniques are the follbwing:
® 3 Iitfle ov_e'rt qdvocacy for the caféer education materials. in the sch.ool district .

.® atlimited and ineffective career educatioﬁ implementatiori' staff
®  asmall budget - . .

e the necessity for in.volving more schools : ’ .

. ® difficulty in getting the teachers together

®  no community involvement in the schools

v

Characteristics of the Tachniques

The techniques contained in this handbqok are grouped under three categories: informative, -
persuasive, and directive. The headings are general guides to the use of the techniques, not firm.de-
scriptors of likely effectiveness. The effectiveness of the technique is determined by the response it
receives from the client, for, the c/jent, more than the advoc%‘;hhaswntro/ over what happens as a
result of the use of the technique. Further discussion of the nique groupings can be foung in the
introduction to the technique booklet. Some general comments about each group of techniques fol-
lows: : o,

Informative Techniques

! .
e

These technigues use written, spoken, and audiovisual means of conveying ideas to an audience.
The demonstration of the process of career education activities fulfills this definition. Informative
N b . ’
36



}
techniques assume clients’ lack of knowledge about the innovation. Providing mformatlon to clients
tends to prepare them for decisions they will make during the process of implementing the innovation.
This technique assumes the users are motlvated to use career education products.

PO?S\]BSIVe Techniques

* This class of techniques uses personal influence and appeals to aspirations for prestlge power,
and other motivations as a means of enlisting support for the innovation. Appeals to peer pressure
- .or other sources of authority may be used to persuade persons to try the innovation. Frequently,
these techniques attempt to involve the client aptlvely with implementation activities. The technique
assumes users have the knowledge necessary to use the innovation.

Directlve Techniques

These techniques rely upon the formal power of the advocate to enforce decisions made durmg
the implementation process. The client frequently has a limited amount of influence which can be
used to resist these techniques. Directive techmques run the risk of gppearmg to influence the im-
plementation activities in a positive manner, when in reality only a “ceremomal” adoptlon is takmg
place. , : .

The following implementation techmques are included in the last section of this handbook (the
techniques booklet)

Informatlve Persuasive Directive
1. Printed Information 11. Personal Interview . 25. Deadlines
2. Audiovisual Material 12. Role Playing 26. Legal Mandate
3. Mass Media : 13. Cooperation 27. Fait Accompli .
4. Lecture 14. Staff Development 28. Strategic Replace- ,
5. Symposium ’ 15. Differential Staffing ment of Staff
6. Demonstration 16. Involvement in Product 29. Treats or Punishment
7. Survey Feedback ' Development - 30. Strikes/Boycott
8. Discussion 17. Small-Scale Use of the .
9. Brainstorming Innovation
10. Consultation 18. Competition

19. Bargaining
.20. Promotion of the

Product
21. Endorsement by
Authorities
22. Recognition of Trial
Users
23. Financial Incentive .
24. Overstatement o

.

In reality, there are times during the implementation of career education when techniques are
needed from each of these three categories. The “mix’’ of technique types depends upon the sitda-
tion at hand: the urgency of the task, the competency of the clients, etc. The selection and use of
each type of technique should be consistent with the interests and desires of the client.

a4
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Research indicates that the technique types (informative, persuasive, and directive) are perceived
to be significantly different’in their level of effectiveness for implementing innovations. This effective-
ness varies for each technique typeat different stages of adoption. The following illustration provides -
a general rule of thumb for estimating when to use the._technique types, ' , -

", mniiniil  Informative ) " Persuasive @ Directive
High W o x , .

Amqunt
: of
Techniques
Low L . . .
| : Time Dimension —_ — |
Awareness . Interest = . Evaluation .  Trial. . Adoption
“’Stages of Adoptijon*"" } R
R Informative techniques are perceived as most effective early in the implementation process. «

~ They may be yéed to create awareness and generate interest. Many of the specific techniques listed
in this category utilize mass media techniques. Informative techniques should be used when there
is a need for rational information to resolve a problem. Clients need to know the facts associated
+ with career education activities. This information helps them build an image of the desirability of
o career education, and this process takes time. Therefore, informative techniques tend to'be-used at
the beginning of the implementation activity. :

Persuasive techniques which depend upon interpersonal influence show a wide range of effec-
tive use. They extend from the generating of interest through the trial use stage of adoption. Per-
suasive techniques have a broad range of application throughout the duration of the implementation
project. Conditions calling for interpersonal communication are subject to persuasive techniques.
When a board member is asked to budget funds for a new career education activity, or a teacher shows
some reluctance to get involved in career education, perspasive techniques are needed. Other factors,
'such as the degree of influence the change advocate has with the client, will determine the particular .
persuasive technique to be used in the situation.

Directive techniques tend to be most effective later in the implementation process. When time
- and/or money run out, the career education advocate may have to use some of these procedures to
"~ get the work done: Directive technigues are viewed by many as a last resort. When all else fails, di-
rective techniques are employed. They can be quite effective; however, one condition must be pre-
sent: the person using the technique must have more formal or collective authority than the client.
For example, a principal may require a teacher to become involved in a curriculum development

38 15
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y o
- effort; but a teacher woutd_have to use a collective decision-making technique such as bargaining to -
"“'gain power over the principal. ‘ ‘

he . . *
L] D oy

-

1 In practice, a change advocate ‘uses a mix of these three groups of techniques to resolve prob-
lems as they arise in the-use of career education products. Implementation problems are most often’
people problems. An astute change advocate with a planned use of selected techniques can effec-
tively influence sothers to accept products. ' '

Techniques may be persohal or impersonal, harsh or pleasant, rewarding or punishing, etc., de-
pending upon which techniques are used under what conditions. Personal values enter into the se-
lection of every technigue, and the successful use of any technique depends upon the conditions of

. J the moment. Therefore_the authors of this handbook do not personally-endorse the use of any tech-
nique listed. ’ -
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The best plans mean very little unless they can be |mp|emented in a manner wthh is con.”-
sistent with the demands of the task. }mplementation activities, require cooperatlon ‘and coord.na-_‘
tioh among project personnel and others who control the use of resources such as time and funds.
Persons expected to use the career education product should be considered in the implementation,
~ activities. Their ability and willingriéss to try new educational activities should have a substant.al
influence on the selection and sequence of techmques used to Implement the product

The Need for Proper Timing and Seguencmg

As a career educatlon local project dlrector you pr0b8b|v lead a life of dally crisis in most
school situations. You: .

o meet with teachers to screen currlculum materlals
_ ® answer questions from representatwes of special interest g groups in the communlty

® respond to the superlntendent s request to provnde mformatuon for the school board
meeting .

an

® balance the budget to end the year with zero funds |eft' in the project
. . . . ¥ ) . - ’-’ - ! " - i
® initiate actions to request audiovisual equuprnent for'a meeting of school staff
. ® devise inservice education plans for teachers

Rarely is time. taken to plan sufficiently in advance to anticipate program needs and allow for
smooth implementation events. It is very easy to find yourself responding to demands on a day-to-
_day basis. Of course, some of the larger school districts do not have a sifigle director, but rather,

a staff of people to implement the concept of career educatlon When this happens, coordination

- becomes a major concern.

’ '
.

An implementation plan in which, activities are timed and sequenced can enhance the effective
use of implementation techniques. Such a plan allows you to ‘buy time’’ by anticipating problems
before they happen and enables yoy to marshal resources to deal with problems effectively. For

example, you. will face the problem of when you will need to evaluate. You will have t0 ask your-
self if you should rely. on process evaluation exclusively or on Product examination as well. You
will need to decide what you are going to call "‘products”: students, instructional matenals\ or
both. {Step 6 |r1? is handbook discusses techniques for evaluation of implementation actions.)
A plan with car tflly timed activities provides a basis for addfessmg such problems through rational
decision:making.

Proper timing and sequencing of implementation actions haye many advantages:

: - 43 o
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L X Mariy, implemeﬁtation probl r:rms are anticfpgted in adyance. ,

: ® Records of r3|'annqd achieve nts aré avaifable’ for fnébection.
° Resourcés (fime and fnon?y) an be allaéated in advance.
® Due dates can be set for each implementatio.n'task'. <

_The timing of actions can be very important indeed to a change advocate. If a deadline date
such as the completion of curriculum units is missed, the delay could cause serious problems in the
use of'such units in the tlassroom. It may be better to present the unitsin a somewhat unfinished

. state than to risk complete failure in the implementation of the project for the year. Of course,;
‘the use of untried products is not encouraged; such action would be a true emergency measure
requiring close monjtoring of the implementatior activities. * » ‘

The timing of the implementation techn'iq;Jes in an implementation plan is a unique considera- -
.. tion; and many factors, such as the following, influence the use and sequence of techniques.

.

" The.Risk:Taking Ability of the Advocate. B .

The personalities of some individuals allow them to engage in behavior which would be upset-
_ting to most persons. The willingness to risk personal prestige or reputation by taking responsibility
for difficult decisions may increase the effectiveness of the advocate or lead to a.quick removal
from his or her position depending upon the appropriateness of the decision. T.he *hi h risk”’
j advocatews more vulnerable to criticism than the person who plays a conservative implementation

t game. The illustration below provides an example of the implementation time lines for two
| advocates. : S '

v

High " {(high risk) P

" Acceptance (low-risk)

" of the

Product ' .

Low — High
Amount of Time Used v




Some individuals who are low risk seem to make decisions based on what they have to lose.
This strategy. tends to make the implementation process slow and unimaginative. The objectives
of most individuals-are to maximize. the probability of umplementlng the product while minimizing
. any danger to personal prestlge or reputatlon

The Desire of Clients for the Product.

The optumum |mplementatlon strategy is based on incremental objectives which are paced
appropriately for the school and community. Some schools have. -reputations for'being first to
try innovations. This situation would encourage the use of techmques for rapid implementation of
‘career education. Other school districts are rather conservative in their trial use of new ideas. A
change advocate would face some trouble if he/she tried to press d@n innovation too rapidly in such
a district. Whichever is the case in your particular setting, the speed of the implementation process
must be cons:smnt with the expectations of the clients in the commumty and schoo/ district.

The pacing.of an |mplementat|on strategy should be based on.
_0' the past history of the school district in adopt‘ing innovations

® the opinio,n"of opinion leaders among potential users of the innovation

the-advice of the superintendent

the quality of the product N o

other consideratiohs unique to the particular audience or setting

The Time Remaining in the Implementation Project.

Time, like money, is a resource which needs to be budgeted and expended carefully. For-
tunately, allocations of time can be related to stages in the adoption process. Everett Rogers in a
book entitled, Diffusion of Innovation, publushed by the Free Press in 1962, identified five stages
in the adoption process

e Awareness—The client is exposed to the product but lacks complete information about it.’

Interest—The cllent is actively seeking addutlonal |nformat|on about the product.

® Evaluatioh—The client entaIIy applles the product to h|s present and anticipated future

situation.

Trial—The client usesth

roduct on a small scale to determine its practical utility.

Adoption—The client uses the product for an extended perjod of time.

The stages correspond to the mental processes most people follow in some fashion or other before
making a decision. Your time allocation and selection of technlques can be related to these stages
- of adoptlon )

.
5.3



1
Cost Constraints.

2t

_ Few implementation projects have all the money they need and can use wisely. Worthy en- .

- deavors are often not funded. Therefore, you need a means of prioritizing requests for funds. The
best way to do this is wnth a needs assessment WhICh clearly indicates whicH tasks are most im-
portant.

. o
Since implementation projects are funded from ‘sources outside of the local school districts,
some plans require that you show evidence of continuation following the phase-out of federal or
state money. Your activities should therefore be geared to mfluencmg local decision- makers to
approve funds for career educatlon . ‘.

]
'
-

‘ Out5|de funds may have limitations on their uses; e. g., some can be used for instructional
purposes while others cannot. Sometimes possibilities exist for reallocating local monies to accom-
modate implementation of the product. These procedures require prolect d|rectors to reIate '
effectively to other persons in the school organization, . . : ' <

. At this point you may want to consider some sample |mplementatlon sntuatlons which would
* influence your selection of technigues consistent with the constraints of the situation. As you read
through the situation, you will need to consrder the technlques in the techmques booklet at the

end of this handbook : .

Assume, for example, that your prolect isin the awareness stage of adoption; that your pur-
pose is to provide /nformat/on and that you are influencing community representat/ves Thein-.
‘stallation technique to use in this situation is No. 3, mass media, because you are trying to com-

. municate with a mass audience at the awareness stage of the implementation project. Newspapers
* . radio, and television are excellent means of reaching mass audiences. These news media can bring
facts and informatian t6 the attention of relatively large audience inexpensively.

!

Next, assume that your project is in the eva/uation stage of adoption; that you want to /egiti-
" mize the career education products and influenge teachers. Here, at the evaluation stage, interper-
~sonal actions seem to be most effective. Sometimes people try a product strcctly on the advice.of a
" -respected friend. There are two techniques which could be used depending upon the situation at
hand: technique No. 18, competition, or technique No. 21, endorsement by authorities. |f other-
produc{s were available as substitutes for the career education materials under study, you may want
to have a committee examine all possible educational products.-On the other hand, the situation

may call for a comment by informal or foymal opinion leaders who can influence others.to accept
the préduct. :

L .
Finally, assume your project is in the adopt/on stage and that you want to obtain use of the
“product and influence teachers. This situation suggests that adoption is taking place near the end
of the time set aside for implementation activities. It may be time for drastic action such as teeh-
nique No. 26, /ega/ mandate, which includes the use of executive orders. The superintendent is |n
-a position to direct school staff to use materials to the degree possible. Sometimes this is,one of -
the last alternatives open to a project director.

~

o How To Schedule Activities
_ A goode;ce to start scheduling product implementation activities is with a school calendar.
You shoulid have all official school events scheduled in advance. This can help you avoid conflicts
“with other organizational meetings.
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' "‘to illustrate the sequentlal nature of the tasks o _ IR AR

' _.{Eii,the selectron and use of effectlve |mplementat|on technlques

it is not the pIan itself. )y , . . s K

|

.

< There ought to.be a "'best time" to conit;c&insarvrce trarnrng sessions with teachers and other
men'ibers of the school staff who are to be associated with career education. Inservice sessions ne
to be coordinated with the respectwe department heads and counselors as mtﬁh in advance as/ <
<DOSib|e . . 1

. Resources from outsude the school setting should be brought to the school at the most oppor-
tune time. For example, consultants.should be asked for advice before a decision is made by school
officials. Evaluators should be asked for their assessment while there is still time to revise the cur-

.riculum materials. A project implementation plan with. properly timed activities can contrrbute to

~

. Many actrvntres and tasks are assoclated wrth the implementation of career education ina
school system, but no attempt is made in the handbook o'itemize a comprehensive list of such

tasks. Many activities will be associated with unique requirements of the specrfuc setting or the type

of career education products being implemented. However, the following two actwrtles are desrgned N

Actnvrty Formatron and Use of an Advrsory Councnl

Tasks: _1. Establnsh criteria for advnsory counc|I membershlp o L
So‘licit nominations for members of the council.

. Clear list'of potential members with the superintendent.
i3 ~ : .

2

3

4. Recom‘mend members to the school board | ‘

5. Notify inl)dividualsoftheir‘membershjp.// R G

Activity: Development of an Evaluation Plan

i

R

Tasks: ~ 1. |denti{fy major processes and products in the installation plan.
2 Specity criteria for evaluating each process/product.
3.  Assign a date for production cornpletion._ ' S e
\--b 4. Select procedures tor, evaloatino each process/product. T

) ¢ ) . )
The activities in the above information denote several tasks which should occur during a
~ specified period of:time.-Some of the tasks may be scheduled concurrently; others may not be per-’
formed until the previous ones have been completed.

_, R

_ The next page contains'an example of these actnvntres as they may be used on a flow chart
(Yol will need"to keep in mind, though that the chart merely represents some aspects of the plan ‘

1

- ) . . Cm
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Activities . .

1. Formation and Use of An
Advisory Council

elopmentof An
Evaluation Plan
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‘Project Time Line 1
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. Dates would be placed on the upper ling of the chart to indicate start and stop dates for the tasks
Commonly accepted flow chart symbols are‘as follows . N CME A

PR
[

o - T e

Processmg Symbol E_:_j /

Flow Dwectton» '_—P' IR

o o . . L ’
_— R Declscon Symbol <>

RER 4 * 3 T4 R
=~ T Connector Symbol —~ ) S

‘Flow charts exist ‘in order to become out of date. You

‘schedule ejther for time requirements or, scope of work chang $owever, the flow chart is useful
for illustratmg relatlonshlps among components of the impleghentation plan. It serves as a gentle
- reminderito prolect staff about materials and other aids need d for lmportant future events. The
following'listing illustrates typical scheduling decisions. It ma¥ be desirable to conduct some of _
t‘h‘ese activities throughout the duratcon of the prolect although the table here dlsplays forced "
oices. _ . : .
‘Beginning ‘Middle - ERd v il
° Inform ’the commumty ' e X
° Evaluate use of t:urrlculum unlts o ' o | , e X
"® Hire consultants to Iegltumlze the use ‘ ‘
of the products : ' ' X e
® Plan for evalﬁatlon o N - G X
® Write dbjectives : X !
. Conduct community surveys - L _ o ’ X

Taw

\..) ‘w -
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. The Schools. S

-

Be 1Once you- have pIanned an |mple entation strategy by trmlng and sequencmg technlques,
.--yau are ready to put the pIanﬂto pracr?{:e The goal always |s the acceptance and use of a par

]

impression of you and the career education prolect You need to attend to these lmpresslons as’ you ,

begin initiating actions in the implementation of the product.: Lt is important to move somewhat " &
cautiously at first unless you are extremely confident’ of younrelatlonshrps with clients:"A Tow
.. profile usually provides you wrth the best information about‘your chents You will want to avocd

& high- pressure salesperson image wcth school staff. o Tt

L -
RIS ORSY
e

Establish«Yourseva'With~¥our Clients

C Wt S
St S e
[ . LS

You need to be sensitive to the concerns and asplratlons of the persons expected to use the
 career: education materials. Clients must be willing-to share their feelings with you, but they are

willing to do this only if they have confidence in your judgment and do not feel threatened by. the
change you are advocatlng

-‘ AN I . P
e H . -‘-“~: R
4 .

Just as'a film producer must know the pIot and be. prepared to. emphasaze critical aspects of
the film, you should be prepared ta-select likely opportunltles for |mplementat|on activities. Step
2 emphaslzed the |mportance of7dent|fy|ng ‘decision- makers and opmlon Ieaders .

You are mterested in having career educatlon accepted by the ‘'school staff and Ieaders in the
community. Career- education, perhaps more than any other type of educatlon relies on com-
munlty resourcek for asustance in mstructron L an ) T

AR
A

+ SR “ Vel

L y

! . . ’ - U - " -
' B - ' B ﬁ
. : .. .. .

L, [N

", The school staff consists of:
. administrators_ ’ \ BT , ¢

.. teachers B - \ ' Ve

1F) host of other professuonals who are integral to the process of careér educatron €. g, '
counselors currrcuIUm developers etc. .
The three cIassufrcatlons af cIuents within the school serve dufferent functlons The functlons -
correspond to: :

o supervrsuon and control o ' o ) o s
L mstructrgnv - '
e support services to students and professionals -~ . -
Loy ’ O . S ' C
53 o
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e This enelysls of the school setting sugqests several Initiation procodures to career education
e iddvocates: ‘

wi
e All ma]or actions should be cleared in advance with your superior in the school district

The imﬂmentetion of the technique you select may require clearance with building prlncl-
pals

N v

. Career eduication products involving students are likely to focus on the teacher as the -

primary implementor of the activity For this reason, this handbook uset’teachers often”
in illustrations i v o ‘.

® You must coordinate |mplementet|on activities in advence wuth persons responsible for
pupil support in school systems Chief among these profgssionals are the COunselors '

.The school is the primary agency responsuble for education in the dustrlct Therefore, you should
. expect to use the bulk of your |mplementat|on activities with school persons.

_lThe Community.

(2

In addition to the school staff, a second audignce, which is integral in the implementation of
career education is the community. Business and industrial leaders form an important team of lay
_educators who can bring realism and practicality to” a career education program, (However, you,
as the advocate, will want to be aware of the fact that “’practicality’” may mean that quite often no
role models are prowded for females and that placement of females may occur primarily in tradi-
tional “"female’’ occupations.) The planning activities flow chart in the previous step used the
formation of an advisory council as an example for the chart. An advisory council is one way for
you to initiate actions with the community. Council members can be helpful in:

® ‘identifying potentiel training stations for students

® assisting in surveys of business end_ professional needs ~

L
¢

d
L commumcatmg information from other members of the community to you

® acting as spokespersons (advocates) of the career education program ‘ ¢

Most persons in the community will learn about the career educatlon program secondhand, either
from students, friends, or the press.

The Press. ' :
+ It'is important for the career education program to receive a gbod press. Parents and other
citizens in the community want to read about programs paid from tax dollars. Information on the

effectiveness of the product should,be released to the public for their attention. You will want to
maintain good relations with the press by: o o \\

® providing invitations to the press on important occa_sions"

»

® writing news releases for routine career education events



o / , _ ' .
® double-checkirig the accuracy of information, e.g., the spelling of proper names, etc.

® mesting the time deadlines s_eﬁor news releases "

. préparing for radio and television pragrams in advance
Publlc Informatlon is euentlal fora posltiv:&\age in the community. It is relativaly easy. for you
to establish yourself in the community by being alert to news stories. Names make news! News-

- paper-articles and television appearances are a good way to give recognition to administrators,
counsolors, teéachers, and students who have suppaorted career educatlon actlvutues

Impersonal vs. Personal Communication. /

The motiatron of actlons in the community or the school system requures both personal and
impersonal communication. You will need to use written communication in memaos, leaflets, etc.,
for routine descriptions of career education activities. Your time as project director will need to be

. budgeted, for critical decisions deserve your personal attention. They should not be delegated to
other members of the project team.

- .
PR

Personal communlcatlon (particularly one-to-one conversations with clients) is a powerful
means of influence. For example, if you violate some process of protocol in the selection of staff
members, your willingness to go to the person who has been offended, to apologize, and to explain
why he or she was overlooked, can be’‘important in vercoming the consequences of the error.

"People respond to people. Usually it is ta your advantage to go to clients personally if you-
have the time. Important decisions should be made by the project director and others.in the school
system in authoritative positions. Career edqcatron staff personnel should see themselves as inter-
personal Ilnkages between the project director and the audience.

- Moreover, a network of interpersonal. linkages is desirable because it extends the mﬂuence of
of the project director. The formation of an advisory council has this effect on persons in the school
and community. You can build on already existing communication linkages when you select
opinion leaders to participate in trial use of the product.

Guidelines For Implementation Activities

The implementation of career education products requires much common sense. The tech-
niques you use to implement the product are cumulative in their effect. You may find the follow-
ing guidelines helpful when you begin formulating many of the implementation activities.

® Promote voluntary participation in the program. There will be enough |mp|ementat|on
problems W|thout forcing people to try somethong new and unfamiliar.

® Start small, and Ieave room to grow. [t is much easier to expand a program than it is to
drop commitments made at the beginning. ~ . ’

® Select a handfu/ o'f key teachers as a cadre of catalysts in the district. These persons can
visit other prograims to become expert advocates of career education.

S .
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e Askfor technical sssistance when it Is needed. Don't be afraid to ask the advice of otnere
who have experlenced problems in the implementation of career education.

° Sélecr materlels carefully. You are im’blem’enting career education in a unique setting. ’

e Adept materials. Most career education matenals can be |mproved by adding references
to local businesses and conditions. . . :

@ Retrieval of. materlals should be cost- effectlvei Build ‘an implementation system which
"~ allows users to locate career educatlon materials easily and quickly

"

N
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selected, the project director must then be sensitive to the eftect of the techniques (and theim-
. plementation effort) on the client. The effect, or outcome, can be either expected.or unexpected..
¥ For example, a career educatlon director may decide that the local qitlzens need to be informed.
"about career education. A technique that could be selected in response to this need might be the
use of printed infotmation. An expectad outcome of this technique might be that local citizens
become more knowledgeable about career education. An unexpected outcome mlght be that a

group of congerned taxpayers could be formed to protest the use of school funds in public
relations activities.

An astute prOject director will be aware of potentially unexpected results and react
aCcordlngjy -
) A project director has three basic alternatlve chouces to make when revnsmg an lmplementa-
t|on strategy:

® contjnue to use the strategy
] modify the technique in the strategy .
@ change the techniques ina major way

In the sltuatlon discussed prewously, a prolect dlrector may determlne that the concerned
taxpayers do not constitute a large enough group of-citizens about which to be concerned, and
continue to use the technigue. However, if the group is large enough to cause genuune concern,

. the project director might obtain funds from the local chamber of commerce or other agency to
print the informational materials and clearly label the source of funds for the materials. If the
group has caused genuine concern, the local career education director may be forced to utilize
an entirely different technique to inform the public. Other techniques the career education
director might choose include use of the demonstration, lecture, or symposium at a public meeting.
Again, a career education director pust be sensitive to those individuals he/she is attempting to
influence and determine their reacgtions to the technique being utilize  aluative information is

. essential to this determination. ‘ — : ‘ - o

Kt

_Procedures For Evaluatlng Actions. '* ‘ ’

‘ Eva|uat|on activities should begin ear|y in the |mplementat|on process Too often evaluation
is an afterthought, or is conducted only attheend of a project. Evaluation ‘should be considered
as a continuous activity from the time a pr01ect begins until it ends. Based upon the information
obtained from evaluation activities, the project director should be able to make more mformed
decisions about the dcrectlon of career educatlon in h|s/her district.

-
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,.,For the purposes of this handbook -evaluation procedures consist of seven (7) activities:

o .o .
l_ X . . L. A ) , B . N

The procedum for evalueting actions are similar to those/followed In any-evaluation study
. Determine Objectwes : - v
@ Select Techniques | |
“o identify Success lndicators
® Select Measurement Techniques . j o L g
o Develob.lnstnimentation : o R o , R
. CoIIect Data - | . » ' Q. |
; o . . ,

® Analyze Results

A’discussion of each of these seven activities follows.

Determine Objectives.

1 .
W

v As mdlcated earller in the handbook |mp|ementat|on objectlves should Spe0|fy what is ex- .

pected in sufficient detail to allow an independent observer to know if such standards have beev.,

met. Additionally, the career education director must consider if the implementation objecti\le!i
are appropriate and éorrect for the project. In some instances career education project personneiv
have placed emphasis on stating objectives that are measurable and have overlooked the appropriate-
ness of the objective. _

Select Techniques.

PY . . ! ’ . o
The local career education director must keep evaluation activities in mind in the selection *-
of implementation techniques. The local director should also be sensitive to the results of imple- -
mentation technique used; an awareness of the results of implementing a technique enables the
career education director to know if the technique has been successful. Therefore, methods of
evaluating the success of the téchnique must, be considered when the technique is selected. For o
more information on this activity, the reader is referfed to an earlier section of this handbook
Select Appropnate Implementatlon Techniques." .

Identify Success Indicators.

Once the technlque to.be emplo%ﬂ in implementmg a career education product has been
selected, an’ individual.can then direct his/her attention to matters more directly related to the
evaluation process. The evaluation agtivity of immediate concern is to identify success indicators
of the selected techniques. These indicators should provide the career education director with

potential sources of information he/she will need to determine the effects of. the technique on
product implementation. Where possible it would be advisable to use unobtrusive indicators of
success because these measures tend to minimize the likelihood of changing the results of thes

~ evaluation. This is information easily available from attenddnce records, materials used from the

curriculum Iaboratory, transportation for field trips, etc. An example of the relationship among the
three steps discussed so far is presented on the foIIowmg page.
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j RELATIONSHIP OF OBJECTIVES TACTICS AND SUCCESS INDICATORS.

Objectrve o - . Tactics Success Indicators
To form positive attitt_rdes : Printed Information . .a. Opinions - - K

toward career education . : .. —Parents
' .o PR 4 ' —Teacher .
. ' - ' : —Employer
C/ ‘ | —Students

. ' L ~ 3 b. Letters _

T . : ' o ..
s ' ' e, _' o R Phone CaIIs

d. Requests for Informatlon .

—

To obtain the cooperation of Staff Development a. Classroom Bulletrn Boards
~ at least 50 percent of the. ‘ '

elementary teachers in the B b. Lesson Plans

use of career education . o

materials . ‘ c. Requests for Addrtlonal

‘Information
. d. Field Trips

e. Student Projects -

2

Select Measurement Techniques. ) o . S

Measurement technlques used in evaluatlng the effects of a particular |mplementat|on tech-
riique are varied. Some of the more common measurement teachniques |nclude the followrng

[

. opinionnaires ‘ ' |nterest inventories

guestionnaires - . : attitude-scales
,objective tests ' , " observation .
. rating scales o D anecdotal reports
checklists , interviews b N

The local career education director often will find that the measurement technique will be so
. specific that coyhmercially available instruments will not be suitable for his/her needs. Therefore,
a director often will need to develop project specific measurement techniques. In other cases, the
director. will have to observe the behavior of the people to determine the impact of the project.

or
.

Develop Instrumentation. A

~

‘ Instrument development is often a time- consuming and expensive process. In most instances,
the project director will find it difficult to develop extremely sophisticated instruments for evaluat- .
ing the effects of the |mplementat|on technique. When instruments are essentcal they should be as

Al

. \
. 6
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simple and direct as possible. Elaborate data collection efforts are usually not cost-effective, and
pertlclpants will often not take the time the complete them. Some commercially avallable instru-
ts for assessmient of students are becoming available. However, these instrumerits. would

rally not speclflcally measure the effects of the techniques employed m the lmplementatlon
eflort The best results come from lnstruments which: ‘ P

s

L) Collect on ly essential information.

1

Avord the use of doubl&barreled questlons

Do not seeducataonal ;a,, n.

- . e EncoUr e open and hone -'xpression of opinion. '

Avord the use of "heavy Statlstacal treatment

s ’ i
Try out the instrument prior xo its official use. L ‘\\ ' a -
The reader is encouraged to consu It references on evaluatlon rf more sophlstlcated cnstruments
are desrred Two examples of these books include: -, , ! ;
Gottman John M. Evaluation in Educatlon A Practmoners Guide.. ltasca, III F. E. Peacock
Publlshers inc., 1972 , '

¢

Popham, W. James An Eva/uatlon Guidebook. Los Angeles Cal., The Instructlonal Objectcve
Exchange 1972 . , .

‘Collect the Data. * . R \ L
‘Once the evaluation instrument has been developed, the data can then be collected. The career
education director should be aware of a number of problems that will occur in this process such as:.

e e uncooperatlve participants,

. ® participants who are unavailable due tp sickness and other reasons ‘ B

° judgments varying from one individual to another y

* ® unexpected outcomes of the technique not addreSsed'by the instrument

® paper and pencrl reports from indlwduals which do not correlate wuth actual conditions

J

In the collection of data it is essential that the pro;ect director have resources allotted for this pur- -
-pose (e.g., tﬂe money, personnel) : .

~

" ‘Analyze Results.

¢

-The career education director must constantly review information related to the ef’fecti of the
lmplementatlon techniques. The director needs to recognrze and anticipate problems and be
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thepared to fake Ccorrective action By’ quickly as possible Data that is quantiflable should be

analyzed as simply as possible. However, more sophisticated analyses may be preferred for evalua-
-" tion questions of high importance. An example of an important statistical analysis includes data
related to the affective and cognitive domains of career education. However, in most instances
‘means, medians, modes, and percentage analyses should be adequate. Simple bar graphs, line -’
_graphs, ple charts, etc., may also be valuable in® summarizing the data in a meaningful manner. You
‘may want to refer to basic statistrcal references for methods to use in analyzing data. - !

p

Thp information obtained in the data analysis wrll be useful in determining future directions
. for the project director during thé implementation of career education products. Information on
the reformuiatlon of strategtes is presented in Step 7. o :

Guidelines for

Assessing Actions

'

The |mpact of actions taken to |mp|ement career education products is determined in a man-
- ner similar to that involved in other project evaluation efforts. A comprehensive evaluation includes -
“an examination of career education planning, processes, and products; i.e., the total implementa-

tidn prgcess. Apprommately five (5) to ten (10) percent of the project effort would be assigned to
" . evaluation. Some general guidelines for assessnng the |mpact of the |mp|ementat|on processes are

listed below

0 The |mpIementat|on objectlves for the career educatlon project should be |ncremental and

measurable.

|

® The techniques should be appropriate for accomplishing the implementation obj;ec_'t'iVes.

® The sources of success indicators should be directly related to the techniques.

?

° Efficnent measurement techmques should be employed

.
.9
I

. Adequate provisions should be made for t|me, money, and personnel to conduct the '

) assessment

@ ‘Information related to effectiveness of the techque should be avallable intime to modify

the techmque

° Exnstmg information should be utilized whenever possible.

"® The rights and. privileges of individual human subjects should be protected.

The following chart provides an example of identifiable success indicators and measurement
. techniques as they relate to specific implementation objectives and implementation techniques.

im plementation
Obijective -

- Implementation -

Technique

Success
Indicator

' Measurement
Technique

To test career educa-
tion learning packets
and lesson plans with 2

high school

teachers in each junior

Small scale use of the
innovation

Students’ reactions

| Teachers’ reactions

‘Ob'servatlon } o

Opinionnaires

Cognitive Test
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Much of the |nformatlon collected durmg the evaluation process must be analyzed and related
to the implementation mtlng The career education ‘advocate must constantly. compare facts L
and perceptions with- observations durlng the rmplementatron process. In this sense, the process of -
selecting implementatcon technrques is a dynamic one. Incremental objectives change from day to
“day because new events impact upon the plans of the change advocate. Even with the achievement
of objectives, new goals must be set which are conslstent wuth the time, money, and expertrse S
avallable o ) . : T S

"How. Successful Were The Techniques? |

. Previous steps have suggested ways to attain incremental objectives. For example permission
“to contact teachers in a high school for the purpose of inviting them to use.some career education .
units may be obtained by a vrsrt to the principal’s office. A phone call may work if you have al- o 5
ready established yourself with the prmcrpal In this case, the attannment of the objective is easy .o
to measure: either you were granted permission to contact teachers, or you were, not. Successful o
results permit you to contact the teachers. Unsuccessful feedback means you will have to seek
another solution to the problem, The generation of alternative approaches (techmques) to the
: ,resolutlon of the problem depends upon the situation, such as: ’

° the:ymportance of the school in the overaII implementation strategy
. . R 1 . . . . . ’

o the degree of respect and- trust you-have with‘ the principal

o the location of authorlty in the school organrzathn
Some technlques wh|ch may be considered are the following.

o Bring pressure to bear on the prrncrpal by contactlng teachers mformally (This violates
many of.the implementation principles presented in the haridbook and runs the risk of the
prrncrpal chargrng you with bypassmg his authorlty ) : :

1
i

® Contact the Assrstant Superlntendent for Instruct|on and ask his advice on how to involve
teachers in the project. This approach may WBrk best in school dlstrlcts with strong cen-
tralrzatlon of author|ty .

.®_ Arrange meetings for the principaIs in most of the schools in the district. The purpose of
this meeting would be to convince the persons present of the desirability of career educa-
tion materials and processes You must have tlme available if you lntend to use this

- activity. :

- Any action you take as a ‘change advocate will eIrcut a response by persons in the rmpIementa-v

tion setting. Even apathy is a response, and sometimes unspoken gestures can be more meaningful

“ than verbal comment. You ability to perceive accurately the dispositions of clients toward career
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. edugation is elsenﬂ'al in‘any reformulation of the strategy. The system you devise for monitoring -
- progress of implementation activities can give you the fpllowmg types of lnformation for reformu-
iatlng |mplementat|0n strategies

‘- mformatlon on schedu/e changes in the-school system or the community C '

LR feedback from clients mdlcetlng their acceptance of career education producm

. @ expense reparts shownng the amount of funds rema|n|ng in the pro;ect

_ 1 |nformat|on from your staff indicating breakdowns in communication- -
ey Vo e '
The problems which surface durlng meetmgs wrth your staff and contacts .with clients should
. be viewed as "red flags” which impact on future implementation activities. Either the incremental
'ob]ectrves, ‘or the techniques, or both, should chapge as a result of problems noted during the im-
plementation process. The data; base .generated during your evaluatlon actlvmes shouId be used as ‘.-
a basis for technlque selectlon m the reformulatlon process.

. . . ik ' )
.a' c e ~

What Are The Logical ""Next Steps?”’

The i

form'ulation of an implementation strategy should be based on three inte'rrelated judg-
ments: ; o : . - -
13 \ 1 ~" . ,._!"
.o Wés the immediate past incremental objective achieved? .. [ »
L Is the strategy for achnevnng |mpIementat|on still viable? - \.

L What changes in objecttf;yes or t’echncques are necessary?

The achievement of the'incremental implementation objectives can be determined from your
evaluatlon data, You /dent/f/eq criteria- for determcnlng achievement of the objective when you
listed it as part of your |mplementat|on strategy. The difficult part comes in estimating changes
that need to be made in pIanned activities. You chI need to answer the following questlons

® Why was the objectnve not achieved? Was it |nappropr|ate? Was it too difficult? Was it not
- understood by those implementing the technique?

® What additional changes i in the implementation strategy are suggested by the events which,
haye occurred since the plan was devised?

® Are funds contlnumg at the Ievel expected?
" @ Are comm|tments to sponsors of the |mplementatmn activities the same, or can they be
scaled down to reflect the unanticipated problems wh|ch have been encountered?

Throughout thns procedural guide emphasrs is pIaced on p/anned implementation act/wt/es. :
Mistakes are made by persons making decisions based on impulse, personal preference, or lack of
information. The intent of the hanidbook is the establishment of-procedures {techniques) which
result ‘in the attainment of incremental objectives. These limited objectives allow project directors
to assess their activities frequently and adjust their schedule for changung circurnstances and un-
antlcrpated events.

2
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Euentlally, the same procedures are used to reformulate the lmplementatlon strategy as to
dQVIse jt.in the first place. - = S A

1. Attalnable objectnves must be estabhshed T e ' .2
2, Accurate du‘agnosls of themnplementatlon sntuatlon is essentlal

BEE R The selection of a technlque should be. your best. estlmate of wﬁat is needed to achieve
the ob]ectwe under exnstlng time and cost const '

.~ ey e

4. lmplementatlon of the technuque should he effectlve and effcc;ent

.
.

.5, Evaluatlon holds the key to contmued reformulatlon and progress toward |mplementa
) -tlon J . _ :

The following discussion provides examples of problem- sctuatlons and model solutlons inre-
. formulation of strategies.

Problem Situation 1: Career education curriculum materials have been given to all teachers in

- a high school. The teachers are aware of the expectations of the career education advocate and the

time deadlines of the implementation ptan. However, the materials are not being used.
: ( .

Model Solution—The teachers may not be using the career education materials because (1) the
materials may not be very well developed, (2) the teachers may not be convinced of the value
of career education, (3) the teachers may not understand how the materials can be used in
their class, or (4) there may not be time or opportunity to use the materials effectively. There-
fore, a solution would be a meeting of the teachers to discuss the situation. They should be
willing to vocalize their feelings about the instructional materials to a nonjudgmental advocate
and with no fear of "“reprisal.” The advocate can then explain fully the use of.the materials .
and address the teachers concerns. .

.Probler'n Situation 2: Evaluation data from field trips and on-site supervi/sion of students in
occupations indicate that the high school career education teacHers are not taking advantage of
opportunities to place students in the community. Several placement opportunmes exist, and the
buscness community appears eager to provide students with occupational experiénce.

Model Solution—This situation is rather common among many teachers who have no¥been
exposed to the business community and who have not been prepared to meet business
managers. The solution to the problem would be an unse‘ce program to train teachers to go
into the community for the purpose of identifying educational experiences for their students.
The career education advocate could arrange fiejd trips for teachers to businesses. A group of
teachers could be invited to attend a meeting of'the advisory council. Leaders from business
and mdustry could attend teachers’ meetings té talk about the educational opportunities
present in the business community. . / :

> . - ]
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3.

4,

5.

6. The strategy is cost- effectwe
7 " The strategy contrlbutes to systematic renewal of reformulatlon

8 The staff pattern is adequate and appropr|ate

000U

. ) .
- é
P - , i

eHAnAc‘remsrlcs OF AN EFFECTIVE
' INSTAI‘.LATION smﬁrecv :

The strategv is responswe to the cllengs percewed needs‘ e N *1 ' 'H'

Commumcatlon addresses speclallzed cI|ent audnences e. g., diverse vnewpounts répresented ln
a communnty . \lf

. . Lo
The strategy contalns implementation technrques which are speclflc to the mcremental Ob]‘
tive bemg achieved. : : . -

The use of implementation technfques \;%rles depenoing_opon:

~ the objective being achieved
the stage of the adoption
the degree of development of the product
the disposition of the client"

The incremental objectives: |

are operational
specrfy observable behavuor
are written independently of other objectwes b
tives for the plan !
express realistic levels of performance (aré btamable wrthln a reasonable time frame)
are sequenced logically :

are flexible (able to be changed when curcumstances change)

are related to time and. cost constraints

u;,«e' T

Coordinators are competent.

Teachers have released time. _ .

Provision has been made for outside consultants, *
_Staff deployment encourages advocacy. Y

Volunteers are used.

Positions are differentiated.

i T
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. Coordination of implementation activities i assured.

.~ Evaluation is:

) Evidancd is colected for.purposes of:

+

“o
o

a. + periodic
b. credible . : .
c consistent with the intent of the project
d. timely o . '

7 L .
o a. = technique selection . ‘ . ‘
b. . dccountabifity - : . : R 4 !
/" c. #? product adaptation ‘
. ‘:.-/ - 12.+ The strategy is consistent with the advocate’s leadership style. ' - )
i ‘I._ . A Ea . . - - - o o )
"~ 13. The strategy contains opportunities for endarsements from persons in authoritative positions.
o ""'-!‘.‘:;. - ) . .
14. <The amount of interpersonal contact is high. : 5
15. . The'strategy includes the involvement of opinion leaders. >
‘ 16. Ihteracitions’Withkédvisory'council members are characterized by two-way communication.

17. The strategy emphasizes the relative advantages of the product. - .
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;"Ahthplz,_ Mary B.ee; Illustrative Resources and Programs for Imptementing Career Development

8 . Cutricula in'the Elementary Grades. Social Education: 39: 5: 316-9, May 1975.

e A representative sample of career education programs that have a developmental focus
is presented. Also suggested are references and tools for teachers who want to implement

career-education at the elementary and middle school (K-8) levels through the social studies.
- {Author/JR) g ' .

v

An Aid for Planning Programs in Career Education, lllinois Division of Vocational and Technical
e Education; 1975.-(ED 099 657) ’

Offered as an aid for developing sequential occupational education programs, the publica-
tion presents a concept in ‘career education planning beginning with kindergarten and con-
tinuing through adult years. Career education goals are defined and steps in planning sequential
programs are outlined. ; . _ ; *

Budke, Wesley Eugéne et al. Career Etfucation Practice. Columbus, OH: The Center for Vocational

Education, The Ohio State University, December 1972. (ED 073 226)

This synthesis of career education program components identifies operational activities
and administrative problems associated with the use of program materials. The appendix con-
tains lists of project sites by state. : ‘ ,

This publication is available from the Superintendent of Documents, U.S, Government
Printing Office, Washington, DC 20402. :

i

Careep Education and ghe Businessman: A Handbook of Action Suggestions. Chamber of
’ Commmerce of the United States, Washington, DC, 1973. :

The handbook is a compilation of the‘suggestions for action in response to a set of 10
career educatiop concepts, based on desirability, practical probability, and practical limita-
tions of each coRcept. The concepts deal with exchange programs for schools and the world
of work, field trips, work experience for students, placement, resource persons, job satisfac-
tion, marketable skills, and job availability. Related suggestions are accompanied by a state-
ment of the concept being considered, an explanation of its basis, assumptions regarding the -
idea, and problems associated with it. '

| Career Education: In-Service Tedacher Training Guide for Teachers, Administrators, and Cohnsa ors,
Northern Arizona University, Flagstaff, 1975. (ED 110617) v 4 y

—~—

The; guide was developed to establish a structural app;oaclfto training teachers, adminis-
trators, and counselors in thg philosophy and techniques needed to integrate career education
into instructional programg’at all levels® |t comprises a one-semester course to be taught in
extension cotirses or seminars, and is divided into 12 sessions.
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Career Education: Strategies for Methods Teachers. Eastern Washington State College, Cheney

Washington State Coordinating Council for Occupational Education, Olympia, WA 1975
(ED 112 071) i .

. S~

Professors at Eastern Washmgton State College part:cnpated in a two-day conference on
the Development of. Strategies for Incorporating Career Education in Methods Classes.
Speakers from the areas of economics, foregin languages, industrial educatioh and technology, -
physical education, psychology, sociology, and anthropology briefly described their indi-

vudual approachegito the problem. | )

Changing Times Education Service. A‘ multimedia learning resource. Washington, DC: Changing
Times Educa'tion Service, 1975.

This publication provides up-to date, authenticated information on career education
products. The materaals are dnsplayed and discussed in this pamphlet

Catalogues and order forms are avallable from Changing Tlmes Educatlon Service,
Department R, 1729 H Street, Washington, DC 20006.

~ Dauvis, Dwught and Borgen Joe Planning, /mp/ement/ng, and Eva/uat/ng Career Preparation
Programs. Bloomington, IL: McKnlght Publishing Company, 1974.

" This publication presents a practical approach to assisting Ioc‘al leaders with the-various
activities vital to the effective planmnq, impleimentation, and evaluatlon of career preparation
programs. . ) .

This publication is.available from the McKnight Publlshmg Company, Blommlngton IL
61701.

D.rier, Harry N. Jr., Ed.; Martinez, Nancy S., Ed. (‘hange Strategms and Techniques. The Adminis-
tration of Career Education: Module 2 The Center for Vocational Education, The Ohio
State University, 1975. {(ED 115 919) . N
~ -~ The module is one of a series of eight developed to provnde inservice training for adminis-
trators of career education programs. Each of the four lessons-is organlzed around a module
goal, supportive content, and learning activities, with accompany transparencies, task sheets,
and handouts. A section ot supplementary readings alsa appears,

EPIE Cdreer Education Selection and Evaluation Tools. New York, NY: EPIE institute, May 1975.
(ED 126 361)

This is o two volume campendium of the “"how to" and “‘what™’ of career education mate-
rials: Volume | How to Select and Lvnluatv Instructional Materlals and Volume |1--750
Analyses of Prescreened Materials. -

These are available l'r.l')n‘l EPIL Institute, 463 West Street, New York, NY 10014.

Fintzy, Leonard 1. An Infusion Strateqy for Career Education. Career Education Monograph
Series: Volume 1, Nunmiber 2. Yonkers Career Education Project, NY, 1974. (ED 105 232)
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- x 4 The monOQraph examrnes the efficacy of usrng’ amer education as an organizing theme
a around which education can be unified and by which®e relevance of education-can be-
restored to a larger number of persons. The monograph concludes with five pages of career

educatlon ;rculum ideas. . _
F-ulton,‘Berbara ;,"Marshall, John C.; and Sohol, Alvin P. Career Education Strategies. St. Lou'is, :
MO: Evaluative Research Associates, Inc., 1975.

This booklet for career eduoation project director$ defines education, recommends a
pIanning model, and lists program assessment proceduresL

This booklet is available from Evaluative Research Assomates Inc 8444 FIorlssant Road,
- St Lours MO 63121.

Goldhammer, Keith and Taylor, Robert E. Career Education Perspective and P)'om/'s_e. Columbus,
OH: Charles E. Merrill Publishing Company, A Bell and Howell Company, 1972.

This book contains significant contributions from leading authorities in career education.
Four programs of career edocatlon in local and intermediate school districts are drscussed

Avanlable from the‘Ch’drte/E Merrill Publnshlng Company, 1300 Alum Creek Dr.,
Columbus OH 43216. :

! Griffith, Robert and others. Advisory Committee for Career Edusation, 1976. (ED 115 734)
| . . .
f : 4 ' : _

The school admin'jstrator directed document discusses organizing advisory committees
and provides general gdidelines for their utilization by educational personnel in devetoping
career education programs. Defining an advisory board as a group of representative Jaypeople
from the communlty the guide discusses the needs, functions, and selectlon of such a group.

Gross, Davrd E. and Kaplan, Robert M. A Mode/ for the Dissemination, /mp/ementat/'on, and
Utilization of a Career Education Curriculum in Elementary and Middle School/Junior High
Classrooms.: Description and Eva/uat/on Palo Alto, CA* American Institutes for Research
June 1974 :

’

Part.| presents a theoretical model for the Dissemination, Implementation, and Utiliza-
tion (DIU) of educational innovations and, in particular, a career education curriculum for
grades K-9. This model is to serve as a guide for developers and goverriment agencies in their
efforts to"have career feducation curriculum materials adopted and used in school classrooms. -
A complete description of the methods used to implement the model in this project, and an
evaluation of the model’s impact, dre provided in Part Il of the report.

Available from The American Institutes for Research P. O Box 1113, Palo Alto, CA
94302.

Hall, Douglas C. The DeS/gn of Instructional Syqte/ns for Career Educat/on Options-and Examp/es.
? . Palo Alto, CA: American_Institute for Resealch April 1974. . )

The design of an instructional system for career education is discussed in this publica-
. tion. In Part I, procedures for the implementation of career education are listed and-described.
S Part |1 of the manual desciibes the integration, adaptation, and application of career educa-
tion instructionabksystem options in some selected specific educational environments.

~
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Available from the Amerncan Ihstltutes for Research P 0. Box 1113, Palo Alto CA
94302. »

Hoyt, Kenneth B.; Evans, Rupert N.; Maekin Edward F.; and Mangum Garth. L. Career Educa.t/on.
What It Is and How To Do /t Salt Lake Clty, uT: Olympus Publlshmg Company, 1972

This book contains a chapter on career education |mpld'mentat|0n It discusses five
underlying developmental components of career education: the substantive content of.

education; vocational skill training; caréer development; the role of home and famlly, and
contributions of employers, employees, and |labor organizations.

Available from the Olympus Publishing Company, _1670 East Thlrteenth South Salt -
Lake City, UT 841065.

Hoyt, Kenneth B. Community Resources for Career Education. Monographs on Career Education.
Washington, DC: Office of Career Education, Office of Education, DHEW, 1976.

The information in this monograph came from two mini- -conferences on career educa
tion attended by persons representing the busmess/labor/lndustry community. It emphasnzes
* the need for collaborative efforts between career educators and representatives of the com-

munity. Orgamzatnons and agencies eager to be involved in career educatlon actlvatles are
described in the publication.

Hoyt, Kenneth B. K-12 Classroom Teachers and Career Educ%o,n‘ Beautiful People.”
Monographs on Career Education. Washlngton DcC: Oftice of Career Education, Offlce of
Education, DHEW 1976.

Much of the information in this publlcatlon came frgm mtm~conferences on career
education conducted in 1975 by The Center for Vocational Edti, attor
of the Office of Career Education, U.S. Office of Education. T4 3

some excellent reasons for implementing career educatlon mcbu 1
students.and teachers. st

-

'of) under the sponsorship -
graph contains .
gJ rceived benefits for
3

Jesser, David L. Career Education: A Priority of the Chief State School Offlcers 1976. (ED 122
099) v

The book provides a selected summary of five reports regdrdlng a study by the council
of chief state school officers relative to career education. In Chapter 1, the concept of career
education, the author presents a broad discussion of career education, its operatlonal proc-
esses, results of a questionnaire from 41 states and territories, and various agencies.

Keller, Louis J.. Camer Education -/n~Serv/ce Training Guide. Morristown, NJ: Qareer Programs,
General Learning Corporation, August 1972,

This guide provides practical background information and suggested procedures to help

local administrators in planning and implementing a career etducation in-servic training
program.

It is available from thv General Learning Corporatlon 250 James Street, Morristown, NJ'
07960.
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Kennedy, Elsie. /mplement/ng Career Education: Procedures and Techmques Kentucky University,
L 2 Lexington. Vocational Educgtwn Curriculum Developmient Center, University of Kengceky,
1974. (ED 098 409) ' : ' N '
The-second of five docyments developed as an outgrowth of funded programs for-career
“education in Kentucky, the booklet offers practical help in.implementing career education into
a school system. |t deals with the broader concepts permeating career education on a nation-
wide level and those having grown out of the practical experience of developlng new state pro-
grams.

Magisos, Joel H. (ed.) Career Education. The Third Yearbook of the AVA Washington, DC: AVA,
1973.

Thirty-four authors independently developed 31 chapters cofiprising a volume of con-
trasting and complementary ideas. This book explains the foundations of career education,
describes evolving career education concepts, recommends the development of programs and -
processes, relates efforts to develop operational and conceptual models, and presents the

. perspectives of a dnverse group of people.

AT

Available from the Amerucan Vocatlonal Associate, Inc., 1510 H Street,-Washington,
DC 20005. . ' ‘
Mangum, Garth L.; Becker, James W.; Coombs, Garn; and Marshall, Patricia (ed.) Career Education -
Vi in the Academ/c Classroom. Salt Lake City, UT Olympus Publishing Company, 1975.
(ED 115 825) .

"This book is designed to explore the relationships between traditional academic disci-
plines and the concepts of career education. It is the product of a conference sponsored by
the National Foundation for the Improvement of Education which brought together class-
room teachers and their representatives from seven national associations. It contains chapters
on science education, mathematics education, English education, social studies, the visual arts,\
foreign language education, and education in the health sciences, recreation, 'and physical
education. (

Mannebach, Alfred' J. A System for Installmg Career Education at the Local Level 1973. (ED 085
592)

' .
[

This is the report of a study conducted to develop a system which would identify the
primary elements needed to install career education at the local level, provide insight into
attitude changes needed regarding the installation of career education, identify strategies
that could be initiated to enhance the installation of career education, and to provide local
school personnel and the public with a comprehensive and systematic overview of their roles
and responsibilities regarding the installation and implementation of career education.

Manning, Brad A. The “Trouble Shooting’* Checklist: A Manual to Aid Educational Change Agents
in the Prediction of Organizational Change Potential. Austin, TX: The Research and
Development Center for Teacher Education, The University of Texas, l‘\lovember 1973.

This publication contains a ctive review or organizational change literature which
focuses on predictive institutional Yariables in the adoption-diffusion process. The .




>

development and use of the Trouble Shooting Checklist is discussed. Guidelines for change
agents faced with differing institutional situations,are offered. S :

-~ " . Available from the University of Texas, Research and Dévelopment'Center for Teacher
Education, Austing, TX 78712. .. : ' T

'Mariand, Sidnéy P. Career Education. A Proposal for Reform. New York, NY: McG_r'gw-H‘i,II Book
‘ Company, 1974. A o - Loe

This recent book from a practitioner of career education, who was very instrumental in
_ - the development and initiation of the concept, is interesting and useful. It describes both
processes of reform and examples of career education programs. , -

It is available from the McGraw-Hill Book Company, 1221 Avenue of the Americas,
New York, NY 10020. - ‘ : :
R . . T -
Maryland State Board of Education. Career Education: A Handbook for Implementation.
Developed with the U.S. Office of Education under a subcontract with the Olympus
Research Corporation. Washington, DC: Olympus Research Corporation, Feburary 1972.

This handbook was prepared for use with a series of conferences conducted throughout
the nation to familiarize decision makers with the nature and advantages of career education.

Available from the Superintendent of Documents, U.S. Government -Printing Office,
Washington, DC 20402. . . -

McClure, Larry. Career Education Survival Manual. A Guidebook for Career Educators and Their
-Friends. Northwest Regional Educational Laboratory. Salt Lake City, UT: Olympus Publishing
Company, 1975. ‘ E o S .

This handbook is designed to clarify the many concepts and issues surrounding career
education. It is structured with an index for easy reference. It is written for anyone who wants
a succinct, general overview of what people say about career education and Aow they’re going
about doing it. T ,

Available from the Olympus Publishing Company, 1670 East 13th South, Salt Lake City,
UT 84105. . ' -

McCormack, Edward J.; and others. A Handbook for the Preparation of Educational Personnel in
Career Education. Final Project Report, 1976. (ED 127 446)

The handbook contains a set of related elements designed to assist persons concerned
with prepating educational personnel in career education, identifies and discusses some basic
elements needed to create a preservice career education program on a university campus to

. complement inservice training. '

Nelson, Richard E. Guide for Implementing Career Education, 1974. (ED 115 906)

The guide provides background information and suggested procedures to assist school
“administrators in"the planning and implementation of career education in a local school dis-
trict. Key decision-making bodies are necessary to implement an effective career education
program (school boards superintendent, principals, instructional staff, counselors, and the
community), and suggested activities and considerations for each oftHem are. presented.

.7§>
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Niemeyer, Roger. The Michigan Career Education Infusion Model and Social Studies Instruction in
Select. Michigan Schools. Paper presented at the Annual Meeting of the National Councnl for
the Socnal Studies, Atlanta, GA, November 1975 (ED 115 527)

The Mlchlgan program for teaching career'educatlon through social. studies Is described.
This program provides career preparation through the necessary academic or vocational
training and career development through the acquisition of self-awareness knowledge, career
awareness knowledge, career decision-making skills, and career planning and placement. The
primary delivery system for career development is the social studies instructional program.

[y
-

Norton Robert E. Staff Development Guidelines and Procedures for Comprehenswe Career Educa-
tion, 1975. (ED 115 907)

The guidelines are intended to assist the inservice program coordinator with a staff de-
velopment program for.comprehensive career education. Appended are several instruments
including career education competency statements for teachers, counselors, and administra-

“tors; self-assessment and needs assessment materials; and workshop planning kit.
> . ’ 0, . : -
’ Nort(in Robert E.; and others. Staff Development Program for Promotmg More Effective Use of

Comnyunity Resources in Career Education Section 2: In-Service Program. Modules A-H,
1975. (8D 115 926) R o

, The jnservice program section of the staff development program for promoting more
L effective dge of community resources in career education consists of eight modules. Each
g module contains an instructional plan, suggestions for the inservice coordinator, handout
-and transparency masters, and resource materials. The eight separate modules are: community
" resources and career educatlon use of local communlty resources, using resource persons,
using field trips, experiencing the work setting, using community-school adwsory committees,
involving commu nity organlzatuons and appllcatlon activity.

Prince, Charlton R.; and others. American Business and School Based Career Education. The
Community and School-Based Career Education, 1975 (ED 121 943)

- The gunde is part of a six-volume planning and resource program to involve the com-
munity in career education. Strategies, goals, resources, and rationale are suggested for di--
rectly |nvoIV|ng employers in the definition and supply of educatlonal experiences. Included
.in the guide is an implementation-based model for employer participation..Specific examples

of learning activities and matrices illustrating curriculum planning are offered for all learning
levels (preschool through adult learning).

.

"The Comprehensnve Career Educatuon System System Administrators Component K-12. Educa-
_ tional Properties, inc., 1976. (ED 114 526)

Using the example of a career education model developed by the Orange County,
California consortium, the document provndes guidelines for settnng up career education pro-
grams in local educational agencies. Componé levels, a def:nl'tlon of career education, and
consortium program background are discussec& ? '

/s

Tiedman, David V.; Schreiber, Marilyn; and Wessell, Jr., Tyrus R! *Key Resources in Career

. Education: /\n Annotated Guide. DeKalb, 1L ERIC Clearanghousu in Career Education,
April 1976.

« 2
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This Guide was written to foster a comprehensuve understanding of career educatlon At
_contains 220 annotated references ranging from a general orientation of career education to
a section on resource guides ang model programs. Over 75 pages are devoted to factors in-

~ fluencing the cmplementatcon of career education. It contains a place, tltle and program in-
dex.

Venn; Grant. Seeking an Administrative Commitment to Innevation 1976. (ED 126 303)

One area wherein administrative commntme}tt to innovation can be developed isin the
field of career education. Career education is a useful concept that can unite the private,
" public, and work lives of individuals in a meaningful manner. In order to develop the con-.
cept of career education and its meaning, news ideas and procedures as well as changes i in the.
thinking of policy makers and administrators is necessary. Some of the ideas that have to
be understood are: infusion, policy, change, authority, and history.

Worthington, Robert M. Career Education in the United States Today What it Is, Where, and the
Results So Far. Project Baseline Supplemental Report. Flagstaff, AZ Project Baseline,
Northern Arizona Unnversuty, June 1974.

This report traces the historical background of the career education concept and dis-
cusses present arw future prospects.for implementation of career education nationally.

Available from Project Baseline, Northern Arizona University, Flagstaff, AZ 86001.

I '
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20 USC 1865. SEC.

Appendlx A
&
EDUCAJI'ION AMENDMENTS OF 1974 ‘
PUBLIC LAW 93-380 . . o
August 21, 1974
"{pp. 69-71)

CAREER EDUCATION -

406 (a) It is the sense of Cohgress that—

-+, (1) every thild should, by the time he has completed secondary
school, be preparedNor gainful or maximum employment and for full

participation in our society according to his or her ability;

(2) it is the obligation of each local educational agency to provnde
that preparation for all children (including handicapped children and all .
other children who are educationally dlsadvantaged) WIthln the school
dlstrlct of such agency; and

(3) each State and local educational agency should carry out a pro-
gram of career education which provides every child the widest variety of
career education options which are designed to prepare each child for
maximum employment and participation in.our society accordmg to hIS
or her ability.
{b) It is the purpose -of this sectlon to assist in achlevmg the pollcnes set

forth in subsection (a) by—

~

(1) developing information on the needs for career education for all
children; :

(2) promoting a natnonal dlalogue-on career education designed to
encourage each State and local educational agency to determine and adopt
the approach to career educatlon best suited to the needs of the children
served by them;

(3) assesmg the status of career educatnon programs and practnces
including a reassessment of the stereotyping of career opportunities by
race Or sex; )

(4) providing for the demonstratlon of the best of the current career

-education programs and practices by the development and testing of

exemplary programs and practices using various theories, concepts, and
approaches with respect to career education; _

(6) providing for.the training and retraining of persons for conduct--
ing career education programs; and

(6) developing State and local plans for implementing career educa-
tion programs designed to insure that every child has the opportunity to
gain the knowledge and skills necessary for gainful or maximum employ-
ment and for fuII participation in our society-according to his or her
ability.
(c) (1) In order to carry out the policies, purposes, and provisions of
this section, there is established in the Office of Career Education (here-
after in this section referred to as the ""Office’’). The Offlce shall be
Jheaded by a Director.

(2) The Director of the Office shall report directly to the Commis-
sioner.



(d) For the purposes of this section, the term ’ career educatron means
an education process designed—
(1) to increase the relationship between schoo|s and soclety as a
whole;
. . (2) to provide opportunities for counselmg, gurdance, and career
' deve|opment for all children; .

- _ 7+ (3) to relate the subject matter of the curricula of schools to the
S needs of persons to function in society; ,
S ' - (4) to extend the concept of the education process beyond the

school into the area of employment and the community; - = '
(5) to foster. erxrbrht\ y in attitudes, skills, and knowledge in ordef
to enable persons- to cope'with accelerating change and obso|escence
(6) to make education more relevant to employment and functnon» '
“Yning in society; and
(7) to eliminate any distinction béetween education for voc\e’gyonm
4 purposes and general or academlc education.
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TOOLS FOR EDUCATIONAL CHANGE: 30 Techniques for Implementing Innovations | \

This section of the handbook is intended to be used with™the procedural guidelines (steps one
through: seyen). However, there appears to be a demand for these thirty implementation techniques,
They are packaged separately with the understanding that other sections of the handbook are needed

“an. for adequdte interpretation and use of the techniques.

: The appearance of any technique in this handhookfdoe&naLimply—%ndeﬁsemem-.hﬁ%b&authem,——’
-~ - —-Fhe €enter-for-Vocationa ucation, or the sponsor of this project. The techniques represent tools

which are used to influence other people in the world today. Their application and use is a highly
individual matter depending upon the skill of the advocate, the conditions in the career education . .
‘implementation environment and the likely outcome of the use of the technique. The use of these
techniques is non-prescriptive: an assessment of the effect of each technique should take place be-
fore another is used. :

-
~

_ The techniques have'been ordered from the most informative to the most directive by the
- *authors. The'informative techniques take more time and provide a great deal of freedom for many
*  ‘types of responses. The directive techniques limit the activities.of subordinates; they can be carried-
out in a relatively brief period of time. Persuasive techniques have many uses by career education
because they are effective under many different conditions. ' - ) U

‘1t should be emphasized here that the organization of the techniques into the three modes
evolves from the nature of the techniques and how they are used. :

- The techniques are arranged within three categories, or modes. The techniques also move log-
" ically, though perhaps not always sequentially, from one mode to the next. They progress in nature
from low to high severity, and in use from thoughtful care ta.extreme caution, . cvmee oo 0 e -

EY

w

The three modes include the following grouping of imblementation techniques.

' Informative  Persuasive: ' Directive

1. Printed Information 11. Personal Interview ‘ 25. . Deadlines
2. Audiovisual Materiat’ 12. Role Playing . 26. \D.agal Mandate
3. Mass Media 13. Cooperation . _ 27. Fait Adcompli
4. Lecture 14. Staff Development ' 28. Strategic Replace- '

. 5. Symposium "~ 15. Differentiated Staffing ment of Staff
6. Demonstratio 16. Involvement in 2@0& of
7. Survey Feedba T Product Development unishment
8. Discussion ' . 17. Smali-Scale, Use of 30. Strikes/Boycott
9. Brainstorminy N ' the Innovation

10. Consultation 18. Competition

19." Bargaining
20- Promotion of the
Product
. - 21, Endorsement by
- . Authorities
' 22, .Recognition of .

o,

2rTaal Users

23, Eipancial Incentive . S
24, “Pverstatement . : o -
- . f
. y
] ‘ o
. &: . .
) YOI .
y
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The deMmons section offers brvef overviews of the thre categones Th|s section explains the
modes into which the techniques fall, and discusses the degr e%c))f seg'erlty and use of the techniques
within the modes. The section also suggests how to proceed 'frbm oné mode to another to better

. encourage the mutual understanding and dialogue which’ contFnbUte to effective advocacy and
capacity for change. . . :

k] Tt

The technique cards provndé further discussion. They also lnelude explanations of advaritages
and disadvantages regardnng product, client, and advocate, nd‘,wﬂl offer advice for realistic, active

use of each technique. - N : . ‘
: ' 77 . .
e b ) .
/ ‘ ‘ ,;:: '% '
« . DEFINITIONS = | .
Informative Mode , Lo SR R '

7 -

Informative techmq“ues for nnplementmgmnovations provude a base for lllustratlng the value of
Career Education products for ransnng the conscuousness of chents and for orlentlng clients to the
factors involved in implémenting Career’ qucatlon These techmques are not, and should nat, in any
way be used duthontanyel,y,JCIg.ents mugt not see them as ontrol maneuvers,”’ ven as persuasion.
Clients should see thede techniques primaly as ways of req |vi}1g information whidh addresses their
particular local situations and individual needs. Progr ssnor;. bm one technlque to pnother in this
mode .should involve cons;deramon of the second-Pers asive 'de That is, client$ ngagln‘g in any
one of the informative teChnI{ques should be-aware of t‘né nex® tep toward |mplementat|on advocacy,
and change: that of being open to techniques which ¢can persuade persons to become involved i inac-
tual product and program competmon dEvelopment promotlon bargammg, and cooperatmn tg
-achieve objectives. SR S

‘ Persuasive Mode

1

+

Uil
Persuasive techniques involve a much more defmed exchange between client and advocate in
Anrh the client must take on greater responsibility for manntalmng dlalogue between the advocate
\d client and for promoting product anc program acceptance and use. The client, however must

not perceive these persuasivé technigues as coercive measures; the advocate must be extremely care-
ful that his/her “persuasive’” actions do not evolve into injunction and mandate. In this mode, the

" client must see himself/herself as becoming self- cdpdcnated as developing his/her own person style

and meeting hisfher own objectives as well as those of a product or program.

w

. - & ,

Directive techniques are those which * unpmge " on the client and which can be truly effective
only it the client has progressed through informative and persuasnve stages Extreme caution must’
be used with these techniques in order for clients to feel realistic capacity to lmplement change Wthh
meets their specific needs. Clierits must recognize directive techniques as “‘real world’’ decisions,
charges, and constraints which they musg ‘deal with in responsible and human ways. Sanctions, man- ',
dates, and specific staffing decisions cangdisrupt progress toward advocacy, implementation, and ‘
change. . Or, they can successfully confrongindividuals with necessary compliance with program
needs. ’ A - . N )

Directive Mode

g

rat

O
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n nnnnnnn nnnnnnnnn e e,
announcement newsletten

Prmned Information rafers no any type of mnnsnge in print, whether nt H nowsnapnr arncln no

A thegeneral pubhcorabrochurn ’anmed at selected teachers orf the professional staff,
L ‘ ) o o . v
DISCUSSIoN . AD\/ANTAGES \
i - ) ) ’ . ] '
Printd informat allows the client totake'it sy ot t0 thn Praduct, Printed information provides an uppornunnny for the advocate to”
K home ,shate it with others, and re-read the hessage, o descnibl‘thn prOducl nccurntﬂlvand to’ providecuesfor its st nnthncommunnty
' ‘Itnsanaxtremelyvaluablettmlfordevnlopnngndeas i . o Lo,
* among professionals and lay persons alike. , You, as - ' | | -
. the advocate, have an apportunity to word your | Mit relaton to the lient, Prnnted innormntnon allows the cllnnt to study commennsfrom the
- message carefully and apdeal to the rational think- ‘.l' advocah ang othirs Carafylly at times convenient to the client, It also provndesdocumn tion *
, Ing of individuals, Printed mformatnon canbe used - foraﬂlon taken both by thB'C|IGnt nndnhoadvocate ’kﬂ
" for mass audiences {to reach persons in the com- i d . n .
v munity), orntnanbntargetedtoaverv'specnfnc o ' *
client, e.g., a memo to a principal nnaschool ‘ , Amnelanenwthelavouu, Pringed nnformannon allowstha advocatu torelease ndeassnlectnvely ‘
ﬁblnldlng T T to clients over & feriod of‘me That is, an advocats may wish toconveyasnmplemessngeearly
g o 0, inthe implesentation of car8er education; later, the Message may become complex hstheprob
) | The astute career educatnonpronectdnrnctor o Idmson nmplnmeﬂtﬂt")n\become more obvnpus - n

wilkfind many ways to use printed information. “

wisely, . Rational information in 2 daily or weekly A C
- newspaper provides a means ofexplannnngwhy, - |

' , ) . . \ . .
careereducatnon s important, R DISADVANTAGES o ‘ SRR
B . R Am rélatas to the Prodyct, Itmay rﬁn be possnbleto adnquatelvexplnmthe merntsofthe
o " productin the $pace a agle. ¥
| THETECHNIOUEINACTION , . ,
' Frequently it becomes necessary to esnnblnsh - A:nn relates 1 the client. There may beanendency for the client tomnsunderstand the message |
. contnnunngcommunncatnons with individuals who _ " 0 become upnecessarily excited about the prospect of uging thnnnnovatnon This excitement
, * rdinvolved in implementing career education; A « - can takethe form ofexpectnﬂg too muchfrom the Innovation, Clnents mny become apprehenswe
. means for doing this s the weekly newsletter which - . , ) | S n \ |
| updates. peop!eondatesanu”creanesaWare }ssofn R ' f} ' ' L
the pyoduct being impfemented. , As it rélater o the &dvocaty, The prnntéd Message Mmust be free of technncal o $ocal bnases since
- e it becOmes documentation forcommunncntion with nhecf‘nnt Advocates’ ma find it difficult -
e | “to take.nmno write the necessary. prnnteq messeges. |
0“ ! ' [ ‘- ' B ‘ M ’ ‘ . ' "‘ ! ‘ ‘ . \ .
. ‘ 4 . i l
) . ) , ! . ¢ i
* . -;j—-u a o ' N ' 4 4 . ¥ ‘ d
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 This technique utlizes equipment which appeals to the sense of sight as well as sound.

DISCUSSION

'Fhe films and tapes mav take many forms, e.g.,

 videbtape, 16 min flm, otc.. The messige is consistent,
" and it provides the-opportunity,for-a uniform qualrty
- control, Clearly, &n audignce will retain more of the

" message when they “see"”the content as well as hear

the speaker Audiovisuial presentations are cost effec- -

. tive for reching similar audiences in different locations,
They can be packaged and epnchronized toa taped -
-~ script for easy transportation, “A slide presentation

provides additional flexibility when compared with'a
filmstrip. Slides may be adapted to ft the local set

» A
THE TECHNIQUE INACTION

: Arneeting of alocal ivic dssociation would

"~ bean ekcellent opportunity for the showing of a
lide/tape presentation. 1t combines the fipxibility

of conducting a.small-group meeting with the

Polistied format of a presentatron prepared in
; Yadrance .

\

. .

CADVANTAGES

- Auit relates to the product. An audiovisuahpresentation usually providas the best opportunrtv
to discuss characteristics of the product P{tographs may be taken which add to the written
o spoken message , : | o

)

Asit ralates to the client. Clients' attention is jcreased with the ttse of posters, slides, or other
- artwork. The massage in an audiovisual presentation usually is retainéd longer by the audience. .

’, . H

<‘Asit relatss to the advocate Audrovrsual material gives the advocate a transportable vehicle for '
conveying information to diverse audiences in different settings. It can be used byridividuals e
) whohavealrmrted knowledgeofcareereducatron R L

’

! N
&

DISADVANTAGES
it relatem the product The audtovrsual presentatron requrres trme and money WhtCh coutd

be bsed mother product rmplementatron actrvrtres /‘_ -
\

- Asit rdp‘tet to:the clrent A programm&t audrovpual presentatron wrth aserint prepared in -
advanc ends to Irmit the opportunity for quest/ lons and discussion, |

4

Asi rt relatat t0 the advocate, It may be t%ptrng for the advocate to usean expertly done
‘ audrovrsual presentatron whrch Is. obsolete or rrrelevant to the audrence

A TTTIII ' ' PR



Y

Mess media is defined as telewsnon spots, radio announcements newspeper articles, or other
means of conveylng 4 uniform message to a large and duverse eudnence

DISCUSSION -- |  ADVANTAGES

Advocates use different medla for mtluencnng ,, As it relatas to the product, Mass media provides an excellent means of convevint:}ne relative
varous audiences. The-use of television or newspaper advantage of career education in contrast to other fo’ of education. Documentgd fects and
‘artcles as a maans of communicating relatively standard - figures are welcomed by newspersens I R o
messagas to large audiences is very cost effective. The | o o S/ 4&\
nded fal public information about caresr education J
occurs during the initial phases of a project or when - . Aeitreletestotheehent Cllenteereebletoobtemen:?ximumemountof mformettonwnth

___there is a néed to communicate the results of a survey. very llttle effort on then part,

Hopefully, there will be many reasons tocommunicate, \ 5
career education activities to the public. The namesof - ( ; 5

students and teachers involved in career education should ~~As it relates to theedvocate Massmedtacan be eneffectwemeasnsofextendlngthe advocates ‘

TS

oarer education, o | B DISADVANTAGES

 be kept before the public. Professional journals may be- . mfluencetothecommumtvand thepubltclngenerel
" used to communicate with other career education experts | :

across the nation, but they would be of little benefit, fot
example, when informing local taxpayers of plans for

"

~ Avit relates to the product The public coutd be led to expect more than the prodilct s deslgned
to defiver, This potantial disadvantage ¢an be controlled by the advocate's release of factuel In- .

‘THETECHNIQUE INACTION -~ . formetlonwnhcareful attentiontoanycomment shout futureevents. - v

~ Mass media is an efficient means of informing the L e \ R C
local community. Newspaper articles can be used to - Asit relates to tha client. The client does not always know about the authenticity of the infor-
 make community members aware of career education " mation provided through mass media sources. This is why it becomes desirable to solicit i interest
in the school system. This awareness becomes partic: © - on the part of the communlty members to become involved in the prolect thus obtelnlngfnrst
ularly vital to the success of the program as students . hend information fonthemselves S : S

. are placed in industry and businesses. To a lesser .
~ extent, this technique can be used to influence schoot . !

staff members who are living in the community. =~ Aeitreleteetotheedeocete, JThe messegetransrnitted Via mass media charinels must be stan- _
| o o dardized with little opportunity for targeting the content to specific groups. Onica information
oy . has bean released to a community via mass media channels, it becomes very diffieult to retract.

B . + . B o . . '
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A LECTURE.
A leeture s a talk given before an audience to prov.ide i‘nf.brrpation about the innovation.
: b ’ : ‘ | , b
DISCUSSION ~ * . ADVANTAGE§
It is easy to overuse th lecture technique | -Asit rclatos to the product, The Iecture method provides an opportumty for the advocate to
because the project director usually has a bettgr ; icjtly.discuss the merits and prablems of thkproduct. The notes can be preparedmad
knowledge of career education than membersof ‘e free ofmterruptlon and questions by the cllent
his or her staf or the clents in the schoolor o R .
community. Thers are times when  lecture i o | » Y
. thg most appropriate means of communicating ’ Asltrelam tuthocilent Theclient has anopportumty 10 obtain a vast amountofmformatnon
. with groups of people. However, implementation .f‘ashort length of ume by the Iecxure method; " \
.‘ofaproductusuallyraqulres interpersonal com- o . o ‘ o ' .
munication with an opportunity for the listener ' y
1o raise questions and provide comments for the . Asltrelatesto the advocate. Tha advocateofcareereducatlon ¢.4., the speaker in a lecture
speaker. Small groups, rather than large groups, © situation, has an opportumtytoconveyfaehngsand |mpress|onsaswellas information through
- are the rule, Informal, spontaneous communica- + - the Iegturp method; e p
tion.is more likely toinfluence others rather than ° - v S :
tormal comments prepared in advance of the . A ;i . a ‘ ‘ )
- meeting. ' o
s o DISADVANTAGES E t]
o B o .'Amrelatestotheptdduct Unlesslecturer|scompletelv famnharwuth theproduct he/she ,
THETECHPJ”QUE,IN ACTION .+ .m&ynotcommumcatensmeritstotheaudlence s A !
 Earlyin the history of any project it becomes v .g ‘ R | ' i o
necessary to convey adarge amount of information - . ~ As it relates to the cllam. There i little opportumty for the client to take notes or remember
‘ joalargeaucﬁence in alimited amount of time.. ' * . what is said lnalecture wnthoutsupplemental material being djs |buted
Frequently, the setting for such an accasion s an ) \ R
audltorlumwnthmostoftheteachersfromagwen . ' |
school present. The innovations may be introduced » - - Asit rolatas to the advocate. The1ecture must be prepared in advance and exhibit authontatwe
using the lecture technique to create awareness of information aboutcareereducatngn It requires organization and technical knowledge on the
careereducatlonamong many personsatthe ame . partofthe advocate Lo _
time, . ' | |
t \ | \
| ~ & J)




3. SYHPOSIM

mon topic-to an audlence

" DISCUSSION

.. Thepurpostof a symposium may dlﬂer
* depending on the stage of implementation-

mdy be used to inform an udience of the merits
of caraer education during ealy stages of 8d0Ption,

or 1o explain new alternatives to the use 0f (e
product. An opportunity would be provide
to raise questions with the speakers followlng

each presenttion, The assignment of specific |

topics, and/or varying points of view which
are dellberately represented, makes the
sympasium a more formal meeting than

: dnscusslon or bramstormmg sessnons

THE TECHNIQUE IN ACTION - ,

/ . . o
© o The symposium may be used to clﬂ”f}’
‘or reinforce reasons for adopting career

. educdtion, Or it may.be presented as 3 deDéte

" over alternative implementation strategies:

i

A symposaum is-defined as a mﬁe“"g Whm Several speaknrs deliver @ Presenlatmn 0n 3 com-

i . . ot [

| ADVANTAGES ‘

As it relates t° the product, The symposlum allows the product to be fairly represented in

N formal discussion Slncetoplcsarefrequentlv assmned in advance,

] .‘,",
,‘.1.

As it rolates 10 the clignt, The technlque dlow for alsides of an issue to be discussad for the
: beneflt ofa mf” udignce, The p0|nt of wew of the user of the product should be represented.

!

} .
As it relates 1 the advocate. The svaOS'“m ¢an be ysed to dwert pressure on the advocaie
- toendorse ONe Position o another, Implemértation ecisions may become the ob]ect of the
svaOS'”’" “”°W'ng the advocate to take a neutral position.

i
'

"' 'DI# DVANMT"A"G‘E'S"" SR

Asi relates to the Droduct D|scussmns of the pr0duct dunng the symposlum are mﬂuenced
byt g capabilty of the speaker; & .

1

As it relates to the cllent The client views (Which are different from those of the advocate)
must be GeReIMineq 3 acsigned to speakers i advance of the symposium dates. It may be.

\qj dlffucult t0 4 this; ang therefore, the clignt mav not be farily represepted

As it rootes.20 the adyocate, The symposi rplmav place the advocate at acisadvantage i
formulating & IMplementation strategy. THIS 15 particularly true if a well-known and respected
symposium $peaker rao mmends 2 pohcv or Procedure Whlch is opposed to the ang being fol-
Iowed by the advocate, ;

g
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their value 10 others, -

Demonstratron is the use ot'career education materials and protadures % examples to illustrate

1

A

orscussrorr

Demonstratrons are most effective when the vrewers~
.. tome from schools and communities which are similar to

" the demonstration Site. Such amatch” is not always .

* possible, but-speakers should-take every opportunity to
relate 1 the backgrounds of the audience. The demon-
‘stration may be used effectively to create awarenss of
poterital carser education opportunities’ It may require

travel to‘another school to observe the career education

~ curriculum in operation, Effective use of the demon;
- stration requires preparation prior to and following the
visit, The advocateshould tell the observers what to
look for in the demonstration setting. A debriefing
sessian stiould be held following the trip. This wil

, reinforce observations at the site and assist the lients
in making use of the information in their own setting.*

A
' .
. v
J . .
. .

A career education technique such as the use of
a community resource person to explain a class of
occupations present in the-Gommunity may be demon-
strated to teachers in a nispiber of ways: (1) teachers
~may be invited to observe a class with.a resource person,
or {2) a “simulation” could be held with the resource
person discussing comments he or she plans to make in
front of a class. Another example of the technique is
the use of a career education teacher to demonstrate
| materrals in the classroom,

* pupil-cantered Iearning by involving students in the demqnstratron

THETECHNQUENACTION

ADVANTAGES . L

As it relates to the product,‘ A demonstrated use of the produd removes doubts aboutits
practicalit and appropriateness for specific sttigs.

Yy

As it relates to the chent. lndrvrduals can see for themselves the atfeotrvanass of the product

for stydents. Usually, opportunities are provrdad to a;k and answer questions posed by the
clrent v

i . ‘ | ; - w P
Asit relates to tho advoaata. The demonstratron provrdas 2 real life opportunity for advocates
to promote caregr education in a natural setting. [t is possrbla to capture the spontanarty of -

[}

| l“'r t

DISADVANTAGES: | i

As it-relates to the'product, There may not be trme or opportunrty lo observe the entrre product
during the demonstration. The demonstratron site condrtrons may not allow alI aspacts of the
product to be exhrbrted o \

Asit rolates to tha client. The cost ot wsrtrng a demonstratron srta in anothar school may be
‘prohibitive, If teachers must be away from )therr classrooms, substrtutes must be found.
. \ o

i

Asit relatas to tha advooate“Theromapbe a tendency for the advocate to relax hrs/her imple-

““mentation of career education once teachers and o otfiers have-observed for themselves the effec.
" tiveness of the product, However, research clearly indicates the ned for te technicat supportand_

- Tesources on the site wharecaraer educatron is tobeused in order to rmplamenttheproduct T

effectrvely
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Survey feedbatk suggests a two-step process of (1) conducting a survey and (2) reporting the

results back to the respondents.

. ' 1

. N . ) V . ‘. '. ' . . ¥
DISCUSSION | o Aovantags . F V

- This technique ifn)olves the use of a question- . Asit relates to the product, Surs*adback mdy identity conditions in the school system or
maire or other device for obtatining a bioad base of | community which may require revi¥ions in the product. o ‘

. information from clents over a specified time period L oo

. with 3 roport of.the summarized data. This tach. | o | ‘ |
nique assures clients of some return on theicipvast: * o Asit refates to the client. This technique allows clients to raspond to suggestions by the change - ‘
ment of time and energy while responding tothe - - advocate. Their willingness to accept carear education may be influenced by the knowledge

Questions. Surveys are important in the formulation , geined by readingthe survey report,
of a diffusion strategy because (1) they allow the ' ‘ .

]
AR |

advocate to sample a broacgase of opinion relative ; oo R '
to the acceptance of career education, and (2) they " Asit relates to the'advocate, This technique allows the advocate to promote the concept of

f

provide an opportunity to invalve the client in.a. career education and communicate the resultof “collective decision-makhng;. ,

_ Participatory experience, Survey foedbackisa o | | ‘ .
¥ means of collecting information for rational \ " )

decision-making, ’

" DISADVANTAGES

‘As it relates to the product, None,

v

‘ ) T ad
- 'THE TECHNIQUE IN ACTION

PN ‘ ‘ ot - B

Survey fexdhackeould Déuedinthe v " Asitrelatestothe client. Rarely wil the client have enough information provided to make

wlicitation of opinjons from the community ~ meaninghul suggested changes in’the career education products or implementation procedures,
~ on the desirabilityof career education. This He/she always will be responding from 3 Timited information base, _

information coufd become extremely valuable e R T |
in uncovering potential pockets of resistance : ' T o IER .
to occupationally-oriented programs of career ‘ Aslm the advocate, The use o’fastﬁey in the developrhent of an implementation
education, C o strategy requikes time for responses tobesummarized,interpreted,%ddisseminated-. P

additional burden may distract the advocate from more important planning decisions,
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This technique s defined as conversation or informal dEbd te among chents o between an
advocate and  client,

. ‘ " ‘ b N . ' f, o
| ‘ et )
DISCUSSION  ADVANTAGES o s “\' .
Adiscussion may be conducted in small group Asit relates to the' product, The dlSCUSSlOﬂ should allow m(mmum opportunity for aII aspects .
meetings which allow opportunities for participants , of the product to be reviewed. Both cn ics and proponensof cereereducatlon should be .
10 engage in a dialogue with the advocate, Comments present. . : ) C A,
. are relatively spontaneous and informal. Rarely does ‘ L e et
«discussion by itsef lead to the resolution of stated " R
iy problems, The technigue should be viewed as a means As it relates to the client. Small- Jroup dISCUSSIUn ¢an be an effectwe follow-up {0 Mmass med|a
of creating awareness of implementation problems, and, présentations, ltprowdes an opportunn\{ for eachers and‘others togshere their | |mpressuon of
to.a degree, formulatig alternative solutions, Thewse careereducatuon . :
ofreasonand/orargumentmaybecomeprevalen tin ; . , 0o '\ A
adiscussion. Positions mfay be stated and views R - e Y L
expressed, The opportunity for crmcnsm of others Asiit relates to the advocate. Discussion can provide for the formulation of implementation .
ideas is present, strategies. It provides a vehicle for users of career education to give the advocate adviceen flow
‘ A o approach teachers and others who are important to the aeceptanceand use of career edica-
‘ . tlonproducts . | . o
. | ! o } “/ L w
THE TECHNIQUE IN ACTION N A 2
Teachers:in a school building may be asked to DlSADVANTAGES o A ot
discuss the occupationa] goals held by most students | ,
upon graduation from high school. In this way they: As it relates to the product. The charactenstrcs may be unfalrly represented by an over enthusu
may recognize the value of career education, - astic critic or proponent in thedlscussmn group. : o
, | " A

A5 n telates to the client. Discussion which s overly argumentative can become devisive and
' o polarlze the client in his/her future activities with the advocate,

ot

Asit relates to the advocats, Discussion groups take time and require preparation. It may not
be possible for the advocate.to participate in as much discussion of the product as he or she
desires,
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M Braiﬂsto“rmin, refers 10'the use of small groups to-generate bright, otentially useful ideas. (-~ 1| .. s
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DISCUSSION ~~* ADVANTAGES, 7+ " e b
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'“3'. 40 Lo N "‘ . I l\‘.
« " As it relates to the product. Brainstorming sessiong may«re,vealbumque-‘and appropriatenyays -

! *seven individual. Sometimes it sdesirdble jodeclare . of applying carel¥ education to't locabsetting! Such assis nce tg the arbdr bducation .
dMoratorium on all criticism. Particularly, this may { - dvocate could resultin major adaptations of the‘pr‘odu'ct,;'ép h o o '
- be dong in be early stages of the intprackion wpallow S S e T N PR
+ ll possibledeas to be suggested to the group. This . [T
~ may resultin some uaique contributions from staff As it tolates to the eliant, This gechnique allows for involvement py potential ysers_of,care‘er’f. Yoy
. members which, with revision, coulg lead to novel education, They have the opportunty to contrute meanmg'ful»suggestions‘forimplementation. R
, solutions gf aproblem. The technique i not de-* . which‘,are'likelytofacilitateacceptan‘ceof'theprodﬂct.";;y\, RIS P
7 signed to nSWer quebtions; rather, it is an attempt’ . e S, . o
. tosolcit new and varied suggetions from persony . LT T Ly e
- with different backgrounds and competencies,. It " Asit relates to the advocate, Brainstorming assists the advocate in'formula.t'&ng implementation
may be desirable to assur that the persons present i strategies, It csts him/her in a helper rols which should increase rapport with the client augience. . -
have g minimum khowledge of the topic being [ ... A A R 2
dscused, R S e L | . ’(
o o DISADVARTAGES ¢ L‘ A
. " o oo A R T T
- THE TECHNI UEINAGTIJ; St AN, Asitrelates to te product. Some of the product anplicakies suggested may nbt be appropriate
I T as career education actvites, If uséd such changes could destroy.the benefits of carebr educa- . ' -
Th fe arg anyOpportuni;iestosolicitnew L ton b gy S o o
idess via the brastormingtechnique during the R g N e / -
implementation process. The caréer education staf Y A R e
may be called together to genbrate variouswéysto , st relatebto thecliZ‘: Clients may leave the.brainstorming session somewhat frustrated
- approachtheBlsiness community fo assistance { o sinceno tt?gptis.m de to feach consensus. Prtcipants in brainitorming aré viewed as
- With careereducation. Arother example of this- . . advisory ohly n the formultion of implementation stateges, < LI ,
" technique would be the use of elementary schoo| - o o

teachers to suggest aflloathve methods for incor-

'
[ _;“o' ‘ ' ‘4' [ h
f

Porating an instricylibickage into the W s it relates to the advocate. The advocate must be s‘t]fficieritly open-minded t&tonsiderpri
ricdlum. : R accept novel Ideas suggested by the clients, ' :
. 1 Lt \ : <, ' ' o
. o X
| ',11 _ ! ' j w '
\’_v. [ '
| 3 RN
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Consultation fefers to the act of givin‘dadvice to a client,

L

usually at the client's request.

B
DISCUSSION
~ Consultation may inslude z*wide range of activities
such as diagnosing the situation, refining a request for
infarmation, or adapting the product to unique needs of

the Jocal situation. - It s used most frequently in the
itial phases of the project to conceptualize and evaluate

 needed changes in the product or the adoption situation.

ThiStcollaborative endeavor between a change advocate
" and'a client may be used to encourage friendship and' -

“ rust, 1t may beused to influence the outcomeof a . .
. decisiop; but, usually, the consultant conveys informa:

" tion about the product or adoption situation in an ob-"
Jective manner, Consultation occurs most frequently -
ond e-to-one bagis, However, a consultant may be

mwted towork with a gfoup of tedchers durmg in-

e service education.

1
(] '

THE TECHNIOUE INACTION .

Consultatxon is especially wseful in obtammg
.hlghlv specialized expertise which is not available

~ among project staff, A career education project

. director n mav WISh to use consultation in the design
of procedures to assess the rimpact of the project |

- | on studgnt growth and development,

X3

ADVANTAGES  * *

'DBADVANTAGES SR T

R a—

As it relates to the produket, Some products [equire adaptation io site conditions s they are R
being implemented, 1t is natural and desirable to call in the developers of the product to con-
sult with local school offical for changes to be tnade in the product.

Asit relatesto the cient, Most clints view consulation as an excellent means of commum
cating their needs to advocates of a new program. It provides a forum for discussion of |deas
which OT‘ effect the local situation & well as changes in the product

= |
As it elates to the advacate, |t is to the advocate's advantagg to consult with clients and experts
whenever possible. It provides information o the advocate as a basis for project implementation
decisions. During the consultation, the advocate has an opportunity to estabhsh rapport with -

thechentandothersmvolvedmthenmplementatlonprocess A
. 4

H

’

A.s it felates to the product. Unless the consultant has been previously associated wuth the
product, he or she may have some difficulty in understanding the prodyct in the time available.

Agit relates to the cent. The consultant mav be percewed 2 an outsider who does not under-

stand the problems and concerns of the persons who must use the product. The consultant

[OS

may have I|rn|ted knowledge\of the actual needs of the cllents ~ O} R

‘Av it relates to the advocate, The consultant may give the advocate unsound advice, or the

consultant may be critcal of the advocate's implementation procedures.”
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, (l]. PERSONAL NTERVIEW
. ‘ N |
' | This technlquecon5|slsofanmterpersonalconversahonbatweentwopersons anadvocateand '11‘ R Y
aclient, . o "
DISCUSSION ‘ | ADVANTAGES J o R e
The personal interview allows for much As it relatestotheproduct The personal mterwewpuxdesan opportyxity for clos crutlny
freedom and flexibility when discussing career - of career education. Specific objections and/or benefits may be raised nan atmospher |
education. Usually, the interview takes place in mutual trust and consideration, + . ‘ R
an office or teachers' lounge: Rblative privacy ~ | B
isassured, Both the advocate and the lient, . i . - ' i
(pargnts, teachers, admmmrators) should feel Asit relates to the client, The personal mterwew may be scheduled at the discration of we
" freeto expressthemselves A personal inter- | client. This convenience and special attentuon may resylt in more favorable response to the
view provides an opportunity for the advocate | advocatt's demands, - ‘
ta build a personal relatmn%hmwnththechent . N .
- This should lead to mutual trust and goal setting . ‘ ‘ ' ‘
for the implementation of career education, As it relates to the advocate. ltprowdesaumque opportumty to dlsplay the benefits of career
o - % education |ntheatmosphereofthechentsofflceorhome Th|ssettmgalluwstheadvocateto
] e | ‘observemformatlonal and other professwnal niedsofthecllent
THE TECHNIQUE INACTION , + Loy - & |
[t sometimes becomes necessary to obtain | ‘DISADVANTAGES . / |
 the attention of the decision-maker in the | ’
- school system. Building principals and persons .~ . Asit relatestotheproduct It )snotalwaysposslble to transport the product toaprwateofflce
in the superintendent’s office are pusy, An - - or home setting. Therefore pHotographsor other information may become Teessary 3 the
- advocate should make an appomtmentwnh | advocateexplamscareer educatlon tothecllent
.the administrator and showﬁmmm her the . o
counesy of an mdwudual pnvateconverfanon o e .
o \ ¢ hsitrelatesto the cliont. ‘None. ‘ A

‘ o - Asit relates to the advocate, Use of the personal interview techrue requires a great deal of ’
o o ' ; ! time and a sense of timing on the park of the advocate. An inexPrienced advocate may not
- ' - J beableto organize hus/her scﬁedulesufflcwntly toeffectulely utilize this technique, '
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.Thcasstgnmcntotapostttonorfunrtton to an indivisual for the purpose of actingouta ~ |* g
simulated sitvation, -, . v "
< t - ( PRI
) \ . . . K } " ‘ . . ' r/ ‘
*DISCUSSION | \ t ADVANTAGES L \ B . S 3
X « ' e o L “/ o
Career education reqmres new rolesandduttes As it relates to the product The rol playtng activjty may make ttpossthle to anticipate prob~ M
+ for school staff mompers 2.4, the visitation of school lers in the implementation process. This should rdsutt inbetter untjerstanding of the product %9,'5
staff to busine sesforthesupe ision of studer}t.« . s anda)ttoresystematwt tmentatton ptocess j ey \| S
employess. Sukh dutigs may reKunrb tmmedtatechange ' DR Yo B / e\, R
i the actvites enaged tnby.ngodl staff memibers, s NN T Rt
Role playingis useful techntq forthe purpose of - Astttlatcsto dtecltent T "‘repar'ton aodd%ldpmento staff s I “ "
sensitizing staff to the problems and barrtet theyare, . their r&ceﬁtwnty tocareeteduca ion, £ ahsol &Iy essentia toasstgn competent personnet ¥ |
lik€ly: tocontronttnthct new position. Occastonally, | totmp\ementaQon roles N DR o " :
'~tthetechntquocan be used|to.aid a staff member with g e e )
Lproblemsheocshetshaw gonthe'Job However, A e e LR '
the useod the techntquea a therapeutic device shogl , As it relates to thé'advocate Rgleolaytng protndcst advoca&o @hatechntque for senstttz
dcpr only under the supervision of ) ptghly qualtftad ~ . ing individuals for nnplementatton of caregr cducatt It i§ parttcularly helpful for staft mem
« individua, Itis not recommended for psein thls - betswhoarechang groles. o C L
manme by careercducatton advocates | e PR A N - d( RPN '
e [ ‘ ' . o oo v'._ ! t .
cwﬁ" 'memmmti R
cg; TEG NIOUE lNA(:TION / 3
N . Asntrolatestotho roduct, None,
Freduently, ple ntattonofcoroer Q, . -+ L R
~ education equnresmdwndual o be placed in new s | A Y S N
U and unfamliar toles,- Many tirfe teachers are .- Astt rolatosttothecltgptt Thetechntque requlrescﬂrer| ob ation by the superwsor H‘-‘Of :
. asked to become coordinators 3 career educatton - she sHouId Iookformtscuetdnthe ituation and correct the,dtsaccotdmgly ' )
" for more than one building. This callsfor an \ | P I o -
t - ability to schedule their activities and develop © + . ' 4 ¢ o R ’ "q,v; R
""‘.j‘ittterpersor‘tal relations with severa| principals as * Asit relBtes to the advocatc The advocate must be able to determtne thetndtwduals most: | )
~o weltas staff members in those byildings, ‘The | Itkely to profit From r eplaytng This tsdtf tculttodo and at fimes retultstnsosstonswhtch B
- Tole-playing situation can be used to alert ' are nothetptul ' S S oo TS
coordmatorstoproblemstheyareItkelyto ,. t L S B
;- encounter, oo N e
- 'y \ , Lo
1” . u:,‘ . ) N ) oy 3 - . .
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Coopieratiomrefers to an association of indivicuals formed for the purpose-of achle\nng joint | \
L | :
) ' v\l

]
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DISCUSSION -
This association of individual car be between
the advoate and the client or among clents, The
. T8eson for codperating is the implementation of
* - career education, Liaison must be built and main:
tained between the project director and opinion .
" leadersin fheclient group. Extending coopesation
o relati'v'e‘ly minor services, &, the providing of
informatich on specifictopics of nterest to ndi-
viduals, can go a long way toward facilitating tha ~~*
. use of carer ediﬁation}pr.ducts. : '

i

‘THE TECHNIQUE IN ACTION

. ' ) \
Some school districts are banding together
ina consortium for the purpase of sharing re-
sources and providing leadership to each other
i the implementation of career educatiop activ-
ites. This cooperative endeavor i likely to
emphasize the strengths and overcome weak-
nesses present in each individual district.
\ ' 4

\

j A[IVANTAGES"“ RS Lo

(R}

[ ' ) ' ' ) “~ )
As it relates to the produ}:t'. The mutual benefjts which acerue during caqgerative activities
tend to overcome implementation problems anp refléct favorably on the produ,ct.

. . 4
!', i ‘ ’ y

‘A's-it,relate's to the tliant, Cobplarat'fun makes available to any individual in the clignt system
resources of other peope ang school systems¢ Thiy sharing f information and-concern for |
. implementation activities il have 4 positive sffect, o

. "

‘\

r

Ai it rolates t0 the advocats, Caoperation extends the influence of the advocate through a.
network of Individuals and agencies concerned with implementation of Career education,

/
N

_ 'DISADVANTAGES . -
: U ! | "

A it relates o the product. Coaperation somekimes slows the processof mplemeyation
- Which may cause problems ivscheduling thedse of the product, * ‘

l\‘

As it relztes to the clign, ‘Atﬁimes' it may be necessary for the client to give pri*'anoth'é'r .
party's concern for implementation problems. Thisdisadvantage s offset by the Peability of
‘the-advisor gaining insight on how to imprgve the implementation of career education,

, o | | R o \

As it relates to the advocata, The parimary difficulty in using caoperation as a techniqueis .
the amount of time required to coardindte and supervise coopérative activities, It Would be
possible for the advocate to become so involved in cooperating with other people that imple-
R, méngation objectives would not be met, ' o ,
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The acqursrtron of new skrlls nbcessary to accommodate the imovation is the intent of this

[}

- ADVANTAGES &

g lechnrqne
| - A SR r
" DISCUSSION ’

N ’
+

* Any new idea, product, or material usually
- requires skills not present among existing staff,
Rather than gismissing staff and hiring new per-
~sonnel, it is usually more efficient and effective to
Jpgrade selected individuals in their position. The
staff developmient.workshop is an excellent tool for
explaining career education and conducting instruc: .
“tion onva day-fo-day operation of the product. - |
", Long-term investments in staff development could
, best b handled through credit courses or other
programs designed for the continujng improvement
" of staff capabilities, Summer workshops, as well as
.inséirvice professional days during the school Vear,
provide opportunities for staff development.
Frequently, in large, school systems, staff members
work together to lem new roles associated with
~ the innovation. Thlssubsequenr}yboostsmorale ‘

in manv cases.

1
"

THE TECHNIOUE IN ACTION

Career educatlon requires coordrnetlon of
employer-based work experiences with the school
program, Many teachers haye not been exposed to -

+ the world of business and industry, It may be
desirable to condlict an inservice training workshop
on the coordinator’s role in career educatjon,”

. hours or at times when teachers are available.

As it relates ® the product, Staff development activities creare 3 better unders tanding of
concepts and improve capability for implementing career education,

I

Asit relates to the client. This technique assures staff time and opportunity to prepare for.
career educatior], Thisbecomes extremely important to the coordrnated use of selected

- aspects of career education.

' i

Asit relates to the advocate: A staff development workshop provides the setting lor the ad-
vocate to promote the product and instill the desire to use,it, In addition, staff development
activities may taj«: the form of adaptation of the product to local conditions. The setting

h also provides th opportunity for using consultants and experts to demonstrate selected as
.~ pects of career education. ! r
DISADVANTAGES : .

{

As it relates to the product. The stall development session may be too brief to allow a good
understanding of the product.

Asit relates to the client.”"Staff members may not attend the workshop. 1t may require credit
or pay for the extra hourg invested in the workshop. Staff may not see the need for this activ-
ity, or-they may feel that the existence of the workshop indicates their present activities are

not acceptable. : |

Asit rolates to the advocata, Staff development activities require time and resources in their
preparation. The advocate may not be able to schedule staff development work after school

S i
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Differentiated staffing refers to the assignmentof differential duties and responsibilities
among the product implementation staff members,

4

DISCUSSION | ‘

5

b This management technique uses professionals,
technicians, and laypersons in a manner which is con-
~sistent with their knowledge, experience, and capability.
 Specialized tasks are assigned to different members of
the team.” This placement of respansibility brings with
it accountability for achievement of these specialized
tasks. Also implied is the need for coordination of
team members’ activities. Under most circumsfances, .
particularly in small schoolsystems, this coordination
15 the responsibility of the career educatlon project
director,

THE TECHNIQUE IN ACTION

, / i )
Differentiated responsibility frequently occurs

between building coordinators of career education
and teachers who are heading a substantive discipline
area, For example, the teacher of mathematics
would be responsible for integrating career education
concepts into instructional materials for the grade
levels in that department, The coordinator of caregr
education would lend advice on the placement of
career education concepts at specific grade levels..

- The coordinator would act as liason between
stheduled learning experiences in mathematics and
other areas of the students' curriculum, e.g., science,
~ vocational education, and English,

 ADVANTAGES

As it relates to the product, Diff e:?ntiated staffing provides a-means of marshaling the most
competent indivicuals to implement the product. Each implementation task should be assngned
to the appropriate penson

~
i

2l%s'&i%relates to the client, Teachers and administrators know who 1s responsible for achieving
led implementation tasks. Each person should be “best”” qualified to perform the assigned
duties; this should lead to incresed job satisfaction.

As it rela;m’o the advocate, Differentated staffing allows the advocate to refer qugstions and
inquiries to appropriate individuals. Competent responnble team members should‘make the

" tasks of advocacy easier.

o

'DISADVANTAGES

s it relates to the product Individuals may become so spemahzed that they lose a sense of A

.

balance for |mplement|ng the complete career education produgt.

Asit rolates to the client, 1t may become dlfhcult to reach the project director if bureaucratic
channels are maintained. Likewise, it may become necessary to contact severdl mdnndual proj:
ect staff.members before an mquny is fully answered

3

\

R : t ‘ . !
As it relates to the advocate. The career education projéct staff may become so specialized

" that no one is available to respond to general questions from the community or.ather sources.

Responding to such requests may place an unreasonable burden on the prolect director,

@4
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This technlq‘ue mayNNedeftrANdas Nte usao Jocal, onsite staff to modtfyextstmg qucajlonal 3
“materials for the purpose of aNaptmg them o Jocal condt tions. » '

. [ @ |
__ J , . o o N ,
DISCUSSION o " ‘ ADVANTAGES 1‘ ‘ ‘ | Sy
ThIS techmque appNaIs to the pr ststonal ) As it relates to the producu The opportunlty for many staff members ofaschooldtstrlct to
+ dedication and desire ofstaff members%o cohtribute - madify career education aterials or procedures is viewed asaposltwetechntque Thechanges
10 the improved ecucation ofstudents Bymodtfy . inthe productshould reflmNtlooal needs . :
ing the career ecucation products to reflect [_oca! ‘ -
standards and conditions, teachers and administrators oo . i ' :
become drawn into the adaptation activity, thus . Astttelatestothecltent The revision oradaptatton ofcareereducauon materials Ieaves .
aceapting some of the objectives and goals of the teachers and others with a sense of pride and ownership of the product ’
program. The opportunity to create andfor , . o -,
- modify an innovation can be used as an incentive - ‘ ' ‘ \
forsoluottungstaff support. - Asit ra]atestotheadvocate Partncupatton of school staff|nproductdevelopment acttwttes o
' Lo ' . Cregtes ivolvement in the protect Several people working together tendtoextend the
| . o v ! infl encao f the advocate , ;L P ot
. S o R , ) : )
| THE TECHNIOUEIN ACTION . - , ( o hoo
. . } ] f _ ‘ . v :
. Frequently teacharstareaskod t0 revist an ~ DISADVANTAGES =~ . T
- instructional package, Thtsopportunuy‘arowdes o ! o | t BN &
B them with recognition; jnd influence over instruc: '. O Asit reIatosto\;ﬁ&Nroduct » The revision and/or adaptation made by local staff may disrupt the
« tionwhich may be use throughout the school -  systematic imptefentation of the career education program, In the extreme, changes made in
N dtstnct The development and/or revision of career ~* + the product could create incompatible situations which destory the original intent oftho mate-
education materials may take place during sﬁmer il . Y
workshopsspeua!lydeugnedfor teachfrinpufs. \Q@N : o \ S
S o | \ ‘ '
’ ) | Mt rétesto therclient. Teacherstand other staff members available to modify the product
“ : :f o : | may lack the requisite experience and knowledge, This lack. ¢ Of capacity within many orgamz
IR . : t attonsltmltsthe opportunity to use this technique, m
] ' \i | | . }t{o' . .
L R . As it relates to the advocats. Time may not allow the optimum wtilization of staff to adapt the
~ : ; B ‘ roduct. If major modification takes place, the advocate cannotvenfythe validity and/or
. B tENaletnythe untested materials.
lN,u | ‘ ' p

-
—
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o 17, SHALL-SCALE USE OF THE INNOVATION - | - T _—
e, . . o
1 . ‘, ‘ ) o | ,' ¥.
. . b L . o \ K
S . A : v
The intent of this technique is a smallscale commitment of resources {funds of time) by the 2 "
host site. . °
IE \ . ‘ ‘ . BN
. R o «
. ; /
R . » . v . ’ /
DISCUSSION .~ . ADVANTAGES ~ . T
‘ ' Oy ' : . ! ) .

. "An{mplementation srategy whichallowsa ~~ Asit relatgs to the product: The trial use of careergducationalléwsfowbiiityprior
product to be tried incrementally or as segments of . toa[full-sc\\e implementation comfitment, o,

" atotal product is more Iikely to be successful than , Ao ‘ | \ .
an all-ornone implementation approach. It is much- . -~ ',W o ' b - / "
easier to add to a project.sather than to cut back - Asit relates to the client. Clients have'an opportunity to become familiar witfgreer education 1+
when unforeseen difficulties arise. Clients need time product by product, This procedure reduces confusion and keeps the client ffom becoming i
to'become acquainted with a new idea, The ability + overwhelmed by too much fesponsibility. - y g o
.of an advocate to present career education in a clear ’ B " ‘ o Ve
angl imediate manner wall enhance the probbility .~ - , ! TR -

40 acceptance by the clieht. Some materials must - Asitrelates to the advocate. The initiation ofasm'all;sc;ale implementation activity incfeases o+ .

g {be used as a unit while others can be segmented - - the probability of future growth and tends to mitigate agains failure! Sohools selected for - ~

‘ moreea‘sily. S ~initial trial use tend to be innovative and accepting of new ideas, ' (/
Y 4 . i z o : ’
| THE TECHNIQUE IN ACTION. DISADVANTAGES . ]
3 ?\schooj superintendent may wish to try As it reIate&to the product. 1t nfay not be possiblekto'obtainaclear,conception of career
catgér education in a singlé school building or area -~ education by viewing segments in different locations thrdughout the district. '

of the district before committing funds to its full

fledged implementation. Thisallows intensive ~ *, . - | T
implementatian activities in schools with active . &it relates to the client, The smallscale use of the product in innovative schools may notjge-
" opinion leaders. : ‘ “ - representative of its performance uhder rea \(yorld conditions. ‘

[

Asit relates to the advocate, Th use of career education to a limiteg-dagree in several locations

] g -, throughout the district may tend to defay the implementatio of a morg comprehensive product.
) N - * % implementation activity. The advocate must recognize the artificiality of investing jmplementar
o tion money within very limited scopes of work. - ;
t Q \ i ‘ ' '
, L 110
1 ' 3 » ' , . Y ) dllu
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| A ﬂCompetmonreferstotheacugmsoftwo or more mdmdualswhoaremterested in obtammg .
the same des)ed objective, " ‘
\ . “’ D '\, ot . \“‘ ’ \ >
" . \\ c ! ! ’ X i -
! : ’ , \
mfcussmw _— ( | ADVANTAGES
o Thekeytotheuseoflhlstechmque isthe , Asnrelatesmthepmduct* Theefectofcompeunon upon othersusuallyténdstocreatea
otivation oftheteachersorotherswg are to be * desire to use thebroduct In this case, career education would be the objective.
ssociated with the project. Recognition, financial Y , :

ingentives, or other techniques may need to be
used in conjunction with competition: Competition
can be used to make people more aware of carger
x educanonandgenerateenthusmsmf he. |mple
V') mentation activity. Certain prerequis imust be
/ observed: (1) the objectives qf the activity must’
be clear in the minds of those competing, {2) the
individuals engaged in competition should have dn
.equal chance for achieving the desited objective, -
- and:(3) the results o the competition should be
known to al. o

" THE TECHNIQUE IN ACTION

- Competition may be used as a meansof
slecting volunteet teachers to pilot test career
education in a school building. This assumes the *
‘tgachers are interested in career equcation and

. believe theywill benefit from thelr assqeiation .
¥ with the product in some way.

»

'
-~

i

A -

. Asit relates to the cient. Teachers (nd students.like toef\gagein competitive activitis, Prizes
should be awarded to the winner, Recognmon and some prestlge should accrue to the partm

pating individuals, j

) ‘.
!

‘.,

i

- Asit relates to the advocate. iTh|s techmque enables the advocate to select from a broad range
of individuals who are interested i in becoming a part of career education, It places the respon-

S|b|hty for involvement on the client rather than the advocate,

<"l /“‘ : ’ \“

DISADVANTAGES |

)

Asit relates to the product, Thequalny of the implementation activity couldgetl stinthe
spirit of competition, The iridividduals could become so _concerned about who was %lected for

-an activity that product quality could suffer,

-ﬁér ' ’

&
C Asit relates to the client, Competmon could become

\

As it olatas to the advocate. The notion of winners and losers is |mpl|ed in competltlon Losers

keen as to distract the client from the
primary task of using thtkcareer education materials and procedures

n

should be compensated with other ingentives, The advocate is responsible for assunng this com-

pensation,

g
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This technique usually involves negotiation betwéen two parties, fréquently an employer and ”
a union representative, on the exchange of goods or services.

K

[

. )
DISCUSSION' , o } ADVANTAGES
In recent years, b gainingha%bec‘ome . Asitrelates to the produst, N‘o‘ne,' l . - ’
associated with the renpwal of contracts between PR ‘ o '
a teachers' unionanda‘gho'ol district. While{ - S v | B
this i the most frequenfiuse of the technique, ©« Asitrelates to the client. The use oLbargairﬁnginanegotiation frame of reference can be a
selective aspects aining take placemmany powsrful tool for the promotion of special interests. Teachers and other groups can gain
day-to-day exchanges between the advocate and concessmns by offering to try new ideas for the school system,
 those near him/her, This technique is used most - ‘ | I L S ‘
appropriately when those involved possessan + ' - & c ! : ‘
equal power base, Rarely is bargaining effective ’ Asit relates to theadvocate Barqalnmg gNes the advocate theopportunny 1o Influence a ¢ '
with a superior or a sébordinate; it usually oceurs " large number of people by negotiating with theurepresentatwe Used with discretion, it gin .
onanorgamzed group basis. The elementof . beieffective in implementing career education, . , I
compromlse|sseeﬁasessemlalmthlsprocess ) o ' 3 : o v o
S DISADVANTAGES: "~ N S
THE TECHNIQUE IN ACTION - o - '
‘ . . Asutrelatestotheproduct Involvement in negotiation mnbecomesotmeconsummgasto .
.+, Thecareereducation advocate may find .+ ,detract from the use o theproduct o 4 :
*itnecessary to meet with officials of the teachers’ - - co 1'?“. B 3 o
~unmnondayssetésldeforthelnservmeaeducatnon : T L | N
of staff,n order 19,e8kdblish careet gcicatioh as - Asit relutgstothechdm The,clmnts may percewethemselvesas “loses” |‘n the negotiation
high priority. Bardammgcouldoemlroverthv S Y rocess, Th|scould msult mareluctanceto|mplementthe product. -+ - N
decision to setamglefunds for thrsactlww . . B b
SR : Asit relatestqtheadvocate The client may wish to attack other isswes in the negotiation for

_ ‘ career education implementation Activities, This could confuse the situation and tend to reduce
v f - the effectwenyess of tbeJmpIementatlon activities.
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2. PRONOTN 0F THEPRIDCT R
i ’». -

This techmque contributes to the percevved value of 2 oroduct by provvdvng mformatvon
| which emiphasizes its postive charactervstvcs

/
DISCUSSION - | ADVANTAGES e . T peyE
L ' . UL
Thepurposeofthvstechntque I toconvmce L Asvt relatestotheproduct Promotional matenalssuchaswelldestgned brochuresand posters ) .
"thecltentofthedesvrebvlltyofusmgcareereduca T tendtoleaveposvtwevmpresstonsofcareereducatton|nthem|ndofthereadet R
" tion materials and'procedures, g s done by L o o T e ‘ o
sipporting cliims forthe product whp facteal . T | - | L
.. information as much as possible. Particular apects - Asvt relates to the clventt Most people welcome the opportumty togetn more infot;matton and
of careeredu;atvon may beemphasized asaunigue <. insghtnto n vnnoyt’tvon Y o - . Y
solution t0 g local problem. This promotionmay = ¢ o oo R rl/
take the form of endorsenents by cfedible suurces \v - | ’ o
- of information, Commuﬁ_ity‘leede?s, schoo! officials, - Asvt reletes to the advocate Prome{vonal meterlalsmake the job of the advocate easter
- and students are effective promoters of the product. ‘ Leaflets may be left with an audience aﬂerapl‘esentatlontohelp them thlnkabout the o
A | roduct, R - BET
. ) . p % j . ‘ A " fl }" s N't ' , ' "I"!‘ )
THETECNIQUEWACTION ., . 2 o
. o ;DISADVANTAGES.;J- - a0
Promottonoftheproductthroughteaﬂets | | ' \, SR
posters, mass media gnnouncment, and offir forms , Asvt relates to the product Usually the: message 18 Standardized, aIlowvngamlntmumoppor )
of written/verbal materials is most effective in Co ;ttunvtyforunvqueapplvcattonsoftheproducttoeIocalsetttng . EI v
creatng awareness of caree educaton concepts ~~ + " o L Mo L
andtftocedures | B S : Lo N
Co | Asvtrelatestothecltent The promotvonalmaterlalsmay ravsetheclvents expectettons forr
T - - high performance, “Clients may be somewhotsus icious of alergeamountof promotvonel ‘
o Ce mformatlon 8

4

Asit reletes to the-advocate. It may be not be possible to anttcvpatc exactly those aspects of
: cereer education which are Itkely to appeal most dtrectly to clients’ values end needs.,
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L Tblsteehmque rsdcsrgncd asan exprcssron of approval of thetnnovetron by persons who e
© | respected Dy members of the user audience. - ., T ‘
'~ y S ‘ . ‘
DISCUS$40N S ~ ADVANTAGES . g ’
r Adtnorrtv may bederrved fram an oftrcral ' Asttrelatestotheproduct The product is Ikely to receive more consrderatron by usersrf .
) .posrtron ‘such as that held by a school prrncrpel or : 'they know it has the approval of authorities, : r
- “trom informal associations of the type exhibited ‘ - _
by an opinion leader, Individuals frequently make S o o y /
decisions on the strength of recommendations from Asrtreletettotheclient Theuseofcredrbleindrvrduals in thedevelopmentand edopttonof .
their friends. Persons with high credibility are capable career educatron tends to develop confidence in the chem They feel free to exprees their .
of Iendmg intellactual and social support to usermf ‘concern to the opinjon leaders, . ,
career education, Teachers and others in the school - A » ST v
system peed to be reganded periodically of the : o S
importance placed O Career education by the - As it reltes to the avocate, Theendorsement ttfthe product by respected |nd|vrdualsextends .
superintendent and building principal, | the network of advocates, 1. makes thermplementatron task easier and broadens the base of
| s . , supportforcareereducatron. _ | o
‘ . . ! : . | ‘ | S - . | E ',0."
" L . 1 . S S ,
+ THE TECHNIQUE IN ACTION ‘ i
DISADVANTAGES S
~ Qne way to gain the confidence of local N r
business pefsons in the community is to obtain the Dy it relates to the prodtﬂt The product may be rejected without recervrng due consrderetron
endorsement of a civic organization. Suchaction - ftheendorsements are percewed as directives. -

segms‘ ta legitimize career education activities in
the community. Another example of the use of

this technique is the selection of respected teachers 7 . " As it relates to the client. The intended users of the innovation may not agree with the com-
in school buildings to frrsttry the careereducetron " ments and opinions of ¢ authorltles Theclrentsmay not percewetheendorsersasmembers ,
product | o | oftherrgroup S ‘%’r‘ . . y
% '~ ' o Mt relates to the advocate. It may take time to |dentrfy the appropriate opinion leaders in-

. . R "~ theclient group. The opinion leaders and other authorities may notbewrlltngtogrvetherr

full support tothei mnovrtron A

? Ik
a . ' "‘ . ' . h ,
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1. FEONTON I TRAL

- This technique refers to. the special attention

N to.early users of the inngvation.

Drechssrorr

Every individual desrres to be respected in the
oyes of others, " This desiré sometimes motivates them
“to volunteer for estignments which contain  certain
amount of risk and uncertainty. Individuals w
perform well under thiese conditions deserve recog:

" nition as early users of career education materials

and procedures, This technique goes handiin-hand *

" with other techniques listed in the publication, such
s the solicitation of volunteers who are competing -
for the prrvrlege of berng involved i i the prorect

"
 THE TECHNIQUE IN ACTION

. Thyre are many ways to recognize the contribu-
tions of those involved in career education: (1) their
work could be displayed on bulletin boards, (2) ar-

. ticles about their career education activities could.be
~ Published in the focal newspaper; or (3) they'could
“he asked to demonstrate career education practices
to other teachers in the district,

1]

v : 7 !

, ADVANTAGES

- Asit rolates to the product. If partrcrpants in career eddtation ik ‘what they do, ad are .

recognized for it, the quality of their pertormarrce shoutd cottrrbute tothe effectiveness
of the product. © .. L R 4

,s

/

As it relates to tha client. Recognltlon gives the clrent 3 sense of pride and confrdence n .

themselves It should be consrstent with peer group expecta ions of the rndivrduel |
. L ‘ ‘E". ‘ ‘ o . :3;

As it relates to the edvocete Itprovrries the advocate wrth n avenue for rewardrng outstan ng

performance. Such recognition tends to ihfluence other per orik in the district thus esteblrsh

expectatronsforhrgh pertormanceon the prorect Lo 1

. P
DISADVANTAGES | " R

[ o
2, {

As if relates to the prodrIct. Thrs technrque can be overdorne. The time spent on. congratuletrng
prorect staffcoulddetrecttrom productdevelopment and rmplementatron actrvrtres w o

Ar it relatys to the clrent. Some clents may fool the recognrtron rs ot merrtetﬂor tends o .
downgradg’the contrrbutrons of other staff members. '

\

Asit reletes to the advocete The technrque could be time consumrng. Fair ]udgments ebcut

the contributions of statf members must be made. . . e
: f " ! "

I
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S Fmancnal incéntive is the use of,,money 1o encourage mvolvement in some activity or ‘ ,
' program - i -\

S — ._ n !

R ‘ "I . L ) e : ‘ - - ‘ ‘ N 2 )
. . . } L ' . E ' " T A i
DISCUSSION , ~ ADVANTAGES o ‘ R ‘
2 ) - )

~ Implicit in this technique is the concépt of
“pump priming,” This is the use of initial funds to

© " encourage use of products and materials for a shoft .

time. Another approach is the use of funds to match
 state or federal monies. Most individuals require -
* somé incentive for invalvement in any new activity,

¢ Educational innovations, such as Career education,
ask teachers and administrators to invest-time after

+ . school and on weekends to develop and implement

~ . theproduct. This time should be compensated with

 THE TECHNIQUE N ACTION

Funds may be used to pay substitute teachers
for classroom activities during the development.and/or
mod|f|cat|ono areer education materials, Fundsare
necessary if teathers are to be transported to other -
 sites when viewing career education activities, .
[
$» ‘

1

g

, productdevelopmentand |mplementat|on Oneway to dpthis is to budw fundsfor- staf |

rewards (ecogniton or maey). | o

* DISADVANTAGES, -

Auit rlates to'tha product Pnormes should place on: those actlvities most essential to

msqrvice ﬂCtIVItIBS y

o

(

" Asit relates to the cIIent Financial mcentiva sarves 10 motnvata mdivlduals to excel in

performance, Funds should be available for Instructional materials or other nggds of clients

~who perform on asigned tasks, - R

. \ .i

As it relates to the advocate, F;nanéml incentives may be used selactwelv for high priority
tasks, Some budget flexibility should bemalntalned when implementmg career educatlon ’
materials,

N

! Y l Wl
Ny, ) ‘ )

!

i /
Asit relatestothe product, Momesdwerted to |mplementat|on actwitles are no avallableto C

furthej develop and refing the carger educatlon procedures and materials themse ves:

1o
|

As it relates to the clletjt.‘ Individuals may not be available to take advantage of the monetary
remuneration paid for “add}tiona_l‘ work performed.

A: it relates to the ndvocate. The advoca;e may not have the authonty to spend money from
selected categories of the budget,

P L L

€2

2
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Overstatement is the deltberate use obstrong demands inan effort to gatn an advantage over

compeling courses of action,
peting \ . e

i ¢ £ .
~~ DISCUSSION - ADVANTAGES B
.t This techniqu ersdesrgned tornfluenceothersby ) Av it relates to the product, Thrstechnrque tends 1o place the produetmrts best lrght
. . Citing extremeébmplesof the need for the product. ~ Overstatement of the need tends to tncreese thedestre of the cltent to tnstell the productr
Overstatement is most oftén used in negotiationsto . o . ‘ S
bargain for power, Frequently, it becomes necessary e o L
 to compromise with the other side, This is particularly As it ralates to the client. None,
o true iftheoverstatements are ot reasonable. You ‘L
: shouldbepreparedtobeckdownonyourdemands|n ' ' ‘
the interest of moving forward with product implemen- ~~ Asit relatestotheadvocete Overstatement gives the advocate an initial adVantage in
taon activities, By relaxing your demands, you can ~ negotiations; however, this advantage miy be diminished when. the other side realrzes the
gaineredit from the other side and reach a compromise advocate is willing to cqmpromrse his po ition, t
sohontutheproblem . v r !

DISAD ANtAGES«

THETECHNIQUEINACTION K

. As it relgtes to the product Overstatement of need for the product may create an unrealrstrc

~ The inservice edueatron specralrst may describe. 3 expectat on for what the product can achreve |
in i detal the knowledge and skill needed by staff when
bargaining with the representative of the teachers’ .

Union for inservice time with teachers, Teachers' : ;Astt rélates to the client, The use of overstatement by an adv ateplaceethe client at a
professional days on the school calendar are limited; . disadvantage because the client does not know what to believe. hrsdelusron is retnforced
usually, negotiation is required to obtain these days when the edvocate backs down from the previous position,

to address specrfrc topics.

i

g

Ayt relates to the advocate. Overstatement§ about the need for the product must be carefullv

timed to be effecttve The advocate may misjudge the readiness of the other side ta compromtse
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.25 DEADLINES
\ | o - - !
This technique is intended to establish a date or a time when an aspect of career education s
“to'be implemented, : | A
o | | v
~ DISCUSSION ADVANTAGES L
+ The technique assumes that the advocate has the « At relates to the product. The deadline provides target dates for incorporating carer education
authority to establish deadlines. Their enforcement " into the field site. It can serve td increase product offectiveness if sufficient time and money have ‘
tan be a problem becaudo unforeseen circumstances ~ + been allocated for the implementation tatk, -+ . © - | o
tend to interrupt scheduled activities, Nevertheless, . S o o I
#technique is useful for planning future activities. ‘ D SR : SRR
6 deadline encourages the users in the pursuit of As it relatas to the client. Time deadlines can orient clients to tasks. Realistic dus dates can
project goals and establishes a machanism for . pace the work load toward the completion of tasks. ) B
accoutability. Realistic timetables are essential. _ o o ! o ‘ %
Deadlings are of litle value unless they are maintained. Lo | . o \, L
o | + Ag it raates to the advocate. Advocates can use-time dealings as a mechanism for monitoring
: , ,  théimplementation of products and procedures. Deadlines can serve to highlight areas of need . /
: BT for mare funds or attention i‘r’vthe,implem.entation process, oo |
- THETEGHNIQUEINACTION -~ - o /
. The development of career educatiorglitorias N : | o
- Usually requires advice froma number of . The , DISADVANTAGES ) ,
deadline may be used to curb extensive corilibe | Lo | y ‘, ‘, k
Work. It serves to orient individuals 10 tasksndset ~~~ Asit elates to the product. The deadline may be supacicially impased-without regard for the
 expectations for the completion of products, "y nature of the task. Product development may faiter In order to give the appearance of imple- -
L - . ‘. . mentation, . - S o
 Asit relates to tha client. If the deadline Is unrealisic, the client islikely to object. The dead- |
line does not.intrinsically contribiste to the implementation process. It does serve to alert the |
Yoo - clients as well a5 others to the progress of the implementation activity.
A . o i “J.'v 4 ".vr , _"
’ " | Asit rlates o dvocate. Anxiety lave fo the advocate's staff as well o the clent'sincrease
A . - if deadlines are not met. It may become necessary to adjust deadlines in view of unforeseen”
b - circumstances. - o | S
131 , T ST 1 )
Q « ‘ ' , , 3 ) ‘ .
ERIC | | /
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This technique I denned 3 an euthontetwe command asina school board deemon Ieglsletwe

4

lv t

~

R : I’
S 311 :
et ‘ [

DISCUSSION .+

-

‘-:: .
’nn

'R

Compliance with thls commend is expected
. “These legal sanctions are imposed for the purpose
of inlplementing innovations such as career. educanon
‘The mandatés are most often given by locdf: e, 5,

" hational governments, They are sornenrnesenforced

thraugh court actions or by relating reiffbarsement :
., Policies to compliance with the mandate. The legal
"~ mandate is most effective when rapid use of an .
innovation is desired, o , ,-’

,
e

A . T

THE TECHNIQUE IN ACTION

Some state Iegnslatures have taken the initiative

- in mandating careet‘education for school systems by

a specific date, Usually, this legislative action does

. not spell out in detail exactly what is expected of
. gach school district. Therefore, local educators have - -

f|8XIbI|ItY in umplementetlon of the command.

i

Al

- ADVANTAGES L

Ae it relatas to the}noduct. It assures some lmplementetlon of career education by the
 specified date. UsLally, such mandates are ot relted directly to & particula product
A\daptatlons of the product May ocour as needed v

i

“Asit relatee to theclient, The Jegal mandate sts expec,t°etions for use of the product. It S
gives the client a date for the completion of Implementation activitles. | -

"
o

N

¢ Asitrelatey to(‘the advocate, The use,of legal commands generallﬁen a55Ure minimum

compliance, The advocate must usa this technique carefully to minimize resistance. |

msnovnnmees " o

7n relatestotheproduct Rap|d implementation ofcareereducetuon tonomply with logal ST 1
rbquirements may result n the supsrficll acceptance of the underlylngconcepts Themanv" i
- date may not ellow sufficient apportunity to test and develop the product on gt |

An{ relates o the client, gnents may percelve thetthenfreedom 10 re;ectthemnovanon has R

been diminished. Therefore tbey may reistuse of he produet. o
Oy ) . ':». ‘ .-L ‘ - V Ko )
“ b R T i i wo e “ Py . \

- it releteetotheedyocete It |sveryd|ff|cult toensureacceptencdofcareer educ;etlon L
 through legal mandates. Usually, the advocats cannot sufficiently supervise educetors 0 y‘ \
dee’ermme if appropnatematenalsend proceduresere being sed meducetlonel ectlwtles Lo o
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The decision to use  product, pnd consoquently make chaqgeswnhout consultmg wrsin
advance ,1s the meaning of this technigue, Lo

" ’
e

v .
‘ . g . ‘e
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| ADvANTAGES. .

mscussuow ' T R
’ A"faltaccomplu mp!ms thenced to overcome ~~ As it relates to the product, Thist:’chﬁique b'rdmolesimmediat'efuseof the product, Lo
tlmadqlaysam,anvpotemlal resistance by assuring S VN S e
" the |mplementatton of aproduct, This may be affec- . ‘ "‘ ‘ o P ‘ R
tive in thé short.run; however, it tends to generate , Ant rhlmstu thoclwnf Clients are, lmmedlately aware of thenr obhgaxlons tor |mplement|ng
feslings of helplesiness ambngchentsand contributes careereducation | W, Vi
toa poor self-image. ‘The implementation of a product = DR or -}ﬂ T
In this manner vaises questions about ts survivel when- ~~ © vl Ty . !
over supervisonre not present to observe staffbe- * . Asit relates to the advocata. If the technique is successful, it reduces or eliminates the need
havior, It is arithoritarian technique which has ~ foradvocacy. The time required for collective decisionmaking is reduced. .+~ oo
limited application in the school system. , . o o BRI -
Pt o "DISADVANTAGES TR SR, |
THE TECHNIQUE INACTION =~ ‘ ' | " C
e, . FoAgit relamto%ha product. The productmay not racenvedueconslderatlon by users if they ,
~ Sometimes, superiritendents of school districts -are left out of the decision to accept the product S s '
and other administrators make commitments to out- g * ‘ ‘ , N
side agencies which involve school principals and ' ‘
'teach'rswithout informing them in advance. . | Asit relatasto theclwnt Clients may ra;ectaproductwhlch they may perceivé to be forced
‘ P S them This may result in sabotage-or ather mdlcqt;ons of resistant behavaor -
. | 9 ‘ ‘ TP . o ae
A o o Asntulatosto theqdvochta. Thig techmque may createresq,stance whnch canlad o corfron- S
" | L . tatlonbatweenteachersandadmumstrators, The advocate i placed in a mediating role which S
Loy, .,‘y,;__wJ:I,i‘ . . , is untenable, because heorshqhas noauthonty toallowchanges in product lmplementat‘lon '
I | ' C v practies, P | -
oy ' B ‘F _ o o -
! ' . ! . ) . ‘ o oy
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18 STRATESE REPLACENENT OF STAF

-

Strateglc replacement is the substitution of staff members in a key posmon to tmprove project
effectiveness. -

\_
DISCUSSION | ADVANTAGES
* | The dismissal or transfer of staff to other \ As it relates to the product. When necessary, the replacement of staff famlltates thEImp|e-g
uitdings sometimes allows a career education project mentation of the product in aclient setting. Hopefully, the new staff member is famlhar with -

idirector to make up for lost time in an installation career education and can do a better job of communicating its virtues to the client,”

' actwnv This technigue assumes the advocate has the R ' S ‘
a,uthontvtgreassngn or otherwise remove staff from R : ‘ tl
their present position, Therefore, it is difficult for . Asit relates to the client. The replacement staff member should be more knowledgeable about
the subordinate to use this technique for personswho ~~ the client, thus potentially more effective than the previous individual,
are supervising their work. The replacement of staff . ‘ | o
has serious and major consequences on the installation ‘ ' &

/ progress of innovations. 1t should be seldom used and As it relates to the advocate. When it becomes necessary ta replace a staff member, the
then onfy with discretion. When project staff are . advocate's task should be facilitated. 1t is very important for the project teamtowork
changed a new influence network among clients must - together maharmonlous effective manner.
“be established. This may result in time delays and
other disadvantages to the systematic use of carcer - I o
education producys. - | N

DISADVANTAGES

: As it relates to the product. The repla sment of a key staff member may deiav implefentaion

THE TECHNJQUE IN ACTION | procedures temporarily, thus product tilization may take plage slowly during thys period of\

. transition,
If a gareer education building coordinator has
not been effuctive in gaining the confidence of the ‘ |
teachers and others who should use the produet, then As it relates to the client. When staff members are replaced the client must become acquinted
he or she should be replaced. The career education with another person. This takes time! Old loyaltres to the replaced person may become
project director should check with the building obstacles to future progress, :
principal and others in advance of the decision N : !
concerning who would be affected by the replace- ‘ : < ‘ :
f ment, \ As it relates to the advocate. The replacement of a key staff member usuially causes disruption
; and inconvenience in the implementation program. The project director must judge the long

range benefits of replacing key staff members when compared to the short run problems of
bringing new individuals into the project.
4




N TRESERNET |

This technique wolld imply a penalty for cllcnts who faulcd to comply with the rcquests of

B the advocate. . | \ | F ;
Discussion  ADVANTA ES ‘

The negative incentive associated with this . o ”As |tre|atestotheproduct Th|stechmque may be useful in promoting the usecfthe product ‘, f
technique makes it very difficult to use effectively quhselectcd |nd|wdua1swhowouldrespondto“the (l ”morelhanto"theoarrot AT
‘in an educational setting, Most educators possess ‘ \ l
a self-image which does not allow the use of direc- * N EETRRI Lo |
tive technigues on other persons, Athreafened As it relates to the client. Teachers and administrators in the school system are confronted

- loss of privilege or negative sanction imposed on- ' with the need to|megratecareereducauonwnh the rest of the schol, It is necessary at times !
segments of the'school system tends to alienate - to communicate the need for | improvement in the acceptance of the career ecucation prpduct
individuals against the project, The change which -

- may be produced in observed behavior is likely - A S .

10 be superficial and nonpermanent, The - As it relates to the advocate. A verbal or written threat can at times produce change in observed
technique is designed to direct individuals to behavior which is consistent with the needs of the implementation activity. Thistechnique. SR
comply with the needs of the program. - | should be used after other approaches have been tried unsuccessfully. '
THE TECHNIQUE IN AQTION | DISADVANTAGES o

Career education project directors sometimes Aslt relates to theproduct Theharhtrcatmentof product users by the advocatecould eslt
- become frustrated with the slow rate of acceptance in damage to the career education materials; that is, users of career educatlon mayaot feel com-
of the product. They may tend at timesto threaten pelled to invest their best effort when they feel threatened.
teachers with reprisals if they do not instrct stur
dents in career ecucation. An example of such a |
threat would be informing the principal of fithers - Asit relates to the client, Clients are likely to resent threats of pumshmcntfrom thcadvocate
who are negligent in their duties with the ca ey This resentment could lead to a stalemate in the implementation of career education, or could
education project, resultlnopenconlrontatlon between the resistors and the advocate. :

)

As it relates to the advocate: The threat of punishment is  last resort for the advocate. f this » ~ *-
technique fail, the advocate has lttle recourse but to refer clients to other individuals with
greater authority than the advocate. ‘ :
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. ' This mWe % a form of sanction ustjally applied in an attempt to close the school.

DISCUSSION' o ADVANTI% |
+Astrike or boyeott s used to call attention ta. As ¥ relates to the/product. None,

- the need for changes in the school system. THe |
~ application of the technique to career education

implementation would be a novel use. Most a Asit relates 1o the client, Thl/chnique allows the persons partlcmatlnf in the strike or boy-
frequently the technique is used to demand cott to place their griavances hefore the public. Participants may find personal animosities |
increases in salary or improvements in working -+ -  caused by the stnkewnllcontlnuefollowmgthe resolution of the problem. - _ o

conditions. A strike or boycott, in effect, with
draws the services of one party from that of the : X

- other in an attempt to induce compliance to o At relaes to the advocats. A strike or boycott could focus on career education as a product
demands, This techmque i5 sometimes associated . tobeimplemented. This would provide the advocatewnthmcreased awareness of the need for
with bargammgman altempt to demonstrate power * career education, !
or bring pressure to bear on negotiated demands. )

The legality of strikes and boycotts shouldbe . - .

investigated before they are used. The consequences : | o
of work stoppage as a result of  strike or boycott are DISADVANTAGES

* S0 severe that teachers in a school system may be

divided agains! each other on the advisability of . As it relates to the product. A strike or boycott is likely to delay implementation activities.

=~ uging this technique. 5 | This could be harmfuf to the full utiization of career education in the school system.”
‘ : 4 ' , . oo !
e ‘ - Asit relates to the client. A strike or boycott tends to bypass established procedures for
THE TECHNIQUE IN ACTION . Statinggrievances and complaints in school systems. Participants in strikes and boycotts may

, find themselves at odds with other staff who do not support the strike or boycott.
Teachers in one school building being asked B :

. to implement career education may boycott an o |
,  informational meeting as a symbol of defiance to - Asnttelatestotheadvocate The advocate may lose control of the situation and find the
... the administrative order, | implementation process completely stymied by unsettled issues which are peripheral to the

‘ -;. concern of career educatnon
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